

Format for the Presentation of Projects 

Preliminary Proposal
I. Name of the project:

Ready to Learn: Early Childhood Education of Quality to Prevent Drop-out

1. Justification of Project 

The heads of state and government, during the III Summit of the Americas in Quebec in April 2001, committed themselves to strengthen and implement policies based on strategies that overcome social inequality and promote universal access to a quality basic education that includes early childhood and adult education. In particular, they agreed to promote literacy while simultaneously providing alternative methods that respond to the needs of under-served groups and those excluded from formal schooling, particularly girls, minorities, indigenous peoples and children with special education needs. 
And, at the II Inter-American Meeting of Ministers of Education, Punta del Este, Uruguay, 2001, the Ministers of Education pledged “to develop and implement projects that will emphasize quality and equality in education.” 

CIDI’s Partnership for Development Strategic Plan 2002-2005 states that an educational priority is to “promote the principles of equity, quality and efficacy at all levels of the educational system thorough partnership for development activities.”

The attention given to children six years and younger in Latin America has gained a special dimension in the 21st century. In August, 2003, the Ministers of Education of the Americas signed and approved the Declaration from Mexico that, among other important mandates, calls for countries to support quality early childhood education and exchange experiences  to guarantee equitable opportunities to benefit the neediest populations where basic education should be supplemented with prenatal attention,  nutrition and health care from birth onwards (paragraph 14). The ministers also approved  three hemispheric levels projects to be carried out between the years 2004 – 2007. One of the three projects approved was an equity project called “Preventing School Failure.” It is coordinated by Argentina at the hemispheric level but depends on the priorities of each sub-region. The Caribbean Education Ministers and their representatives chose to concentrate primarily in early childhood education as an alternative to prevent school failure.  This proposal calls for the exchange of consolidated experiences according to the priorities expressed by the Caribbean countries.

High repetition and dropout rates are the main obstacles in the Latin American and Caribbean region for children to successfully complete primary education. These rates however have different patterns across the sub-regions. Of the countries which report repetition rates, more than half of the Caribbean countries show repetition rates lower than five percent, however only six of the sixteen Latin American countries are below that level”(OREALC, 2002, p.55). Moreover, repetition rates in primary school as a whole differ from the rates in the first grade. “The fact that the higher proportions of repetitions are present in the first grade of primary school indicates that the first experience in school is a failure for an important group of students and thus increases the possibilities of them dropping out of the system.”(p.56)

Research has shown that children participants in early childhood programs have lower dropout and repetition rates, have better school performance as well a higher probability to progress at higher school levels than their control groups. (Barnett 1995; Barnett 1998; Grantham-McGregor et al., 1997; Karoly et al., 1998: Schweinhart et al., 1993).

Children need to have an equal chance to benefit from school and early childhood development interventions may help countries to reconcile goals for equity and efficiency. In unequal societies, by the time of primary school enrollment, poor children are already not as ready to learn as their better off counterparts. (Birdsall, 1999).

Examples of the benefits of more than dozen tracer studies in early childhood programs are analyzed by Myers (1996). In an impoverished area in Colombia, 60% of participating children reached 4th grade of primary school compared to only 30% of the comparison group. The Brazilian PROAPE program participants had a 9% repeat rate compared to 33 % (control group). Also, Myers (1996) observed that, overall, the most disadvantaged children showed the highest improvements in school performance. 

Researchers have also pointed out that the children from the families with the least education (Ramey et al, 2000) showed the highest cognitive and social benefits. In Brazil, for example, children coming from families with the least amount of schooling benefited the most: one additional year of preschool correlates with about a half year increase in the schooling ultimately attained, with the gains higher for children from illiterate parents. These children also showed the highest percentage gain for potential lifetime income presenting the highest percentage increase for each year of preschool attendance. (Barros & Mendonça, 1999).

Low-cost early childhood development services delivered in a family’s home by trained community health workers can significantly improve poor children’s cognitive development. For example, in one of such programs in Jamaica, the children assessed, including the ones who did not receive food supplement, PRIVATE
showed marked cognitive improvement, which was in turn related to the frequency of visits. Moreover, the results showed that poor mothers can be taught how to promote good development in their children, and integrating the delivery of early education services into an existing health care delivery program is cost effective. (Young and Fujimoto-Gomez, 2003)

Moreover, evidence from animal and human studies has shown that he brain is most dynamic during the early years of life and it is substantially affected by the quality of nurturing or stimuli received during this period of development.  Gunnar and colleagues (Donzella et al. 2000; Gunnar & Donzella 1998). studied the CRH-HPA axis in adopted Romanian children and found that those adopted later have higher sterol levels which can be attributed to a poor nurturing environment of these children in early age. These elevated sterol levels can affect cognition, memory and behavior Gunnar concludes that caregivers and parents have a powerful effect on the development of this pathway in early life through the quality of their nurturing.

Although the hemispheric project on Preventing School Failure provides a certain amount of funds for the sharing of sub-regional knowledge in the third and fourth year, the other sub-regions are not choosing early childhood education as their priority level. This means that for the Caribbean to benefit from the wealth of knowledge in the other sub-regions additional initiatives must be made to share experiences. When one considers that the OAS Institute for Advanced Studies in Miami offers a venue at no cost and that the experts from ministries of education throughout the hemisphere are willing to work pro bono in the spirit of horizontal cooperation and that the results are expected to be made into an on-line course, the relatively small investment made on the part of the CIE is nominal.

2. Objectives:

Improve the equity and quality of early childhood development as a mechanism for mitigating school failure at each succeeding level of the education system.

Critically analyze the paradigmatic changes brought by the 21st. century – globalization, new technologies, and scientific advances, new pedagogical models, which redefine the purposes, contents, actions, methods, resources and forms of interaction among the education actors - which have been translated in two experiences in Latin America: one in Chile and the other in Nuevo Mexico, Monterrey.

Share and participate in formal knowledge building seminars by promoting meetings among the various actors in the field of early childhood education, in order to design policies and innovative educational programs with quality for the children in the Caribbean.

Respond to the commitments from the Ministries of Education as well as to the demands of joint collaboration between agencies and institutions of technical cooperation. 

Present the results of these activities with concrete answers at the policy level, including actions and strategies for normative guidelines for early childhood education, teacher education and also for teacher training institutions. 

With the input originated from these activities, prepare distance education courses and share the documents, bibliography, updated literature and agreements through the “Portal de las Americas”.

3. Beneficiaries:

Organizations that support both the coordination of the process and the hemispheric dialogue shall gain a more thorough diagnostic tool and the identification of innovative experiences.

National education policy-making teams (planners of the ministries of education and coordinators of education programs) shall benefit from the systematization and exchange of experiences.

One early childhood development representative for each Caribbean country and four representatives from Nuevo León, Mexico.

Decision-making officers and technical teams shall benefit from the Meeting and professional development of human resources and the lessons learned from the educational experiences studied.

4. Expected Results 

Compilation and diffusion of those policies and initiatives related to quality school completion that have been produced in the hemisphere and the sub-regions in the form of a “tool box” containing not only policies and strategies, but also measurements and materials that aid in the anticipation and confrontation of the problems related to school failure.

An ordered and systematized policies and experiences: Nuevo León in Mexico. 

National teams that have been trained in theory and ECD high quality experiences, management and evaluation of a diverse set of strategies and actions in the filed of early childhood development to prevent school failure.

A virtual site will be opened to follow-up on the processes undergone by each sub-region. The forum will be opened to the entire education community (teachers, principals, political bodies, and technical staff).

5. Description of Activities. 

All activities will be carried out during meetings of the Caribbean and technical coordinators in Nuevo León, Mexico in early childhood development. The main goal is to agree on the definition of their priorities in the area of Early Childhood Development (ECD) as an answer to repetition, over-aged dropout and educational achievement in relation to their needs. The activities to take place are divided as follows:
Meeting in Nuevo León, Mexico – May 19-26, 2004 .On-site meeting in Mexico, complemented by attending the  4th International  Meeting  of Early childhood and Preschool Education by CENDI (Centros de Desarrollo Infantil), an award winning institution in quality services and or/ one other country for 1 or more ECD coordinators for each country of the Caribbean. The seminar, entitled Diversity, Early Childhood Education and Neuroscience will be held from the 20th to the 22nd. Key themes as neurodevelopment research applied to early childhood environment, diversity and technology, activities for children with disabilities, intercultural education and the impact of mass media in child development will be addressed by the presenters. Among the countries presenting are the Unites States, Cuba, Spain, Australia, Chile, Mexico and Peru.  

The remaining two days  of the meeting  would be to for the ECD representatives to exchange the lessons learned, to discuss of the outcomes of the seminar and, more importantly, the applicability  of the findings  be within their own country context, focusing on strategies that would result in the improvement of the children’s well-being and school readiness.

The country ECD representatives will carry on the following activities:

· Active participation in the International Meeting

· Workshops and group meetings for the countries to analyze the programs and strategies in early childhood development learned through all the meetings and to select what could be applied or developed within the realities and specific needs of their own countries. 

· Draft of an implementation strategy work plan for each country based on the lessons learned in Mexico.

In sum, the meeting in Mexico will result in the production of the following: 

· Identification and systematization of policies, strategies and initiatives on early childhood development.

· Publication of a compilation of the most relevant policies, strategies and experiences to be shared among the countries.

· Development of the first Virtual Forum for dialogue and discussion with regards to the challenges in the Caribbean countries (open to all in the education community, including teachers, principals, political bodies, technical staff).

6. Executing Institution:

	Name of the institution:   Centros de Desarrollo  Infantil . Tierra y Libertad

	Name and title of responsible functionary: General Director Maria Guadalupe Rodríguez Martinez

	Address: Rubén Jaramillo y Av. San Martín.  Col . Tierra y Libertad, Monterrey

	State: Nuevo León 
	Postal Code: C.P. 64240  
	Country: Mexico 

	Telephone: (52 8) 373 0602
	Fax: (52 8) 373 1023
	E. Mail: cendidg@hotmail.com
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