[image: image1.png]



Organization of American States

[image: image2.png]2 Cumbre de las Américas - Microsoft Internet Explor





Unit for Social Development and Education 

STRATEGIES AND PROGRAMS FOR PROMOTING A DEMOCRATIC CULTURE THROUGH EDUCATION
INTRODUCTION

The Unit for Social Development and Education (UDSE) of the Organization of American States (OAS) is pleased to present you the Portfolio of Strategies and Programs for Promoting a Democratic Culture through Education. This Portfolio contains programs offered by countries of the hemisphere to be presented and analyzed at the Special Meeting of the Permanent Council on the “Promotion of a Democratic Culture Through Education”, held at the headquarters of the OAS on April 12 and 13, 2004.     

At the III Meeting of Ministers of Education, the Ministers stated: “We recognize the importance of identifying, organizing, and exchanging best practices. We support their critical transfer, together with that of consolidated programs, and we urge the OAS Unit for Social Development and Education to continue with and expand this initiative, incorporating programs from the largest possible number of member states. We also encourage the use of the tools the OAS has at hand to support the implementation of this strategy. (Declaration from Mexico, CIDI/RME/DEC. 4 (III-O/03)”. In response to this mandate,  the UDSE, is working in collaboration with Member States in carrying out its strategy of   identification, systematization, critical analysis and transfer of successful best practices and consolidated programs. 

The programs presented herein have been selected by the countries according to the following criteria:

· The program has been in operation for a considerable period of time, at least five years, or has surpassed at least the term of government in which it was created.

· The program has generated materials to support the achievement of its objectives.

· The program has created training strategies and supporting materials for the various related actors.

· The program has been internally and externally evaluated.

· The program has accomplished the planned objectives and provides a viable solution to the original problems it sought to address. 

· The program has achieved important coverage and has been able to demonstrate efficiency, contextual adaptability, and potential for expansion.

In addition to the consolidated programs presented in this portfolio, we have included programs that are still in a pilot phase but that show great promise for the future in the promotion of democratic culture through education.  These programs have been categorized as “promising practices”.

This program will be constantly updated pending the contributions of Member States and the development of new initiatives that respond to the criteria  set out above.
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Summary chart of strategies and programs for promoting a democratic culture through culture
	
	Country
	Name of the Program
	Objective

	1.
	Antigua and Barbuda


	Effective education on governance and globalization. 
	This program targets the communities of Antigua and Barbuda so that its populations come to consider education as a key element for their future in that they will benefit from quality education. 



	2.
	Argentina
	National Program for the Professional Development of Ethics and Citizenship Teacher Trainers 
	Contribute to the development of training teams responsible for training focused on teaching different curriculum areas (including Ethics and Citizenship Education) in each province and in the City of Buenos Aires; Establish a network of trainers from different provinces and from Buenos Aires that can guarantee quality with equity in the training; Promote the elaboration and implementation of training that will contribute to a continuous curriculum development that meets the needs and demands of teachers and that focuses on the practices of the teaching in educational institutions.  

	3.
	Brazil 
	Ethics and Citizenship: constructing values at school and in society


	Initiate, continue or deepen educational activities that are conducive to creating an ethical and moral foundation in all members of educational institutions; Collaborate with communities to develop programs addressing issues such as Ethics, Democratic Living, Social Inclusion and Human Rights; Promote more democratic interpersonal relationships in schools. 

	4.
	Brazil
	Inclusive Education Program: The Right to Diversity
	Promote and support the implementation process of inclusive educational policies in all of Brazil’s municipalities. 

	5.
	Colombia
	Citizenship Competencies 
	Determine the basic standards for citizens’ competencies;  

Make a diagnostic evaluation of the development of citizenship competencies; Carry out a project in collaboration with the different Education Secretariats to guide and track educational institutions in the design and implementation of the Improvement Plan (based on the theme of citizenship competencies).

	6.
	Colombia
	Towards the Construction of a Culture of Citizenship

	Implement two curricular components: 

- The Foundations of Democracy and Human Rights (FDHR)  is meant to develop abilities and necessary attitudes for living  in a democratic and participative community. It includes themes such as autonomy, independence, exercise of freedom, critical thought and the recognition of the Human Rights.  

- The Citizen Project aims to develop in students from the 8th to the 11th grade, interest in issues related to their immediate environment, promoting in them a sense of work, commitment, solidarity, as well as of political efficacy.  

	7.
	Colombia
	Association of the Ariari Municipalities
	Promote the active participation of the regions’ mayors in the search for themes and activities that are useful and interesting to the communities. The mayors have centered their efforts in developing a strategy to raise school enrolment so that the children and youth would attend school and not be “available for the war”.

	8.
	Mexico


	Citizenship Education for a Culture of Legality
	The general objective of the program is to give the students those elements that support knowledge building, acquisition of competencies and the development of attitudes that support their voluntary participation in promoting a culture of legality. 

	9.
	Mexico
	Civic and Ethics Education 


	Promote civic and democratic values in primary and secondary education; Training of educators and development of material; Inclusion in the diploma of Secondary Education  a concentration on Civic and Ethical Education. 

	10.
	Peru
	Opening Doors for the Education of Rural Girls PUNKUKUNATA KICHASPA 


	To create the community’s capacity to promote education for early stimulation, pre-school, primary; and to ensure enrolment and prevent dropout; To improve teacher practices in multi-grade classrooms oriented towards ensuring equity in gender, quality, relevance, and learning of girls and boys in the communities targeted; Strengthen the local capacity to identify relevant educational lessons; To implement a system of participatory monitoring of indicators on the exclusion of girls.

	11.
	Trinidad and

Tobago
	School Discipline Initiative
	Provides students with a comfortable, safe, secure  and achievement oriented environment. Applies strategies  for a transition from fear  to hope to  defeat delinquency and disruptive behavior.

	12.
	Trinidad and Tobago
	Project Peace
	Aims to Create a Culture of Peace through planned interventions with students, teachers, parents and community in order to improve the climate  and discipline in our schools

	13.
	Trinidad and Tobago
	Restructuring and Decentralization 
	This program aims to promote: Effectiveness and success of schooling; Student achievement; Effective delivery of services and resources to schools; Efficient supervision and evaluation of the work of schools and institutions; Efficient management and governance of the education system; Greater stakeholder involvement in the decision-making process

	14.
	Uruguay
	Education in Values


	To formulate a pedagogical proposal of Education in Values and Democratic Citizenship based on a theoretical framework that has an explicit curricular focus, is predominately transversal, and includes a systemic focus on values education and democratic citizenship at the different levels of education. 

	15.
	USA
	MAXIMize the Moment®
	Develops materials  to provide effective and inexpensive  character education resources to countries worldwide for implementation in schools.

	16.
	USA
	Project Civitas Latin America: A Civic Education Exchange Program


	The program aims to acquaint Latin American Educators with exemplary curricula and teacher training programs in civic education developed in the United States and implement civic education programs in the U.S. to better understand the history and experiences of Latin America. It facilitates  the exchange of ideas and experiences in civic education among educational , governmental and private sector leaders. 



	17.
	U.S.A.
	We the People…The Citizen and the Constitution 


	The program was established under the Commission on the Bicentennial of the United States Constitution to promote civil competence and responsibility among elementary and secondary students.



	18.
	Venezuela
	Boliviaran Schools
	The central goal of the program is to provide access to the pre-school and school population (I and II phase of basic education) to overcome inequality, and to generate opportunities for human development. 

	19.
	Venezuela
	  National System of Permanent Education – Human Rights
	Promote the permanent education of directors, teachers, administrators, students, parents and representatives of the community, focused on knowledge, promotion, and defense of Human Rights.


Effective Education on Governance and Globalization

(Educación eficaz sobre gobernabilidad y globalización)

Ministry of Education, Culture and Technology

Antigua and Barbuda

Why was this program chosen to be shared with other countries?

It is sustainable and cost efficient. Furthermore,  it has global coverage and audience.

Description 

The local electronic and print media is being utilized in effecting Community Education toward civic, democratic and general societal values. The program is geared to orient the communities of Antigua and Barbuda to the belief that education is central to their hopes for the future, and that quality education is in their interest.  The local media is used to impact community operations in positive ways assisting the people by adding systematically to their knowledge, improving their reasoning, enabling them to search out causes and predict effects, while helping them form a scale of values.

For the schools’ program, this topic is covered in the Social Studies and Health and Family life Education Syllabi. For the Community program, topics are discussed as selected or / and as needed.

Objectives

The goal of this community education is to make people more competent to govern their lives.  It is also expected to stir their consciences as citizens, concerned about the course of other people’s lives, possessing some rational notion of what the good life entails and about the kind of society that would give them the best chance of pursuing it.
Duration, Coverage and target population 

The program has been operating since 1997, within the Ministry of Labour. At the present the program has been implemented under the Ministry of Education. The State of Antigua and Barbuda is the jurisdiction of the program. Additionally, there is an outreach to four nearby islands (St.Kitts, Nevis, Montserrat and Dominica via two of the radio stations) and regionally and extra-regionally via the print media. This program caters to each citizen it reaches as it is geared to affect quality responses from all and sundry.
Educational Components

- Materials
Cabinet has authorized free airtime on the government electronic media and one of the three private media has also donated ninety minutes of free airtime weekly, while the others have made time available on request. One of the two private print media has allocated a weekly education page for the program and the other print our information on submission. All resource persons provide their service gratis. 

Strengths of the program

The program has a 65% interactive base which is a strong point. It reaches a wide audience.

Challenges

Its weakness is that it is based on voluntary management and participation. This resource could be pulled at any time.
Evaluation

No formal / scientific evaluation has been carried out. 
Applicability of the program in other contexts

The program can be applied to different contexts as long as there is the necessary and committed human resource for its execution.  

National Programs for the Professional Development of Ethics and Citizenship Teacher Trainers

(Programa Nacional de Fortalecimiento Profesional de Capacitadores en Formación Ética y Ciudadana)

Ministry of Education, Science and Technology

Argentina

Origins and context of the program

The year 2000 was the deadline established by the Federal Law of Education Nº 24.195/93 for all the jurisdictions of the country to start implementing the educational reform. The reality indicated low rates of participation on the part of  teachers and of educational institutions in general, illustrated by  resistance to implementation in the classroom. In addition, the proposals for teacher training had been offered irregularly and did not include an evaluation of the effects of the training on the work of the teachers or on the student’s learning achievement. 

This reality was seriously affecting the performance of teachers in the area of Ethics and Citizenship Education (name given to this curricular component from the Curricular Reform of 1995). In fact, the theoretical frameworks and methodological strategies of Ethics and Citizenship Education were missing in teacher education and development programs.

Description 

The central focus of the course were “training centered in the school’ and “curriculum development centered in the school”. This means  taking into account  the specific needs of  students and teachers in various social, economic and cultural contexts. The program was created to form citizens capable of participating in a pluralist and democratic society and was directed especially to modify the traditional paradigm of training, and to introduce a component of investigation – action into the teacher’s work.

Objectives

· Contribute to the development of training teams responsible for training focused on teaching different curriculum areas (including Ethics and Citizenship Education) in each province and in the City of Buenos Aires.  

· Establish a network of trainers from different provinces and from Buenos Aires that can guarantee quality with equity in the training.

· Promote the elaboration and implementation of training that will contribute to a continuous curriculum development that meets the needs and demands of teachers and that focuses on the practices of the teaching in educational institutions.  
Duration, Coverage and target population

The program was implemented for two years during which the first cycle for the first cohort had been completed.  The second cohort could only complete the first part of the cycle (one year). The lack of continuity of the program corresponded to the fall of the government  in December 2001, to the change of administration, and to the serious budgetary problems. The program had trainers as the direct recipients of training . This training was offered by a team of specialists from the Ministry of Education. The proposal was to professionally  develop 3480 trainers (from all curricular areas) in a period of 4 years and each province and the city of Buenos Aires was to select a number of trainers for each curricular area.

Educational Components

· Curriculum

At the National level the system has the Common Basic Contents by level and cycles, which are the basic matrix for a cultural and national project from which each jurisdiction designs their curriculum and establishes many different projects aligned with the institutional projects. The correspondent CBC to the Initial level, to Basic and Polimodal Level are organized in chapters, and one of them is in Ethics and Citizenship Education.

The contents of the chapter in Ethics and Citizenship allow many alternatives of inclusion in the curriculum. The contents can be organized in one or more curricular places appropriate for the whole cycle or be integrated in the content of other chapters in integrated curricular spaces, respecting the minimum school hours assigned in the cycle for the content of each chapter 

These decisions are made y the different jurisdictions and explained in their curriculum design.

· Pedagogy and teacher preparation 

The teachers responsible for this area at the Basic Education level, are the same ones that are also responsible for other areas. They don’t have special training for teaching Ethics and Civics education. However at the Polimodal level there are certified teachers or Teachers of Philosophy, Political Science, and Sciences of Education.

· Methodologies

Based on the general objective that defines these areas, it is understood that a coherent methodology should be contrary to indoctrination and inculcation. The proposed methods in this area are: clarification of values, teamwork, discussion of dilemmas, role playing, case analysis, debates and deliberations, debates about  movies, etc. In sum, these methods try to develop the capacity for dialogue, for building a personal perspective, the capacity for empathy or to put oneself in another person’s place, to make decisions, which are the capacities required for the participation and living together in a democratic society. 

Despite the proposal that methodologies be aligned with the objectives in the area, practice in schools often deviate from this . The way this subject is presented is relatively new and has not been implemented in schools previously. There is a lack of specific training for teachers. The contents are not very precise and the questions that are appropriate for this topic have not been addressed. Despite a priority for “expert knowledge” about issues and themes in Ethics and Citizenship Education, the work in classrooms is often similar to Moral Education or Civic Education.

· Materials

The materials that are distributed are textbooks or national manuals.  The teachers themselves develop materials used in the classroom. On the website of the Ministry of Education, Science and Technology, teachers and students can access many materials: suggestions for the classes, guides to analyze videos and movies, brochures with content development and suggestions for activities about social problems, violence, discrimination, vulnerability, and addictions.

Strengths of the program

The Program showed a great capacity to influence the education of trainers, professors and teachers and (in spite of not having concluded the whole process) of reaching students through activities and proposals included in the Institutional Projects.  
Challenges

The present challenge consists of maintaining the network of trainers trained in the country, each one of which offers a variety of experiences and responds to demands that originated from different realities,  while continuing with national training and assistance to teacher trainers.  

Evaluation

The program has been the object of internal evaluation through surveys of trainers and teachers. 
Applicability of the program in other contexts
The presentation of this program in countries such as Uruguay or Chile (in conferences or presentations carried out by specialists in the area of Ethics and Civic Education of the National Ministry)  generated interest on the part of  authorities and teachers from these countries. In addition, it can be said that a program such this one can be  implemented with more success in smaller countries that have fewer regional differences. 

Ethics and Citizenship: Constructing values at school and in society

(Ética e Cidadania: construindo valores na escola e na sociedade)

A Promising Practice

Ministry of Education/ Secretariat of Early Childhood and Basic Education

Brazil

Origins and context of the program

In 1997, the Basic Education Secretariat launched the material “National Curricular Parameters: presentation of the transversal themes and ethics”. The latter proposed that ethics, Cultural Plurality, Environment, Heath and Sexual Orientation should all be considered transversal themes, that is themes that should be incorporated in the school system and school work. The Ethics and Citizenship program is a new approach that seeks to involve the whole school community in building values that are socially relevant. 
Description 

The Ethnic and Citizenship program addresses issues related to building values at school and in society by promoting educational initiatives that are conducive to creating ethic and moral foundations in all members of educational institutions.  The program assumes that this work is essential in order to build the values of citizenship as well as to build critical thinking of children, adolescents and adults. The program proposes that the ethics and citizenship work to be implemented in the schools be focused in four axis or independent models, which in turn would be clearly inter-related: Ethics, Democratic living, Human Rights, Social inclusion.

It is noteworthy to point out that the project structure is also directed towards teacher training as well as to strengthen actions that support student participation in the construction of ethics and citizenship. As such, the program material produced will focus on training and support to teachers willing to develop in their school units projects that will lead to the establishment of a permanent forum of ethics and citizenship based on the four axis described above.
Objectives

· Initiate, restart or further implement actions conducive to the development of ethic and moral values of all actors and participants of educational institutions. 

· Insert into everyday school activities, reflection about ethics, its values and foundations.

· Develop joint actions with the school community and local society, addressing the basic themes of Ethics, Democratic Living, Human Rights and Social Inclusion. 

· Work on building more democratic interpersonal relationships in the school.

· Build socially desirable values. 

· Introduce the work through school and conflict resolution assemblies, anticipating the involvement of the families and local communities surrounding the school.
· Promote the construction of Inclusive scholastic institutions, open to diversity and the promotion of equal opportunities for all. 
Duration, Coverage and target population 

The project is meant to be ongoing. It has been developed since 2003 and started being implemented in 2004. The program will serve elementary and middle schools situated in municipalities with more than 100,000 inhabitants. Therefore, 26,384 schools from 224 municipalities will participate in the program Brazil-wide.
Educational Components

· Curriculum

The program does not introduce a new school discipline to be annexed to the curriculum of the school or of the teacher’s professional training. The program in itself is considered to be a Continuing Professional Development Education Program.

· Pedagogy and teacher preparation

The actions outlined below are the ones that will prepare the whole school community to promote ethics and citizenship.

· Methodologies

The Program does not intend to develop any specific courses. The implementation strategy of the Ethics and Citizenship Program aims to carry out regional seminars geared  to the discussion of the referenced themes and to the training of teachers and other educational professionals to work in the program. The program will have the following implementation strategies: distribution of the printed material “Ethics and Citizenship: constructing values at school and in the society”, promotion of regional seminars, program follow-up through an internet website, telephone and correspondence, promotion of videoconferences, establishment of a Administrative Council and adoption of monitoring and evaluation activities to function through visits, questionnaires and reports.
· Materials: Kit “Ethics and Citizenship: constructing values at school and in the society”, consisting of six modules: Introduction; Module 1: Ethics; Module 2: Democratic living; Module 3 Human Rights; Module 4: Social Inclusion; Module 5: Bibliographic Information and Documents. 

Strengths and Challenges of the program:  Considering that the program has just started to be implemented, it is not possible to answer to the following items. 

Evaluation: Considering that the program implementation will start in 2004, there is no evaluation available at the moment.

Inclusive Education Program: The Right to Diversity

(Programa de Educação Inclusiva: Direito a Diversidade)

A Promising Practice

Ministry of Education/ Secretariat of Special Education-SEESP
Brazil

Origins and context of the program

Throughout its history, Brazil has strived to become an inclusive society that is built for all and that acknowledges its own diversity. This historical process has been characterized by political decisions, by national and international legal instruments and by efforts in the implementation of actions that favor and enable the respect and application of the rights of different segments of the population. The program Inclusive Education Program: Right to Diversity developed by the Secretariat of Special Education (SEESP) of the Brazilian Ministry of Education, was created with the concept in mind that education is the foundation of all social life. The latter project was also designed to comply with the Peace Plan developed by the Brazilian government in association with the Ministries of Health, Education, Justice and Human Rights.

Description 

A school considered to be inclusive is a school that knows the student it caters to, and that respects and responds with quality pedagogy to the student’s peculiarities and needs.
With the latter in mind, the Inclusive Education Program aims to disseminate its inclusive education policies and to support the implementation process of inclusive educational systems in Brazilian municipalities. The program itself has three lines of action:

1. Philosophical and technical foundation

2. Knowledge sharing

3. Dissemination of the inclusive education policy to the Brazilian municipalities. 

Objectives

· Provide philosophical and technical subsidies to the process of transforming the Brazilian educational system into an inclusive scheme.

· Promote awareness and involve the society in general, and specially the school community.

· Prepare administrators and educators from the pilot municipalities in implementing the inclusive education policy.

· Support the process of training educators for the implementation of inclusive educational systems.

· Analyze the results obtained and the impact generated in the context of the Brazilian education

Duration, Coverage and Target population 

The program is intended to run for 4 years (2003 to 2006) and is meant to reach 4,666 municipalities totaling 83.5 % of all 5,583 Brazilian municipalities. The program is meant to serve municipalities, schools, Brazilian families and particularly students with special educational needs. Its target is to train municipal administrators and special education directors in order to give technical assistance and facilitate knowledge building on inclusive education and to transform the inclusive educational systems.
Educational Components

· Curriculum

The sub-themes to be addressed in this program will be related to the implementation of the inclusive education policy. They are:

· Values and paradigms of the attention given to the disabled

· History of special education

· Education for All movement.

· History of policy options for inclusive education.

· Legal support.
· Process of building inclusive education systems.
· Pedagogy and teacher preparation 

· Train administrators and educators from 114 municipalities in 2003.

· In 2004, follow up and support the design of projects to be implemented in inclusive education from the 114 pilot municipalities.

· Train educators, municipal and state administrators, director of Inclusive Special Education and the Technical –Pedagogical Coordinator from a Higher Education institution.
· Coordinate and support the implementation process of inclusive education in the Brazilian municipalities.
· Methodologies

The continuing education program will come into being through the completion of a training course for educational administrators and teachers. 

Educators from the pilot municipalities will be trained during the development phase. Their actions in implementing inclusive education will be followed up on and supervised though the Internet and /or through any other information and communication system that the municipalities find suitable to their reality. 

At the operation phase, the pilot municipalities will expand this process in a system of pyramid multiplication. In this way, each municipality that received training will pass on what they learned to other neighboring regions (according to the project designed and approved for the training of administrators).

· Materials
Specific materials:  Guidelines for Building Inclusive Educational Systems.

Supporting Materials: 

· National Guidelines in Special Education, within Basic Education

· Curriculum Guidelines for Early Childhood Education

· Selection of Legal Instruments.

· Collection of Inclusion Know-how and practices – Child Education 
· Collection of Inclusion Know-how and practices – Basic Education
Strengths of the program

Due to the scope of the program and to Brazils’ geography, composed of 5,560 municipalities, the preponderant factor of the program is the dissemination of inclusive education in the country by means of a pyramid multiplication system, providing the means for each administrator and/or director, or teacher working under this program to be the agents of change and transformation of the Brazilian educational system.

Challenges

To build the inclusive society we are envisioning, the new challenge will be to progress in the learning methodologies and technologies for individuals with special educational needs, leading to research and exchange of exemplary practices that could be carried out and disseminated.
Evaluation

The evaluation process will consist in developing a group of indicators that will be incorporated into the design, application, and analysis of the evaluation instruments as well as the dissemination of results. Process evaluation, result evaluation and impact evaluation will be carried out.
Citizenship Competencies

(Competencias Ciudadanas)

A Promising Practice
Ministry of Education

Colombia
Why was the program chosen to be shared with other countries?

Because it is a national program that offers a comprehensive picture  (the cognitive with the emotional and the communicative) that seeks to find the root of democratic behavior and that creates tools to evaluate its components and offers practical elements for its implementation in the school and in the classroom.

Origins and Context of the Program 

Educating for citizenship is an important priority nowadays in any part of the world. Due to the situation of violence in Colombia, it is indispensable to educate boys, girls and young people to be sensitive, responsible, respectful, free and able to solve conflicts through peaceful means in order to build a just and democratic society.

The Citizenship competencies are the grouping of cognitive, emotional and communicative abilities, knowledge and attitudes that together enable each citizen to act in a constructive manner in a democratic society.  Citizenship competencies allow for citizens to respect and defend human rights, to contribute actively to a peaceful living, to participate responsibly and constructively in the democratic processes and to respect and value plurality and differences. Citizens accomplish all this not only in their immediate surroundings (family, friends, school) but also in the community, the country and the international level as well. 

Description

The Citizenship Competencies refers to knowing how to interact in a  democratic society. 

The Citizenship Competencies program seeks to develop communicative, emotional, and cognitive development competencies, integrated with knowledge acquisition and application about the State. This shall be further integrated with the norms and the mechanisms for living together, in order to provide a civic education in civic values based on actions and not on the expression of ideas.  The Program consists of a national policy for all educational institutions to promote and be committed to the development of citizenship competencies based on the definition of basic standards, on the evaluation of such competencies and the use of the tools to develop plans for institutional improvement. For the last, the Program is based on the identification, organization and support of important national experiences and on consolidated programs that have produced educational materials and that have experience in teacher education.  

In our work we have classified citizenship competencies into the following four categories:

(1)  Respect and defense of human rights 

(2)  Coexistence and peace

(3)  Participation and democratic responsibility 

(4)  Plurality, identity and value of differences
Objectives

· Definition of basic standards for citizens’ competencies.  The standards are defined as clear and public criteria for establishing which are the basic educational quality levels all children in the country have the right to receive at all educational levels. 

· Diagnostic evaluation of the development of citizenship competencies. The Evaluation of the Citizen Competencies – which had never been carried out at a national level –- intends to know in detail the development of the competencies in specific aspects as: political image, knowledge about the structure and functioning of the State and of the national political system; cognitive emotional and communicative abilities; interpersonal relations and practices of living together. The evaluation results will allow the educational institutions to design their plans according to the specific needs and the evaluation itself serves as a tool  to learn and  to know how  students are, think and feel in order to plan the classes not exclusively according to the subjects but also according to the student’s characteristics and needs. 

· Improvement plans based on the standards and on the test results.  Work will be carried out together with the Secretariats of Education to guide and accompany the educational institutions in the design and implementation of the Improvement Plan in the theme of citizenship competencies. At the same time, commitments will be made, designing formats for evaluation and follow up of their own actions and design curricula related to the Institutional Educational Projects (PEI) of each institution. In order to support this process, there will be: 1) identification and references of important practices and experiences to provide adequate support to the teachers and to educational institutions in the qualification process of the pedagogical practice and, 2) develop seminars with successful programs that have materials that had been already tested and with pedagogical experience in accompanying the improvement plans of the institutions.  The important pedagogical practices will be disseminated through new alternative means of communication such as educational television and the generation of networks and virtual discussion forums, made possible thanks to the internet access. 

Duration, Coverage and Target Population

The program started in 2003 and will last permanently as a state policy. It covers 78 territorial entities, (32 Departmental Education Secretariats, 42 certified Municipalities and 4 District Secretariats) which in turn covers a total 36,000 educational institutions in the country. The program targets the education community (principals, teachers and parents) that make up all educational institutions of the country.
Educational Components 

· Curriculum
The curriculum standards are to be developed together with the Asociación Colombiana de Facultades de Educación (ASCOFADE), as well as university researchers and teachers; all from various parts of the country. The citizenship competencies will have to be worked on in every aspect of the curriculum, albeit some specific themes will be worked in the area of Social Sciences.

· Pedagogy and teacher preparation 

Training in this new theme will take place through national workshops to disseminate and understand the standards, as well as the test results and to motivate the discussion in the forums of important experiences about this theme in order to support the design and implementation of improvement plans. Afterwards, through the organization of the municipal, state and national forums, the most important experiences that deal with the didactics and effective tools for the development of the three areas of citizenship competencies will be exchanged.  The dissemination of these practices will be through new communication alternatives such as educational television and the development of networks and virtual discussion forums which are possible thanks to access to the Internet.

· Materials

The Minister of Education will identify and disseminate the materials that can be used as reference for the development of citizenship competencies. The Ministry also plans to translate and adopt educational materials from other countries that have shown good results in education for peace.
Applicability of the program in other contexts

The program can also be applied to countries not characterized by the violence that our country has been through.
Towards the Construction of a Culture of Citizenship

(Hacia la Construcción de una Cultura Ciudadana)

Fundación Presencia

Colombia
Context and Origins of the program 

The critical conditions of conflict and violence characteristic of Colombia’s recent history and the fact that Colombia ranked as the least knowledgeable on the topic of civic education in the recent II International Study on Civic Education, have generated a favorable environment for government entities and NGOs alike to pay more attention to the social role of education, and specially the importance of education of human rights and democracy. This initiative is considered crucial in order to find a possible mid term solution to the present crisis of governance and internal conflict, as well as to effectively prevent future confrontations.

Description

This education program aims to foment in students and teachers alike, the dexterity and ability necessary for a just coexistence through the practical application of human rights principles and the exercise of citizenship. These goals are to be achieved through concrete strategies of training teachers and with the support of pedagogic and didactic tools. The program is composed of two curricular components, the Foundations of Democracy and Human Rights (FDHR) and the Citizen’s project. The curriculums were initially designed by the Civic Education Center of Calabasas, California. Since 1997 the latter have been updated and properly adapted by the “Fundación para el trabajo en Colombia”. 

Duration, Coverage and Target Population 
The program has been running since 1997, it covers the departments of Antioquia, Atlántico, Santander, Putumayo and Valle. The materials of the Foundations of Democracy and Human Rights target students from pre-school up to eleventh grade. The Citizen’s project in its turn targets students from grades eight to eleven, 

Objectives

The Foundations of Democracy curriculum has the objective to generate and develop abilities and necessary attitudes for living in a democratic and participative community. It includes themes such as the autonomy, the independence, the exercise of freedom, the critical thought and the recognition of the Human Rights. 

In turn, the Citizen Project curriculum intends to develop in students of 8th to 11th grade the interest in the issues related to their immediate environment, promoting in them a sense of work, commitment and solidarity, as well as of political efficiency.  This is with the objective to produce future citizens with a participating conscience and who are interested in their community, through teamwork.

Educational Components 

· Curriculum
The curriculum of Foundations of Democracy and Human Rights covers the principles of Authority, Justice and Responsibility and the linking of each one with the theme of Human Rights. This curriculum is supported by a series of materials for students and it is designed in four levels (Preschool, Level 1 and 2 – Basic Primary – and Level 3 – Basic Secondary) and includes a Teacher Guide. The Citizen Project curriculum deals with public policies and participation.  

· Pedagogy and teacher preparation 

Before the program implementation, all teachers are trained  in workshops or 25 hours. In addition to the pilot phase, there will be inquiring meetings at the local level and one at the national level, geared towards strengthening the teaching activities. The majority of the teachers linked to the program have a bachelor’s degree in Social Sciences and various teacher development courses.

· Methodology 

The teachers linked to the program are trained in the application of the interactive methodologies (role playing, debates, dramatizations, journalistic activities, legislative simulation of audiences, symposiums, round tables, mediations, assemblies, boards, etc.)  that are developed in each one of the activities of the two curricula and that have been described in detail in the teacher manuals, delivered in the beginning of the program.  

In the case of Foundations of Democracy and Human Rights, the curriculum is composed by interactive activities as indicated in the previous section, and the students are the protagonists. As for the Citizen Project , the development of this curriculum involves to advance an investigation in field on a problem of political public selected by the students.  

· Materials

Each one of the four levels Foundations of Democracy and Human Rights and the Citizen Project has a manual for the students. These materials are complemented with a teacher’s guide for each curriculum. The Presencia Foundation donated the materials to the participating educational institutions. The persons responsible for the program at the local level verify the delivery and application of the material.   
Strengths of the program 

· The program offers a complete work structure that covers the whole implementation process, which involves material design, the validation of the users, teacher training, follow-up and support to the work in classrooms and impact evaluation. 

· The program has been decentralized, strengthening human and institutional capacity in the civil society organizations, in the Secretariats of Education and in the educational institutions that have taken part in this process. 

· Regarding the contents and methodology, the program is aligned with the new Social Sciences curriculum guidelines from the National Education Ministry and is within the international trends in civic education. 

· The program’s methodology makes possible for each educational institution to develop their initiatives in terms of citizenship education. 

· The program offers the following curricular structure which:

· Covers the basic and middle school education (0 to 11)

· Can be easily adapted to the study plans of Social Sciences, Constitution and Democracy, Ethics, Community Participation, and includes Research Instruments. 

· Promotes interdisciplinary work. 

· The program has formed work networks to guarantee its adoption and sustainability.

· The program has been consolidated thanks to the sector links that had been established (public sector, private businesses, non profit organizations and communications) 

· Challenges

· Limited resources to increase the program’s coverage.

· The distance between the traditional teaching methodologies and the pedagogic proposal of the program. 

· Difficulties to integrate the parents to the dynamics of citizenship formation promoted by the program. 

· Reorganization of the educational sector and teacher’s work instability and the guidelines from the educational institutions.

· Differences regarding the necessary cognitive foundations for citizenship education.

Evaluation

The program was systematized and internally evaluated. The general impact assessment was carried out through May and June of this year. 
Association of the Ariari Municipalities
(Asociación de Municipios del Ariari)

Colombia
Why was this program chosen to be shared with the other countries:

The program was chosen due to the commitment of the local administrations to education that has contributed to overcome the dynamics of violence. The program has brought together children and youth from seven municipalities from Meta to an educational environment that supports the process of learning together how to live in peace.

Origins and context of the program

Despite sharing the natural and cultural characteristics of the region, these municipalities have not been communicating with each other. Their citizens had deep disputes between the municipalities, because the dynamics of war have labeled these municipalities based on the armed groups that have more influence in each of the zones.  This exclusion had generated a division of identities in the region and the people were immersed in a dangerous dynamics of mutual shut down, which characterizes the dirty war that raises the death toll of civilians in armed conflict. As such, The Association of the Municipalities of Alto Ariari was established in 1998 as a response from the mayors and other public administrators from Peace Council of Meta Department to the concerns of the countrymen which expressed the desire to reconcile their population and to implement an initiative against the recruitment and violence.
Description 

The Association of the Alto Ariari municipalities includes seven municipalities from Meta which have been affected by armed conflict and which population had been confronted by armed persons.  The mayors from the associated municipalities have decided to overcome these distances by addressing together the main common problems, and have agreed to follow an institutional commitment for peace in which education will be the motivating element for a peaceful living. The Association of the Municipalites, in the process of developing the agreement, at the same time, reestablished the Unidad Educativa Concentración de Desarollo Rural, with enrollments rising from 20 to 420 students in a period of two years. It was within this institution which functions as a boarding school that was implemented the program from the Association called Una Escola Busca Niños. This program made possible for the children from different municipalities to attend school and live together in a space created for the reconciliation of the next generations, which have inherited a divided scared and polarized society. The parents of the enrolled children looked at the school as an opportunity to put aside the differences and to meet to discuss themes that bring people together instead of having confrontations.
Objectives 

Once the Association was established as a proposal for citizenship living, it was identified during this process of collaboration amongst the communities that one of the most important themes to be developed was education. As such, the mayors have centered their efforts in developing a strategy to raise the coverage of children and youth attending school so as to avoid them from being “available for the war”.
Duration, Coverage and Target Population 

The Association exists since 1998. The program targets boys and girls of school age from the seven rural municipalities of Meta: Guamal, Cubaral, El Dorado, El Castillo, San Martín, Fuente de Oro, Lejanías. Moreover, hundreds of rural families have benefited by their participation on this initiative and have been receiving permanent training in different themes of their interest, such as agriculture, health, Human Rights, conflict resolution and peaceful coexistence. 
Strengths and/or successes of the program

· This process has been so successfully implemented and in a way that is so inclusive and participative that the mayoral candidates have included in their election proposals the continuation of this process and the maintenance of the links with the association. This guarantees the continuation and strengthening of the association even if there are changes in the administration in the local government. The process has already survived the term of their administrators, showing that it does not rely exclusively on individual leadership. 
· There has been support, follow-up and orientation of entities such as  La Dirección General de Reinserción el Ministerio del Interior, the United Nations Programs for Development – PNUD- , La Commission Regional de Regalías, the World Bank, the European embassies and the Ministry of Education, which demonstrates the efforts to communicate and carry out a good administration in relation to the national and international entities.
Challenges

· The mayors continue to be threatened and armed groups have attacked some of them. There has been a change in the normal development of the local administration and therefore this poses a risk to the work of the Association, which has a close relationship with the local administrations. 

· The AMA region had been a neighbor for almost for years of the displacement zone, which makes this zone especially vulnerable to the escalation of the armed conflict now that the peace dialogues with the Fuerzas Armandas Revolucionarias de Colombia have ceased. If the conflict escalates, it is possible that it will produce massive displacements of the habitants of the municipalities, seriously affecting the stability of the reconciliation process and undermining the joint efforts for development.

Citizenship Education for a Culture of Legality

(Formación Ciudadana hacia una Cultura de la Legalidad)

A Promising Practice
Sub-Secretariat of Basic and Normal (pre-service) Education

Mexico

Origins and Context of the Program

The Secretariat of Public education, in coordination with the  “Facultad Latinoamericana de Ciencias Sociales (FLACSO)- Mexico, has been developing the National education Program 2001-2006 and it established as one of its goals to: “guarantee that all children in basic education acquire fundamental knowledge, values and attitudes needed to attain a fulfilling life, apply a competent and committed citizenship to lifelong learning.” In order to reach this objective, the actions proposed are geared towards the “advance of citizenship education and the development of a culture of legality within the classroom and at school.”

Description

The Program Formacion Ciudadana Hacia una Cultura de Legalidad is an elective or optional subject for the study plan of the third year of secondary school. Teachers that are previously trained teach this subject. The latter is important since the development of the course’s contents requires the creation of a process for increasing awareness, sensitization and critical analysis of reality. For that end, there are two basic premises in this project:

· The educational work carried out at the school level is important to strengthen a culture of respect to the laws as a basic principle of a democratic society. The cultural changes may contribute to the reduction of delinquency and corruption

· The Program Formacion Ciudadana Hacia una Cultura de Legalidad is designed so that the students can build the necessary knowledge to face risky life situations and to take the pertinent decisions.

Objectives

The general objective of the program is to give the students those elements that support knowledge building, acquisition of competencies and the development of attitudes that support their voluntary participation in promoting a culture of legality. This general objective will be reached through the following specific objectives that at the  of the course, the students:

· Will understand and explain why society needs to develop and maintain a culture of legality.

· Recognize the behaviors that harm their physical, mental and emotional  integrity and reflect about the responsible exercise of their freedom.

· Will understand how the delinquency and corruption affect living together and the institutions of the State of Democratic Right.

Duration, Coverage and Target population

The program was designed to run from the year 2001 to 2006, however the goal is to have a permanent program within the secondary school level curriculum. Presently the program operates within six federal entities, but it is expected that as of 2006 it will be operating in at least 20 of the 30 federal entities The program targets students from the third year of secondary school.

Educational Components

· Curriculum

The program is supported by a the Teacher guide that has four chapters (divided in 22 themes):

I. Culture of Legality: The objective is that students build and reflect about the concept of culture of legality, about the characteristics that makes us human and individuals, as well as the meaning and importance of norms and values for living in together in society, 

II. The Rule of Law and the Culture of Legality: The emphasis in this section is about the Rule of Law.  The students learn what it consists of, how to recognize it and why it is important to protect it.  They may have the chance to realize that there are injustices confronting these norms and laws and that they themselves can bring change. The main focus will be how and why it is necessary to maintain a culture of legality

III. Crime and Corruption: Enemies of the Culture of Legality :It deals with the harmful effects brought about by organized crime to the individuals involved as well as to their families, friends and society. The students will learn what organized crime is, how it works, how it attracts new members and why it represents a threat to society in general. Moreover, students will start to reflect about the legal and institutional means to combat delinquency.

IV. Promoting a culture of legality: This last section allows the students to see their role in the promotion and support of the Rule of Law. They are motivated to be against organized crime and its activities. Students are motivated to think about their own future and on the consequences of the decisions they make. Lastly, they learn techniques to solve problems to help them to overcome the obstacles they face when in search of their goals.

· Pedagogy and Teacher preparation

This subject is taught by teachers that have been previously trained, since the program’s content development requires the generation of processes of raising awareness, sensitization and critical analysis of reality.
· Materials

Teacher’s guide developed by the teachers of Baja California and reviewed by staff from the General Administration of Educational Methods and Materials, from SEByN. As part of the supporting didactic materials there are two videos that are presented in the following order during the course:

· Bueno Muchachos (Good Guys) from Martin Scorcese

· Garo Ghazarian (testimonial participation)

In addition, in the beginning of the course, students and teachers receive the book “The Lord of  the Flies” from William Golding, a basic text  from which many discussions and activities can be derived for teachers to use them in the classroom as practice. 

Strengths

· The educational work carried out by the school is important to strengthening a culture of respect for the laws as a basic principle in a democratic society.

· The cultural exchange can contribute to the reduction of delinquency and corruption

· Provide the knowledge of a culture of legality and the Rule of Law to contribute to the development of democracy.

· Support a critical and responsible attitude among the youth, specially facing the risks of corruption and organized delinquency, and in social environments of high risk with the presence of anti-social factors.

Challenges

· To have incorporated the Program in secondary schools in 20 federal entities by 2006

· Maintain its optional and flexible character (do not change it into a general and mandatory subject) 

· Establish evaluation and follow-up strategies.

· Consolidate the state technical groups that can follow up the schools and guarantee the sustainability of the program.

Evaluation

The State of Baja California evaluates the program annually.  The Sub-Secretariat of Basic and Normal (In-service) Education of SEP intends to carry out an evaluation for the year 2004 but the latter will depend on the financial resources available.
Civics and Ethics Education

(Formación Cívica y Ética)

Subsecretaria de Educación Publica

Mexico

Why was this program selected to be shared with other countries?
Because the program is on its fifth year of operation and it has passed the six-year term of the government from where the program had started.
Description 

The program is a Civic and Ethics education program that takes into account not just its application in one subject but also the students’ school environment, the transversal application of various subjects and the everyday life of the students.

Objectives

The Civics and Ethics Education program has the goal to promote explicitly the civic and democratic values in the basic and secondary levels of education.

Duration, Coverage and target population 

The program has been running for 5 years and in the 2004-2005 school year it will enter its sixth year of operation. The program has national scope and it targets students from primary and secondary and technical schools; in-service teachers; sector directors and principals of schools and scholars from teacher education schools.

The program now has enriched its perspectives and it has been working at the primary level. For the primary level an experimental phase has been developed to sensitize and inform some schools together with teachers and educational teams of 14 entities in the country. A preliminary version of the contents is included in the subject Civics and Ethics Education. 

For the secondary level, there is a new proposal for the program in Civics and Ethics Education in the framework of the Comprehensive Reform of Secondary Education.

Educational Components

· Pedagogy and teacher preparation 

Regarding pre-service education, there is the inclusion of the modality Civics and ethics in the Teacher Education Program in Secondary Education (Plan 1999) as part of the Program Academic Changes and Strengths for the Teacher Education Schools (normales), for what there are also materials designed for each of the subjects that are part of this modality. 

There were two phases for in-service teacher development to implement the program, in 1999 and 2000 where the following materials were developed:

· Materials

· Formación cívica y ética. Guía de estudio para profesores en servicio de escuelas secundarias generales, técnicas y telesecundarias, SEP, 1999.

· Formación cívica y ética. Guía de estudio para personal directivo de educación secundaria, SEP, 1999. 

· Guía de estudio para la segunda jornada nacional de capacitación de profesores en servicio de escuelas generales, técnicas y telesecundarias, SEP, 2000.

· Guía de estudio para la segunda jornada nacional de capacitación para directores de escuelas generales, técnica y telesecundarias, SEP, 2000.

· Guía de estudio para la segunda jornada nacional de capacitación para jefes de sector de escuelas generales, técnicas y telesecundarias, SEP, 2000.

· Formación cívica y ética. Trabajemos algunos contenidos de los programas de estudio, SEP, 2000.

· Libro para el maestro. Formación cívica y ética. SEP, 2000 which has a guide for teachers.

The program also relies on different print and audiovisual materials. The latter are categorized into different series such as  “Civics and Ethics Knowledge at School”, “Specials in Civics and Ethics Education” and “Thoughts and Ideas in Civics and Ethics Education”  

Evaluation

As part of the goals for the National Education Program 2001-2006, it there might be changes in the organization of secondary schools to strengthen the development of democratic school environments, where the goals of Ethics and Civic Education can also be met. .

Opening Doors for the education of Rural Girls

Punkukunata Kichaspa

(Abriendo Puertas para la Educación de las Niñas Rurales)

Ministry of Education

Peru

Origins and context of the program

The sub region of Chanka is an ecologically complete space, where the poorest populations from Ayacucho, Huancavelica y Apurímac converge.  Communications are precarious and organizationally fractured. The sub region is inhabited by an indigenous population that is  marginalized and undervalued.  Net enrolment rates of girls in the rural primary schools are 8 to 12 points below the boys.  There is up to a 70% repetition rate, and a drop out rate greater than 30%. More than 30% of students are student/workers.   The index of rural illiteracy  for those between the ages of 15 and 17  is greater than 30%.  Families take their girls out of primary school when they reach puberty. In communal organizations and families, roles assigned to women do not include active participation in the production of knowledge nor in decision-making.     
Description 

This program employs a model of rural education that is integral; that incorporates attention to early development working with families; the inclusion and continuing enrolment of girls and boys in a quality and friendly school; as well as participation of the community organized into social groups. These groups are empowered to guarantee the human development of their own population.  
The program basically consists of collaboration between the regional and provincial authorities to create capacity in the communities for promoting education and to stimulate early, pre-school, primary and basic education for adults.  The program seeks to train local communicators to make the processes more dynamic and to generate a network of contacts with the formal educational system.  The program incorporates the training of teachers and experiences in bilingual education to guarantee integration into the community.  Through community committees the program seeks to empower communities to appropriate their own educational processes and especially to make them conscious of the importance of gender equality.   
Objectives

· To create the community’s capacity to promote education for early stimulation, pre-school, primary; and to ensure enrolment and prevent dropout.  

· To improve teacher practices in multi-grade classrooms oriented towards ensuring equity in gender, quality, relevance, and learning of girls and boys in the communities targeted.    
· Strengthen the local capacity to identify relevant educational lessons.
· To implement a system of participatory monitoring of indicators on the exclusion of girls.
Duration, Coverage and target population 

The program was established in October of 1999.  In terms of its coverage, the program operates in rural zones of Chanka including Ayacucho, Huancavelica and Apurímac.  Due to the program’s high social impact, it targets the rural population of the sub region without discrimination of age or sex.
Strengths of the program

Within the achievements of the program there is the important capacity to promote processes of educational inclusion based on local resources.  The program has been able to gain the commitment of provincial municipalities and districts to support the training of teachers and to monitor the classroom.   
Challenges

A critical obstacle affecting the sustainability of the proposal is the constant change of educational authorities, local teams, and specialists in the education sector.   On the other hand is the crucial challenge of  defining  a public policy that orients specific resources to support the  pedagogical components in the classrooms of  teachers in rural areas.   
Applicability of the program in other contexts
This program proposes bringing together actors to promote reflection and actions concerning the educational situation of the population. These actors, based on their own contexts, propose alternatives to eliminate factors that today impede the inclusion and participation of community members in schooling.  For this reason we consider it fundamental to contextualize and analyze the situation where the program will be developed.  

School Discipline Initiative
A Promising Practice
Ministry of Education and Ministry of National Security

Trinidad and Tobago 
Why was this program selected to be shared with other countries?
Many countries in the Caribbean Region are now experiencing difficulties in maintaining a disciplined environment in schools.  This problem is negatively affecting teaching and learning, thus reducing the returns on money spent on education.

Description and objectives

The mission is to improve the climate and discipline in our schools. This will provide our students with a comfortable, safe, secure and achievement –oriented environment. The aim is to provide strategies for a transition from fear to hope in order defeat delinquency and disruptive behavior.

Duration, Coverage and target population 

The program started in January 2004 and has been in service for approximately two and a half months. We are in the start up phase of implementation and there has been no change in the political climate in the country. The program covers Rural, urban and local areas, it is being implemented/piloted in seventeen (17) secondary schools, which is approximately 12% of the school population. The program integrates students, parents, teachers, guidance counselors, school welfare officers and members of the protective services.

Educational Components

· Curriculum: Objectives for the curriculum include:

· Fostering parent involvement in the education process.

· Facilitating education for parents on their rights and responsibilities.

· Increasing community policing.

· Promoting a comprehensive school-wide anti-drug campaign

· Developing and implementing techniques in conflict resolution and problem solving.

· Strengthening and enhancing the security systems in and around schools

· Facilitating and nurturing good citizenship.

· Pedagogy and teacher preparation 

Workshops, developing resource materials, monitoring of curriculum implementation

· Methodologies

· Establishment of Student Councils

· Provide training for principals and School security team in alternative dispute resolution. 

· Training in mediation and negotiation techniques for all personnel involved, including students.

· Training of teachers in the identification and reporting of infractions of the law.
· Training of teachers in moral and values education.
· Materials: The materials are currently being developed.

Strengths of the program

It is based on research information: research was carried out in 2003 and presented with recommendations.

Challenges

The challenges and weaknesses of the program will be identified as the program progresses.

Evaluation

To be done by the Division of Educational Research and Evaluation- Ministry of Education.

Applicability of the program in other contexts

The program’s transference is possible in fact the initiative has been presented to the Organization of Eastern Caribbean States Reform Unit.

Project Peace

A Promising Practice

Ministry of Education, School Intervention Strategies Unit

Trinidad and Tobago

Why was this program selected to be shared with other countries?

This program is directed to all stakeholders in the education system and thus any impact it makes in education ultimately will be felt by the entire nation.  It is therefore a program which should be shared as it can assist in the consolidation of experiences by others who may have tried to implement the whole or part of a program such as this one.

Description

The mission of the program is to create a Culture of Peace through planned interventions with students, teachers, parents and community in order to improve the climate and discipline in our schools. 

Objectives

· To establish the practice of peer mediation and to acquaint students with the consequences of undesirable behavior 

· To provide reflective and rehabilitative education for suspended students

· To promote responsibility in young drivers

· To give students a voice in the life of the school and enhance their spiritual growth 

· To develop teachers personally and professionally

· To enhance the social and emotional development of students

· To develop a program based on meritocracy for students and teachers

· To develop a code of conduct for teachers and students

· To assist in the development of a system of substitute teachers

· To educate parents about their responsibilities regarding their children

· To develop the skills of ancillary staff of schools and other personnel like Community Police and bus and Maxi taxi drivers

· To ensure that the public is aware of all programs and projects associated with Project Peace

· To conduct research to determine the causes of violence and indiscipline in schools

Duration, Coverage and target population 

Project Peace was launched by the Honourable Minister of Education, Senator Hazel Manning on March 25, 2003. The program covers schools both urban and rural and it targets primarily secondary school students ages 12  to 19,  their parents, teachers, and the community associated with these schools.
Educational Components

· Curriculum: The program aims to develop its curriculum so as to stem violence and indiscipline in schools
· Pedagogy and teacher preparation: Training has begun for teachers to infuse morals and values into the curriculum. Site based training of teachers in many aspects of self-development.

· Methodologies: Workshops, lectures, demonstrations
· Materials: Each contributing program provides its own materials during training
Strengths of the program

· All stakeholders are involved bringing about ownership of Project Peace

· It crosses Ministries in its design and implementation.

· Both the Government and Opposition support the project.

· A wide ranging age group is involved.

· The private sector contributes financially to endorse the project.

Challenges

· Understaffing of project unit

· Room for improvement in dissemination of information
· Need for systematization of all aspects of the project
Evaluation

The program has not been systematized but its sub-projects and activities have undergone individual first level internal evaluations at the end of every module.  Internal evaluators of the School Intervention Strategies Unit have conducted the evaluations.  An evaluation plan developed by the Division of Educational Research and Evaluation- Ministry of Education is soon to be presented to the Program Coordinator
Applicability of the program in other contexts

The program can be transferred to other contexts provided one understands fully the antecedents to the present crisis of violence and indiscipline in schools.

Restructuring and Decentralization

A Promising Practice

Ministry of Education

Trinidad and Tobago

Why was this program selected to be shared with other countries?

Other countries can learn from this experience in Trinidad and Tobago.  

Origins and context of the program

In arriving at the preferred model for decentralization, the Ministry of Education took cognizance of the strengths and weaknesses located within the organization as well as the opportunities and threats that exist in its external environment.  This strategy keeps the team focused on paths to success. Decentralization is one component of the education reform that is now engaging the Ministry of Education.  This component is overarching, since it prepares the groundwork for the achievement of the strategic objectives of the Ministry.  Which are:

· Accessibility to educational opportunities for all

· Delivery of quality education to all persons

· Sustained policy development for the education sector
· Continuous alignment of the strategic direction in the education system with the objectives set for national development.  
Objectives

· Effectiveness and success of schooling

· Student achievement

· Effective delivery of services and resources to schools

· Efficient supervision and evaluation of the work of schools and institutions

· Efficient management and governance of the education system

· Greater stakeholder involvement in the decision-making process

Duration, Coverage and target population 

The program began in January 2002.  It is of national scope and it targets all students, including those with special needs, parents, teachers, principals, school supervisors, teacher educators, school boards and civil service staff of the Ministry of Education. The program also integrates NGO’s and other stakeholder groups e.g., National Parent Teachers Association (NPTA), Trinidad and Tobago Unified Teachers Association (TTUTA), Principals Associations, Association of Denominational Education Boards, The University of the West Indies (UWI).

Educational Components

· Curriculum

The preferred model for decentralization is one of de-concentration in the short term, with gradual devolution of authority to the district and school levels as preparedness is assured, and an eventual outsourcing of certain functions into companies or education authorities in the longer term.

· Pedagogy and teacher preparation 

Heads of Department at the secondary schools are being trained to assist the principals to manage the schools; principals receive training in Leadership, Educational Administration, Budgeting etc. Senior teachers are being trained in Leadership, Educational Administration, Conflict Management and Mediation

Ministry of Education Civil Service staff are being trained in Project Management, Leadership, ICT’s use and management, Educational Planning, Psychology, Social Work, Public Administration, Evaluation of social development programs etc.

The Team at the Restructuring and Decentralization Action Unit (RDAU) provide ongoing updates of the program to staff of the Teachers Training Colleges to ensure that all newly trained teachers assigned to schools have the capacity to continue the transformation process

The Parent Teachers Association receive a subvention from Government and training to assist them in carrying out their tasks

· Methodologies

Teachers, students, principals, school supervisors, teacher educators and parents are engaged in consultations nationwide every step of the way.  Decisions are made known to them in National and District level fora and also at the school level.

· Materials

Trainers use prepared materials, but the program depends to a large extent on materials produced during the course of consultation and training.
Strengths of the program

· The program has a dedicated staff of professionals at the helm whose focus is determined in the strategic plan.  

· Commitment to the reform by all 

· National consultations and small group meetings to determine the way forward

· Information sharing is continuous

· Stakeholders are benefiting from training offered through scholarships - The program goals are thus facilitated through involvement, participatory decision-making, collaboration, consensus building, teamwork and accountability 

· There exists an education policy framework for transforming the education system and sustaining continuous improvement

· A cadre of trained teachers and administrators

· Excellent partnership arrangements with non-governmental and state agencies at the national, regional and international levels

· Political will
· Available historical data on previous reforms undertaken in the education sector
Challenges

Weaknesses:

· Highly centralized management system 

· Manually driven information systems

· Inefficient and ineffective organizational structural arrangements at central administration
· Rising incidences of violence and indiscipline at schools
· Procurement of resources slows down the pace of the implementation
· Program Manager must wait on the readiness of the participants before moving forward with implementation.
Threats:
· Centrally located budgetary system

· Fluctuation in oil and gas prices which impact on revenue

· Outdated legal and financial management frameworks
· Teacher recruitment by developed countries.
Evaluation

Evaluation is ongoing allowing the Program Director to make informed decisions
Applicability of the program in other contexts

The methodology utilized can definitely be transferred to other contexts.  It is one of continuous consultation and feedback giving every citizen a voice in the decision-making process.  This is building ownership of the program by all stakeholders.  They understand that at the end of the planned implementation process they will be responsible for its maintenance.

Education in Values

(Educación en Valores)

A Promising Practice
A.N.E.P. – Consejo Directivo Central  (CODICEN)

Uruguay
Why was this program selected to share with other countries? 

Because this is the official program implemented in the national public education system. 
Description 

The focus of the program is on a promotion of shared universal values (democratic philosophy of our Constitutional Declaration of Universal Human Rights), moral dilemmas and socio-moral themes of controversy from a neutral procedural focus or laic (secular) pedagogy and proposal of autonomous construction and reason of the moral person.  

Objectives

· To formulate a Pedagogical Proposal of Education in Values and Democratic Citizenship based on a theoretical framework. The proposal has an explicit curricular focus, is predominately transversal and a systemic focus on values education and democratic citizenship at the different levels of education.  

· To offer a proposal to education centers for implementing the program into practice using a team of teachers trained in this topic. This team will be involved in the sensitization and training in centers and will elaborate didactic materials. 
· To achieve that the teaching group in each center is involved in a revision of their practices, formulates and implements a project in each center. This project will be based on values, the construction of consensus, and will be adapted to the social reality of the institution. 
Duration, Coverage, and population targeted:

The program was initiated in February of 2002.  It has a level of national coverage with experiences in Rivera, Tacuarembó, Maldonado, Soriano, Fray Bentos, Colonia, Florida, Durazno, San José, Canelones and Montevideo.  In 2004 it will be extended to other regions of the country and to a greater number of educational centers.  The program is projected to expand to the entire formal public education system (except at the university level).  The program targets students of primary education starting from initial education (4 to 12 years), secondary education (12 to 15 years) and also trainers of teachers and current teachers in educational centers.    
Educational Components 

This is not a traditional course. Its focus is on a transversal methodology with an ethical perspective for all current official programs in primary and secondary education.
Strengths of the Program

This program has achieved increasing levels of technical legitimacy through: 

· A technical team that supports and orients the work of the educational. This team is  trained at a post graduate level through the OEI –U.Barcelona. A smaller group  of trainers are pursuing a masters in  values education. 

· Availability of a theoretical framework to orient practices with appreciable levels of approval from the actors involved. 

· Implementation and adaptation of the experience through the center projects, curricular projects, and projects in the classroom. 

· Center projects with a focus on values with positive results. 

· Teams of teachers that have reflected on their educational praxis which strengthens the pedagogical meaning of the institution. 

· Materials for technical support – practices.

Challenges

· To begin the expansion of the proposal and universalizing its successes to all institutions in the system. 

· Incorporation of centers of teacher training to begin the work of initial training.

· Elaboration of a wider spectrum of didactic materials adapted to distinct levels. 

· To broaden the group of trainers that would allow a more extensive team of teachers.  
· To deepen the conceptual and didactic materials in the themes of democratic citizenship and of DDHH. This will be accomplished with the Faculty of Law from UNESCO teachers. 
Evaluation

The evaluation at the level of centers is an evaluation process related to the educational projects at each center and also evaluates how these projects have been provided with tutoring support. An external evaluation from OEI will allow an adjustment of what is being implemented. 

MAXIMize the Moment®

A Promising Practice

Ethics Resource Center
United States of America

Description and Objectives

The Ethics Resource Center provides relevant materials through its MAXIMize the Moment® programs to support schools’ efforts to promote the values it has articulated as being “core,” those ethical ideals to which all members of the community should aspire.  We work to help schools and families have regular, meaningful conversations about ethics and to: 

· Develop students’ ability to think critically about and discuss ethical issues;

· Encourage students to apply ethical concepts to their lives and their communities;

· Equip students with the tools to recognize ethical issues and to apply a clear and consistent ethical code to dilemmas;
· Inspire students to commit to actions in keeping with their core values and to act ethically.
Duration, Coverage and target population 

We have worked in several states throughout the U.S. covering a broad variety of geographic areas, socioeconomic groups and in all grade levels of schools of many sizes—public, private and parochial.  MAXIMize has been used in over twenty states in the U.S. as well as the Philippines, Japan, Jordan, and Canada. The program’s materials are designed for implementation in schools (with students aged 8 through 18) and youth organizations, or in the home environment.  There are four versions of the MAXIMize the Moment® programs: 

· MAXIMize the Moment (MTM) for teenage students

· MAXIMize the Moment Junior (MAX Jr.) for younger students (aged 8-12)

· MAXIMize Your Family Time (MAXFam) for families with teenaged children

· MAXFam Jr is for families with children aged 8-12

The versions of the MAXIMize programs designed for use with youth aged 13-18 were begun in 2001.  At the urging of elementary school teachers, we launched the Junior versions (for implementation with 8-12 year-old children) in 2002.  

Educational Components

· Curriculum

MAXIMize the Moment® (MTM) and MAXIMize the Moment® Junior (MAX Jr.) are subscription character education resources that combine current events and everyday issues youth face with the time-honored wisdom of maxims.  MAXIMize Your Family Time (MAXFam) and MAXIMize Your Family Time Junior (MAXFam Jr.) are designed as companions to the MTM and MAX Jr. programs, but can also be used independently.  In addition to the MTM lesson plans, MAXFam and MAXFam Jr. subscribers receive tips for communicating effectively with children, as parents, and an additional question set that explores the issues on a more profound level, thus encouraging dialogue within families.  Like MTM and MAX Jr., MAXFam and MAXFam Jr. are designed to be flexible so families can adapt the lessons to meet their needs.

· Pedagogy and teacher preparation 

MAXIMize requires very little additional preparation by teachers because each lesson is so comprehensive.  Each week teachers receive a lesson featuring a story, maxim, character trait information, related web links, and discussion starter questions.  Once the teacher receives the lesson, he/she can use the entire lesson or selected parts as he/she desires.  This allows MAXIMize to be incorporated into the school day in the manner that the teacher determines to be most effective.  

· Methodologies

MAXIMize lessons are structured around strategies integral to all character education efforts: story, reflection, and application.  Character education is grounded in the idea that we think about our lives in storied form. Because each MAXIMize lesson is structured around a story, youth are consistently given opportunities to see ethics in action.  Young people are given the opportunity to discuss the stories together, and then individually reflect on the stories and how they relate to their own life, to see how their choices compare to ethical ideals.  Discussion time allows young people to reflect on their actions and their values and allows teachers and parents a forum to share their perspectives on ethics and ethical dilemmas.  Finally, because the situations in MAXIMize are modeled on real-life dilemmas, youth are given practical guidance regarding how to act—before they are asked to make those decisions in real life.

· Materials

A MAXIMize subscription is comprised of 36 lessons delivered each week via the Internet.  Each MAXIMize lesson contains the same basic elements: a story based on current events and everyday issues students face; a maxim; information about related character traits; discussion questions and journal starters; and links to websites about the maxim’s author and/or that week’s issue.  Some versions of MAXIMize feature additional resources.  MAX Jr. includes a suggested activity called “Extending the Conversation.”  In addition to the information found in the school lessons, MAXFam and MAXFam Jr. subscribers receive tips for creating effective dialogue at home and an additional set of discussion questions.
Strengths of the program

· The relevant, age-appropriate content allows young people to regularly engage in meaningful discussions about values and ethics in everyday situations.

· The lessons are comprehensive, allowing for immediate use without additional work for educators or families.

· Lesson can be used independently of one another, which makes them easily adaptable as time constraints arise and as teachers express particular preferences.

· We have the ability to respond to significant issues and current events in real time because of the online delivery format.

· We issue weekly reminder messages, which encourage regular program use.

· The included character trait information encourages students to apply ethical ideals to their own lives and relates to a large variety of core values.

· Students relate to the stories included in the lessons and, as a result, engage in thoughtful discussion about ethical issues.

· Because MAXIMize can be implemented both at home and at school, we create partnerships that optimize the ethical education of youth.
· The flexibility of lessons allows for use in a broad variety of contexts.
Challenges

The primary challenge facing MAXIMize that the online format requires regular, albeit minimal access to a computer and the Internet.  However, lessons could be accessed each week in less than five minutes.  Alternately, schools and families can retrieve several lessons at a time and only need computer access once every few weeks.  For schools and families that have computer access, but are not online, we can produce CD-rooms will contain an entire year’s worth of lessons from previous MAXIMize volumes.
Evaluation

Our MAXIMize programs have not yet been externally evaluated.  Informal internal evaluations have helped us to refine our methodology, build on program strengths, and make adjustments where needed.  
Applicability of the program in other contexts
MAXIMize has already proven its relevance in a broad variety of contexts.  It is currently in use in several countries.  The primary limitation of the program is that it is presently only offered in the English language.  We have had several discussions about creating a Spanish-language version of MAXIMize and are eager to do so if there is an expressed desire for such a product.
We have a strong foundation for transferring MAXIMize to a Latin American context because we have completed a 2-year feasibility study for character education in Mexico, Argentina, and Colombia. We interviewed and conducted focus groups with educational leaders and teachers from a variety of demographics within the three countries. The teachers provided us with their views on ethics and the most effective ways to teach values in their cultural contexts. 

Civitas Latin America: A Civic Education Exchange Program

Civitas America Latina: Un programa de Intercambio de Educación Civica

A Promising Practice

Center for Civic Education

United States of America

Description and Objectives

The program aims to acquaint Latin American educators with exemplary curricular and teacher training programs in civic education developed in the United States. It also looks to assist Latin American educators in creating, adapting, implementing, and institutionalizing effective civic education programs in their own countries. Other objectives include to create and implement civic education programs for students in the United States that will help them better understand the history and experiences of emerging and advanced democracies in Latin America, and to facilitate the exchange of ideas and experience in civic education among educational, governmental, and private sector leaders in the United States and Latin America.
Duration, Coverage and target population 

Civitas Latin America is a 5-year program that was initiated September 1, 2002. The program covers the United States, Latin America and Caribbean region. The targeted populations of the Civitas Latin America program include: K-12 students in the public and private school systems, K-12 teachers in the public and private school systems, university professors, government education officials, parents, and civic/political leaders
Educational Components

· Curriculum:  Civitas Latin America program does not have a single curriculum. The objectives of the program are met through various activities and projects. A major part of the program includes assisting organizations in Latin America to develop civic education curricular material
· Pedagogy and teacher preparation: The materials developed through the Civitas Latin America use critical thinking exercises, problem-solving activities, and cooperative learning techniques, which develop intellectual and participatory skills while increasing students’ understanding of the institutions of constitutional democracy. 
· Methodologies
· Intense teacher trainings- In most cases, a minimum of 3 to 5 continuous working days are required

· Use of democratic practices during seminars and teacher trainings

· Development of teacher guides to accompany student civic education manuals
· Mutual exchange of information and experiences among U.S. and Latin American educators
· Materials: 

The descriptions below refer to the original material developed by the Center and implemented in the United States. Through the Civitas Latin America program, the material has been translated, adapted, and implemented in many parts of Latin America and the Caribbean.  

We the People: The Citizen and the Constitution complements the regular school curriculum by providing upper elementary, middle, and high school students with an innovative course of instruction on the history and principles of constitutional democracy in the United States. The We the People textbooks are designed for a wide range of student abilities and may be used as a supplemental text or for a full semester of study. 

Project Citizen focuses on the role of state and local governments. The curriculum involves an entire class of middle grade students or members of a youth organization, in a series of structured, cooperative learning activities that are guided by teachers, organization leaders, and adult volunteers. Working in four cooperative teams, the students learn to interact with their government through a five step process that includes: identifying a problem in their community that requires a public policy solution; gathering and evaluating information on the problem; examining and evaluating alternative solutions; developing a proposed public policy to address the problem; developing an action plan to get their policy adopted by government. Students’ work is displayed in a class portfolio containing a display section and a documentation section.

The Foundations of Democracy Series consists of curricular materials for students from kindergarten through twelfth grade on four concepts fundamental to an understanding of politics and government: Authority, Privacy, Responsibility, and Justice. This multidisciplinary curriculum draws upon such fields as political philosophy, political science, law, history, literature, and environmental studies. 

The Authority curriculum helps students: distinguish between authority and power; examine different sources of authority; use reasonable criteria for selecting people for positions of authority and for evaluating rules and laws; analyze benefits and costs of authority; evaluate, take, and defend positions on the proper scope and limits of authority.

The Privacy curriculum helps students: understand the importance of privacy in a free society; analyze the benefits and costs of privacy; evaluate, take, and defend positions on the proper scope and limits of privacy.

The Responsibility curriculum helps students: understand the importance of responsibility in a free society; analyze the benefits and costs of responsibility; evaluate, take, and defend positions on how conflicts among competing responsibilities should be resolved; evaluate, take, and defend positions on personal responsibility.

The Justice curriculum helps students: understand and apply the basic principles of justice set forth in fundamental documents of our political and legal systems; consider fair distribution of the benefits and burdens of society; consider fair responses to remedy wrongs and injuries; consider fair practices for gathering information and making decisions; evaluate, take, and defend positions on issues of justice.

Strengths of the program

· The program involves the foremost civic educators in the United States and Latin America and Caribbean. 

· The program provides stable funding to establish short-range and mid-range goals in the planning of program activities. 

· The program incorporates external evaluation and in-depth research.

· The program helps to create a forum for civic educators in the region to share information, experiences and practices. 

· The exchange of information among U.S. and Latin American civic educators helps to identify model civic education practices, methodologies and materials.  

Challenges

Some Latin American countries lack political and economic support for effective civic education programs. Many government agencies and funding organizations have a narrow perception of civic education. Many believe that civic education only entails electoral training and periodic seminars on democracy; they are primarily focused on an adult population. 

Evaluation

The Civitas Latin America program is evaluated annually by WestEd, an independent research firm. During the first program year, WestEd developed a survey instrument focused on quantitative program impact. During the rest of the program, WestEd will continue to conduct the survey but will also conduct research on students and teachers.

Applicability of the program in other contexts

The materials, teacher trainings, and seminars developed through Civitas Latin America are highly adaptable to various countries and regions. The only condition necessary is a local entity (non-profit organization, educational institution, and/or government agency) willing to invest time, effort, and some resources to provide the necessary coordination and follow-up to the programs. In fact, Civitas Latin America has inspired other regions to establish similar programs. The Center has currently received funding to administer Civitas Africa, a program with similar objectives to Civitas Latin America albeit focused on the African region. An important fact to mention is that curricula used in Civitas Latin America are selected in response to the needs expressed by civic education entities in the participating countries.  
We the People…The Citizen and the Constitution

Center for Civic Education

United States of America

Why was this program selected to be shared with other countries?

This is a nationally and internationally recognized civic education program about the history and principles of the U.S. Constitution and Bill of Rights. 

Origins and context of the program

We the people….The Citizen and The Constitution, is a national program that has been held annually since 1987 to commemorate the adoption of the Constitution and the Bill of Rights and to revitalize educational programs on the constitution in our nation's school. The program was under the supervision of the Commission on the Bicentennial of the United States Constitution, from 1987 to 1991, and chaired by Chief Justice Warren E. Burger. The administrative authority for the program ( P.L. 102-62) was transferred to the Fund for the improvement of education. The curriculum and teacher training for the program strive to promote an increased understanding of the institutions of our constitutional democracy, the fundamental values upon which they are founded, the development of skills necessary to participate as effective and responsible citizens, and an understanding of and willingness to use democratic processes when participating in making decisions and managing conflict. The curricula help students to see the relationship of their experiences to the large arena of social and political life. Since the inception of the program more than a quarter of million students and seventy five thousand educators have participated in this course of study. The program receives support from members of Congress as well as support from professional, business, and community organization across the nation.
Description 

The program is designed to involve students from a wide range of achievement levels and with varied styles at the upper elementary, middle, and high school levels in an intensive study of the Constitutional and Bill of Rights that serves as a six week supplement to traditional history, civics or government courses. The high school may elect to participate competitively in a simulated congressional hearing conducted at the congressional district, state, and national levels. Elementary and middle schools are encouraged to hold a simulated hearing at the school level for school and community audiences. The program is open to all cultural and socioeconomic backgrounds.
Objectives

The goals are to help students develop 1) an increased understanding of the institution of American constitutional democracy and the fundamental principles and values upon which they are founded, 2) the skills necessary to participate as effective and responsible citizens, and 3) the willingness to use democratic procedures for making decisions and managing conflict.

Duration, Coverage and target population 

The program was established in August 1987  and receives continued support from the U.S. Department of Education and Congress. The target populations are students and teachers in upper elementary, middle, and high school. Both public and private schools can participate.

Educational Components

· Curriculum

At three levels (elementary, middle high school), the curriculum for We the People…examines the basic philosophical ideas that influenced the development of the Declaration of Independence, the Constitution and the Bill of Rights, the evolution of constitutional government and the historical experience that influenced the development of the founding documents; the principal issues and debates of the Philadelphia Convention, and the struggle between the Federalists and Anti-Federalist over ratification, the organization of the new government and the development of judicial review, the protection of freedom of religion, freedom of expression, due process of law, equal protection of the laws, and the right to vote, and the roles of the citizen in our constitutional democracy and the rights and responsibilities of citizenship.

The curriculum for We the people…. Project Citizen is a training program for the middle school level that promotes competent and responsible participation in state and local government. It complements We the people….The Citizen and the Constitution by putting the principles of constitutional government into action by engaging students in learning how to monitor and influence public policy. Students work together, as a group, to identify and study a public policy issue. Then, in an interactive cooperative process, the class is divided into four groups. Each group undertakes specific tasks related to the policy issue. The final products is a portfolio displaying each group's work. As a culminating activity, the class presents its portfolio before other classes or community groups.
· Pedagogy and teacher preparation 

Training workshops are provided for teachers and coordinators.
· Methodologies

Active student participation is encouraged through: 1) directive discussion that engages all students on various positions and issues; 2) class which engages all students in constructing and refuting arguments rationally, and 3) simulations which promote student involvement through modeling real-life situations and which encourage community involvement. The three interactive instructional strategies reinforce applications of the key concepts and knowledge that provide a link to active, responsible civic participation. The community also is actively involved as a judge and audience for the culminating activity of the simulated congressional hearing. Critical thinking exercises, problem-solving activities, and cooperative learning techniques help to develop intellectual and participatory skills while increasing student's understanding of the institutions of American constitutional democracy.
We the people….The Citizen and the Constitution is an instructional program that is designed to enhance students’  understanding of the institutions of maerican constitutional democracy and to discover the contemporary relevance of the Constitution and the Bill of Rights. There is a culminating activity that simulates congressional hearings by allowing students to testify before a panel of judges. Students demonstrate their knowledge and understanding of constitutional principles and have opportunities to evaluate and defend positions on relevant historical and contemporary issues.
The major tasks and sequences of events of the program include: National Organization and Training Conference, National Competition held in Washington, DC, in-service training of teachers, regional institutes, meeting of state coordinators, and the classroom instruction local, state, national and culminating program activities.

· Materials

The program is administered with the assistance of a national network of coordinators in every state and congressional district in the country. Teacher's guides for each level contain lesson plans and suggested activities to enrich classroom instruction.

The program also involves the active participation of members of Congress and their staff, as well as support from professional, business, and community organizations across the country.
Evaluation

External as well as internal research and evaluation studies have been conducted on the program. The results of independent studies of We the people…The Citizen and the Constitution revealed that students display significantly greater political tolerance and commitment to the principles and values of the Constitution and Bill Rights than do students using traditional textbooks and other approaches.

Boliviaran Schools 

(Escuelas Bolivarianas)

Ministry of Education, Culture and Sports

Venezuela

Origins and context of the program

The Ministry of Education, Sports and Culture is committed to transforming all the Venezuelan schools into “Escuelas Bolivarianas”, in order to comply with a state policy that addresses the limitations of the school system at the preschool and basic levels in phases I and II; and at the sectors of critical poverty in the urban and rural areas. The proposal is immersed in the process of change that the country has been going through and the high priority that is designated to education. In the same instance, the program entails a concentration of public resources and of the social sectors as a long term vision for education.

Description 

With this project the government will show that it is possible to have universal basic education (I and II phase), increase attendance levels, lower repetition and drop out rates, thus reaching higher levels of completion and learning achievement in the system.

Objectives

The central goal of the program is to provide access of the pre-school and school population (I and II phase of basic education) to overcome inequality, to generate opportunities for human development. More specifically the program aims to: 

· Create an adequate physical facility through building and expanding as well as furnishing and provide educational instructors and materials to provide a quality education for all.

· Create and strengthen the services in a comprehensive way involving: nutrition, health, student development and protection.

· Support the initial and lifelong teacher development. 

· Make the curriculum flexible and updated. 

· Consolidate the link between the school and the family networks and the community. 

· Generate new ways of educational administration to meet the demands of the new educational system required by the country. 

Duration, Coverage and target population 

The program began as a pilot project in 1999/2000 and its aim is to progressively reach all of Venezuela’s schools covering all of the country’s 24 states by 2006. The program serves children and adolescents in extreme poverty, living in the urban-marginal, rural, indigenous and border-crossing sectors.

Educational Components

· Pedagogy and teacher preparation 

Training for teachers, principals and monitors of Bolivarian schools has been advanced through permanent and periodical workshops in the areas of: values, classroom performance, competencies for class planning and evaluation (PEIC) and (PPA) on specific curricular contents such as teaching mathematics and reading. These workshops have been accompanied by follow-ups and technical orientations in the classroom.  Actions have been planned, at medium term, to incorporate the centers of Higher Education in this line of activities; as it has also been contemplated to change the study plans of the higher education centers that train professors. 

· Methodologies and Materials

This program is being set up of simple components that entail only one type of operation with very few people in charge of its execution, all the while capable of fulfilling the demands of the program. The endowments of the project, specially from the libraries and the non-printed materials are important for the pedagogical proposal that is put forward seeing that the latter implies a replacing traditional teaching that focuses on verbal skills, memorization and repetition, by active learning, centered in direct experiences, in exploration and discovery.

The main strategies of this program are:

Improving the quality of school facilities
Endowment of school furniture. This component is very important because it is connected to the pedagogical proposal, substituting the desks which are aligned one in front of the other, by tables and chairs that can be organized for a group or individually, depending on the activities. 
Endowment of school libraries. This component implies in the acquisition of one of the following models: type A: consisting of 2,000 units, furniture, no bibliographic material and teams. The type B consists of 1,600 units and the rest of the materials. 
Arrangement of non-printed materials: would imply the acquisition and distribution of didactic material, educational games, educational software and computers. 

Bolivarian Centers of Information and Technology and Telematic (CBIT). This component is geared towards the incorporation of information and communication technologies to support the educational process of students, teachers, and the community in general, by creating computer centers with Internet access in specific areas of the country. The Bolivarian Centers of information Technology and Telematics were first conceived as a means to introduce the use of technologies as a support to schools and to teachers in the teaching-learning process. Secondly, they were conceived as a means to introduce technologies to the communities far from the city centers and schools, as an effort to reduce technological illiteracy of teachers and the communities themselves. 

General curricular implementation. This component includes updating the planning mechanism, follow up, control and evaluation of the educational development. Establish full day of school hours; and at the level of rural education, also have greater flexibility of schedule, calendars, curricular and study plans. Improve the conditions of teachers from their profession and work conditions, up to social security system and social service. 

Strengths of the program

· Cultural renewal.

· Permanent Teacher Development, with follow up. 

· Allocation of Resources for Learning (School Libraries, Anatomic models , Books, Stories, Games as methods to teach Mathematics,etc.0 and furniture in general.

· Recover of historical and cultural heritage of the region and the country.

· Strengthening self-esteem of children and the professionals. 

· Development of critical thinking among teachers and students 

· Joint construction of Integral Educational Community Projects (PEIC).

· Team work.

· Community integration.

· Establishment of a network with different institutes (Ministry of Health and Social Development, CONAC, Secondary Schools, Cultural institutions, etc.)

· Develop new ways of school administration.

Challenges

Due to the concerns of large budgetary investments of the Ministry of Education to guarantee the sustainability of the Escuelas Bolivarianas, there were implemented cooperatives of mutual help, including as practices lived in the development of experiences of commerce and production, the use of technologies and the alternatives around them, within the perspectives of local sustainable development.  In this respect, there are cooperative workshops among the different communities 

The productive schools, with places for a comprehensive education of a new republican where one learns by doing and teaches by producing, strengthens the:

· Self-management.

· Community participation

· Education and work as a fundamental process to reach the nation’s goals. 

National System of Permanent Education – Human Rights  

(Sistema Nacional de Formación Permanente –Derechos Humanos)

Ministry of Education, Culture, and Sports  (MECD)
Venezuela
Description

The Direction of Permanent Education and Supervision, committed to Educational Policy in Venezuela, has designed the course “Education in Human Rights”, directed to all actors in society:  Family, School and Community. The course focuses on  the defense of human rights for boys, girls, and adolescents. It also has the broader goals of guaranteeing  access to cultural  goods and services, to recreation activities,  and to strengthen integral development.  
Objectives

General Objective:  

To promote the permanent education of directors, teachers, administrators, students, parents and representatives of the community focusing on knowledge, promotion, and defense of Human Rights. 
Specific Objectives: 

· To discuss the conceptual elements that characterize Human Rights. 

· To analyze the legal framework that supports the Human Rights of boys, girls, and adolescents. 

· To apply the acquired knowledge of real life situations. 
· To come to agreements and recommendations that permit the promotion and defense of Human Rights. 
Duration, Coverage  and Target Population: 
The program has national coverage and is continual.  It targets teachers and other professionals in the education sector, administrators, workers, students, family and the community in general.  All of these actors are responsible for the collective and social conscience, comprise our national identity, the building of citizenship, and are our country’s work force.  

Educational Components 

· Curriculum

1. Conceptualization of Human Rights 

2. Historical Evaluation of Human Rights 

3. Methodology of Human Rights 

4. Legal Framework of Human Rights 

5. The planning of Human Rights in the school and community context. 

6. Participation and co-responsibility for the defense of Human Rights 
7. Roles of the education and local community as guarantors of the promotion and defense of Human Rights.  
· Pedagogy and Teacher Preparation

The strategies for training of directors, teachers, parents and representatives, students and local community will be participatory. These strategies involve the exchange of experiences and the collective construction of projects, facilitated by experts in Human Rights, planners and designers of social and community projects.  

The fundamental strategies used by these actors include: 

· Presentations and work tables to develop exercises and case studies. 

· The analysis of bibliographical material and the elaboration of projects. 

· Work group dynamics with games involving teamwork. 

· Methodology

The course is developed in 14 sessions, throughout a time period of three months, considering a session one day a week.  The participation of directors, teachers, administrators, workers, students and the Civil Association of parents, representatives, and members of the local community of the schools of Basic Education and Bolivarian Schools in the Education Zone of the Capital City.  

· Materials

Bibliographical: Constitution of the Bolivarian Republic of Venezuela, LOPNA, Convention on the Rights of the Boy, Girl, Adolescent,  rules of education communities, documents of Integral Community Education Projects, the participation and co-responsibility of the Rights of the Boy, Girl and Adolescents, The Role of the School for the Promotion and Defense of Human Rights,  Conceptualization of Human Rights, Types of Human Rights, International Organizations in Human Rights. 
Didactic Materials:  VHS, Video Bean, Poster Board, Markers, Bond Paper, Official Letter Size Paper, Blackboards, Scissors.
Human Resources: Experts in Human Rights, Planning and Development of Education and Community Projects.
Strengths of the Program 

· Supported by a national policy.

· Responds according to  needs and conditions.

· Development of networks and native teams. 
· Programmatic and operative coordination with other institutions of training. 
Challenges 

· Consolidation of the System  

· Transformation of the School Culture

· Teachers that are committed 

· Co-responsibility from family, school, and community for citizenship education 

· Integrating the Education System

Evaluation

· Evaluation of the course is accomplished through: 

· Presentation of written works and oral presentations of the themes of Human Rights in Practice. 

· Presentation of the synthesis of texts referring to the different themes discussed. 

· Presentation on the quality of analysis and alternative solutions to cases presented in each subject of the defense of Human Rights. 

· Presentations of the project elaborated by the school, with the participation of all the actors involved in the promotion and defense of Human Rights. 
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