INTERCULTURAL BILINGUAL EDUCATION PROGRAM

 (Programa de educación intercultural bilingüe)

Chile

The Intercultural Bilingual Education Program was created to respond to the demands of Chilean indigenous peoples, with the objective of promoting the development of their cultures and languages. Nowadays, there is recognition of the countribution this education modality brings to broader society. 

Needs addressed

Chile is a multicultural and multilingual country, where a diversity of cultures and linguistic systems come together. The Chilean state, through the promulgation of Law N° 19.253 in 1993, recognizes the existence of 8 ethnicities: Mapuche, Aymara, Rapa Nui or Pascuense, Likay Antai, Quechua, Colla, Kawashkar or Alacalufe, and Yamana or Yagan. According to information from the 1992 Census, 996,770 inhabitants 14 years old or above, declared themselves as belonging to one of these eight indigenous peoples, which represents 10.84% of the total national population. Consequently, it is crucial to address the education needs of this social sector, promoting their cultural origin and creating relevant programs.

Objectives

· To design, implement, and evaluate a pedagogical alternative for the improvement in access to and quality of the learning processes that correspond to the national curriculum for basic education, as it is proposed by the Education Reform, in targeted schools where indigenous children attend.

· To advance significatively in the aquisition of knowledge, comprehension, discerning capacity, values, disposition for social coexistence. In this way, indigenous children would reach their maximum personal development in the context of their culture of origin, and they would also integrate the global society, for their own benefit, as well as for their community’s and country’s. 

· To have the participation of indigenous communities in the processes of elaboration of curricular activities’ of the schools where their students attend, so that, jointly with the traditional authorities and teachers, they can integrate the traditional knowledge, techniques, and visions of the world, to the curriculum and school administration.

· To facilitate access and favor retention in basic, secondary, and tertiary education, for indigenous children and young people who prove themselves to be academically outstanding and who are facing socioeconomic difficulties.
· To prepare qualified human resources that promote the valuing and development of indigenous cultures and languages in all instances of national life.
Starting date, coverage and target group

The program started as a pilot experience in 1996. During that phase, the work was done jointly with civil society through agreements with universities that had experience with the indigenous problematic.

Description

Currently, the program has diverse intervention strategies, among which four fields of action and focus must be highlighted:

· Financing 24,000 indigenous scholarships for students with good school performance and poor socioeconomic conditions, open to all indigenous students in basic, secondary, or tertiary education. 

· Implementing programs for curricular innovation, teacher training programs, and instructional materials elaboration, in intercultural bilingual education for indigenous peoples, in 120 basic education centers in urban and rural zones. 

· Development of an intercultural bilingual education system in 162 schools that belong to the 44 comunas with greater rates of poverty and rural indigenous population. 

· Improvement of the infrastructure for 20 schools with high concentration of indigenous school population, which will enter the full school day schedule. 
Financing sources

There are two financing sources: the regular budget of the public sector, and funds from the loan given by the Interamerican Development Bank.

Strengths of the program

· This is a program founded in the participation of the actors involved. 

· The lines are developed when there is a demand for a pertinent education service. 

· The attitudes of the benefitted population where the program has been implemented, are favoring continuity and, therefore, sustainable in the long run.

Achievements

· There has been a progressive increase in the coverage of the program, given that at the beginning the intervention was limited to 20 schools and now there are focussed programs om 280 schools and in several indigenous communities. 

· Financially, in a short period of time the budget has tripled. As a reference, until year 2004 there will be U$10.000.000 spent.

· Since it is a policy developed in concordance with other policies from the Ministry of Education and the reform processes, we are expecting its projection as part of a system and not as an isolated experience.

Challenges

The beginning of the program was developed through external services hired by open solicitations, mainly for regional universities. Although it was a good decision for the strenghtening and partitipation of civil society, the state was absent in the articulation and development of the proposals. For that reason, we assumed a role in conducting the intervention through the institutional strenghtening, where we promote the hiring of indigenous professionals with technical competencies and capacities, which also gave indigenous communities a close referent.

The main challenge is to reflect the intercultural and bilingual dimension in the national curriculum, so that all children are educated in a multicultural and multilingual perspective, which at the same time allows the development of standards, competencies, and values for the construction of a global society in the long term, a society that respects and promotes ethnic, cultural, and linguistic diversity. 

Beginning in the year 2002, there will be developed registries and systematizations of the experiences.

Recommendations regarding its potential transference to other contexts

For a succesful strategy the program aims to contextualize and adequate the curriculum according to the learning needs of indigenous children, and the ample partitipation of their families and communities in the elaboration and implementation of curricular activities. Family and community are the main agents that carry and transmit knowledge, language, identity, and personal development. 
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