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Project Profile 

Project Name:       The Inter-American Teacher Educator Project:  New Approaches to Policy and Practice

Country Submitting Project: Trinidad and Tobago
Other Participating Countries, Agencies, or Organizations:

Policymakers and teacher educators from all OAS member states are invited to participate.  The coordination will fall primarily to the steering committee, comprised of  representatives of the Ministry of Education of Trinidad and Tobago, the University of Maryland, Stanford University, the Inter-American Organization for Higher Education, the Organization of American States, the Mexican National Institute for the Evaluation of Education, Convenio Andres Bello, and renowned experts and researchers in teacher education from across the hemisphere. More detail on specific organizations, partners and steering committee members appears in Appendix A.
What: 
The Inter-American Teacher Education Project seeks to build on existing knowledge and practice in the area of teacher education and policy and lay out future directions for its development by 1) conducting a survey of teacher educators and policymakers on the current situation and challenges in their countries; 2) creating a website where the results of the survey can be discussed and information can be shared; and 3) holding a seminar in Trinidad and Tobago with an even distribution of teacher educators, policymakers and other stakeholders to participate in knowledge sharing sessions, facilitated discussions and work sessions, all of which are aimed at producing initial action plan outlines and recommendations for policymakers in the member states. 
The survey will provide baseline data for beginning to identify trends and tendencies in the Americas. The virtual forum will create a moderated space to discuss the preliminary findings, sharing reflections, trends  - eventually it will become a hemispheric clearinghouse for research, questions and answers, closed and opened discussion forums, identifying accreditation standards, for all teacher preparation (pre and in-service) in the network.  Lastly, throughout the seminar, small working group discussions will take place based on themes that emerge from the survey (e.g.; certification and credentialing, mentoring and school-based or embedded professional development, incorporating new pedagogies and instructional designs). Country teams will work together with seminar facilitators to develop national action plans (A planning document with framing questions for the action plans will be developed for each country team based on their survey data – these will be used throughout the conference to present on work in progress, organize and interpret information and develop a country plan.)

Throughout the project activities, countries will compile and analyze national evidence and examine these in relation to hemispheric trends and initiatives. Good practices and new research findings will be shared and analyzed in depth.  Identifying and disseminating national themes and trends (e.g. in early childhood, elementary and secondary education teacher preparation) and through establishing a professional network across the Americas, policymakers can develop progression pathways around teacher preparation and 
professionalism, e.g. coordinating academic programs and their delivery, accreditation, certification and incentives, and linking these with new reforms and new pedagogies.

Why (Rationale) (1/2 page): 

Teacher quality is widely held to be one of, if not the, most important factors in supporting and improving student learning. Yet, in many parts of the Americas teacher preparation has not developed to the point where teachers are receiving high quality preparation in content knowledge, pedagogical knowledge and practical experience in schools. Currently, many countries, through universities, unions, and ministries are working to improve teacher professionalism. Some are doing so by forming accreditation bodies and harmonizing student-learning goals with teacher preparation curricula. Others are seeking to provide greater spaces for collaboration among faculty and administrators of teacher education institutions and those policymakers engaged in making decisions that impact teacher licensure, qualifications, working conditions, and a host of other factors that impact on teacher performance and student learning. Yet there remains a great disconnect between the benchmarks set by national governments on what every student should know and the standards that guide what every teacher should be able to do. (For a more detailed explanation of the literature and justification for this project see Appendix C. )
At the hemispheric level, teacher education is also seen as priority.  In the Declaration of Scarborough at the IV Meeting of Ministers of Education, the ministers declared, “We recognize the fundamental role of teachers and we prioritize their professional development as a key factor for learning and the development of our societies. We therefore encourage countries to work together to ensure that mechanisms are adopted to assist developing countries in the training and retention of teachers. We strongly urge our Heads of State and Government or highest appropriate authorities as well as our legislators to continue to guarantee the conditions commensurate with the noble profession of teaching and the principles of the Declaration of the International Labour Organization on Fundamental Principles and Rights at Work.” 

[image: image3.emf]Average Years of Schooling of Teachers by Country 


(Source: Liang 1999)


10


12


14


16


Bolivia


Brazil


Chile


Colombia


Costa Rica


Ecuador


El Salvador


Honduras


Panama


Paraguay


Uruguay


Venezuela




Average Years of Schooling of Teachers by Country 

(Source: Liang 1999)

10 12 14 16

Bolivia

Brazil

Chile

Colombia

Costa Rica

Ecuador

El Salvador

Honduras

Panama

Paraguay

Uruguay

Venezuela


This sentiment was then reiterated on December 5 and 6, 2005 at the most recent meeting of the National.Coordinators of the Hemispheric Project on Teacher Education entitled: “Responses to the challenge of improving the quality recruitment and selection, initial formation, professional development, evaluation and certification of teachers in countries of the hemisphere.” The coordinators stated that the OAS Hemispheric Project, while quite effective in developing national frameworks and on-line courses does not address issues related to teacher educators and teacher education institutions. That is, who is teaching the teachers and how are those individuals and institutions incorporated into the process of educational reform?” 
The proposed project is the direct result of consultations with those working on the hemispheric project on the aforementioned teacher education project. In addition, it became clear that the project could impact positively on the other two hemispheric projects. In fact teacher educators have proven to be key actors in the Secondary Education hemispheric project which focuses on the smooth transition from school to work and in the Caribbean sub-region for the Equity and Quality hemispheric project which focuses on Early Childhood Development.  

Project Objective(s): 

The goal of the proposed project is to begin a process of setting national benchmarks for accreditation and assessment procedures for teacher education institutions, and more specifically individuals that are responsible for preparing teachers.  It seeks to form a network of reflective practitioners and policymakers that can periodically review the current structure of teacher educator development, consider the new research on teacher education, exchange experiences and innovations around this topic and eventually even develop national action plans. In the short-tern the project also seeks to identify, analyze and share innovative and good practices in teacher educator development that embody a wide range of approaches.
It is expected that the strategies shared during its execution and resulting recommendations will provide a framework for greater harmonization and dialogue among those making the policies governing the work of teacher educators, the institutional structure that selects and supports their professional development and the ministry officials responsible for improving teacher quality. It is also expected that those engaged in the project will develop significant social and cultural capital to advocate for strategies that illuminate the need for greater focus on teacher education as a fundamental basis of improving educational quality. 


A long-term objective of this project is ongoing collaborative research.  We envision that the network and website will become both real and virtual portals for continued discussion and collaboration among a variety of role groups, institutions and organizations across the hemisphere. A compendium of preliminary research findings along with the presented seminar papers will be complied upon completion of the September meeting.  In addition, the research generated and future collaborative research projects across the participating institutions will be shared at various international conferences, international Ministerial meetings and with the international community.
 Previous networks rarely extend beyond regional and/or similarly structured education systems, our belief is that by bringing together a network of professionals with a range of experiences and approaches, we can broaden and enhance national experiences.

Geographic coverage (region or sub-region(s)): All OAS Member States
Project Components (1-2 pages):
· Phase 1: the steering committee and the OAS design and conduct a survey of ministries of education and institutions of higher education and teacher training to elicit how teacher educators are selected, the requirements for entering the profession, professional development experiences and opinions of teacher educators on the present state and future of their profession. The information gathered will be translated and compiled by a consultant for analysis by the steering committee, which will in turn produce an initial overview of teacher educators in the hemisphere. 
· Phase 2: overview will serve as an initial discussion document for a hemispheric virtual dialogue of teacher educators and policymakers hosted by the OAS and moderated by a representational cross-section of the steering committee members. In this phase, a website will be developed, linked to the forum where policymakers and teacher educators alike can upload and download information and views on teacher education in their respective countries. 
· Phase 3: A seminar will be held in Port of Spain (hosted by the T&T MOE) that will bring renowned authorities on teacher education, policymakers and teacher educators together to exchange strategies for improving the structure, curriculum, assessment and development of teacher education.  The workshop will give opportunities for participants to apply these new methodologies and strategies in the development of national action plans. 
· Phase 4: A document outlining the seminar’s results will be published and disseminated by the steering committee and network members. 

· Phase 5: The project will be evaluated through questionnaires and follow-up interviews by an independent consultant.

· Phase 6: Consideration of future steps.

Description of Activities by Component :(1-2 pages)

Component 1:  The Survey

Activity 1: Steering Committee Meets and Coordinates responsibilities via a Virtual Forum

Activity 2: Survey Designed by the steering committee

Activity 3: Consultant conducts online and print survey and compiles responses

Activity 4: Steering Committee analyzes results

Activity 5: Steering committee oversees initial discussion document “What informs the policy and practice of teacher education in the Americas?”

The survey is a unique opportunity to understand the political constraints of implementing reforms in the ways teachers are educated, as well as the factors to consider in any attempt of reform. This survey will have two tracks to reach both Ministries of Education and active teacher educators. 

See more detail on proposed survey in Appendix B.


Component 2: Website of Teacher Educator Network and Virtual Forum



 Activity 1: Steering Committee defines parameters for website 



 Activity 2: Website designed by OAS webmaster



 Activity 3: Website launched and virtual discussion forum moderated by steering committee

Component 3:  Knowledge-Sharing Seminar



Activity 1: Planning meeting 



Activity 2: Seminar in T&T



Activity 3:  Follow-up activities in participating countries

Evaluation of Impact: 
All members of the network will receive evaluation forms prepared in collaboration with the National Institute for Educational Evaluation in Mexico, prior to and at the end of the seminar in Trinidad. There will also be follow-up emails and interviews to determine how participants are using or not using the network.  The consultants who will be evaluating the OAS Teacher Education hemispheric project, David Benjamin and Associates, will, out of necessity look at the contribution of this research, seminar and network on the professional development of teachers in the region.

Follow-up interviews by the steering committee with participants will determine the extent to which the action plans and collaboration activities developed via the network, website and seminar are translated into practice. 

Outcomes and Outputs: (1/2 page)

· 20+ action plans developed by national teams of heads of teacher education and policymakers based on an analysis of the current situation in their country. These individuals will then return to their home countries and apply what they learned and developed in the context of their own national situations.

· Interamerican Network of Teacher Education Professionals. This body of policymakers and practitioners will: generate policy recommendations, exchange research findings and advocate for meaningful and authentic education reform in the Americas. 

· Publication that combines survey results with new research findings presented at the seminar, “What informs the policy and practice of teacher education in the Americas?”
· On-going collaborative research opportunities for members of the network. 
· Action plans and recommendations will be presented at International Conferences and possibly Meetings of the CIE and/or the Ministers of Education.
· National action plans, to the extent it is possible, will be elaborated and presented to key stakeholders in the home country.
· Website to Host the Network of Teacher Education Professionals. It is expected that a result of the project will be that the website serves as a clearinghouse for research and a space for reflection and dialogue.
· 40 + individuals will be made aware of a wider menu of policy options available for improving the quality of teacher preparation

Risk Assessment (1 page)

The main potential risk is duplication of efforts. The Steering Committee continues to monitor this possibility but seeks to eliminate the risk by getting input and participation from agencies working in the area of teacher education and working conditions like UNESCO, the World Bank and OUI.  Another possible risk stems from the tensions felt between the autonomous universities and ministries of education (over teacher preparation and certification and program accreditation). We address these risks directly by encouraging linkages between a variety of different types of institutions that educate teachers and MOEs to more adequately plan for and prepare teachers and by demonstrating the space for collaboration in the area of teacher quality. 

Unions are also natural partners in the process of achieving greater teacher professionalism and we expect that they will add much to this project.  We

will look to teachers unions throughout the region for support of  and contributions to the network. As we prepare the September seminar, we have secured assistance and input from the Canadian Federation of Teachers, the International Labor Organization and the LAC office of Education International. All three organizations have expressed interest in contributing the union perspective on professionalism of teacher educators by serving on a panel at the workshop and by providing input into our research and data gathering.  The teachers union in Trinidad and Tobago and Caribbean Union of Teachers have also been informed of the project and have expressed interested in participating in the September event and in the long-term educators network.  As we send out the survey to collect information about teacher educators across Latin America and the Caribbean, unions will be invited to participate in the survey.  We will also request their participation and contribution to the on-line network that will result from this project.

Person to Contact for Further information: 

Name:  Marva Ribeiro
Position: Director

Organization: International Cooperation Initiatives Unit, Ministry of Education, Trinidad and Tobago
Phone:  (868) 625 8900

Fax: (868) 625 8900

Email: marva_ribeiro@yahoo.co.uk 

ATTACHMENTS AND APPENDICES

· Estimated Project Budget (attached)

· Project Timeline (attached)

· Appendix A.  Steering Committee Members, Partners and Responsibilities
· Appendix B. Initial Survey Questions

· Appendix C: Context 

· Appendix D. Preliminary Timeline of Activities for Teacher Educator Network

Estimated Costs:

	Year 
	
	
	
	
	
	
	
	

	
	
	Training
	Travel
	Documents
	Equipment
	Contracts
	Others/Specify
	TOTAL

	Component
	Activity
	 
	 
	 
	 
	 
	 
	

	
	 Survey
	 
	 
	 
	 
	 Translation & conduct. Survey

5,000.00
	 
	 5,000.00

	 
	 Website
	 
	 
	
	 
	Moderator

 2,000.00

Design 2000.00
	$ 1200.00 hosting by OAS server
	 5,200.00

	
	 Workshop
	 40,000.00

Renting UTT space and equiptment
	 80,000.00

50,000.00 (50 plane tickets X 1000.00 )
30,000.00

(50 per diems X 120.00 X 5 days)
	 12,000.00

10,000.00
(Survey results translated and reproduced)

Approx. 2000 (10.00 X 200 copies)
	 13,000.00
8,000.00

Interpretation

2,000 X 4 days 
Approx. 

5,000.00

(Computer and internet rental) 
	6,000.00
Translation Contract

 2,000 (20 pages X $100)

Transportation

Bus rental 

4,000.00

($1000 X 4 days)
	 Lunch * 100 participants * 4 days = 5,000.00
	151,000.00

	Totals:
	
	40,000.00
	80,000.00

	12,000.00
	13,000.00
	15,000.00
	6,200.00
	166,200.00


Funds Requested:

	
	Requested CIE Funds
	Counterpart Country Funds
	Other Counterpart Funds (specify source)

	
	 
	 
	 

	Subtotals
	60,000.00
	60,000.00 (T&T MOE)
	20,000.00 (WorldLinks)

20,000 (Scholarships OAS)
20,000 (OUI)_

15,200 (DEC – OAS)


Timeline: (see  Appendix D.)
	
	Year 
	
	
	
	
	
	
	

	Component
	Activity                                                                       Month
	Jun
	Jul
	Aug
	Sept
	Oct
	Nov
	Dec

	
	 Survey
	 XXX
	 XXX
	 
	 
	 
	 
	 

	
	Website
	
	XXX
	XXX
	XXX
	XXX
	XXX
	XXX

	 
	Workshop
	
	
	
	XXX
	
	
	


Appendix A.  Steering Committee Members, Partners and Responsibilities

Steering Committee

Ministry of Education, Trinidad and Tobago

· (Marva Ribeiro, Genevieve Simbhoo and Sonja Sahadeo)

·  T&T Ministry of Education working with the Consultant on the FEMCIDI funded OAS Hemispheric Project on Teacher Education, Paula Mark, conceived and disseminated the original proposal.  Permanent Secretary Angella Jack presented the proposal for funding to the VI CIE meeting of Authorities and Executives.  Trinidad and Tobago is investing significant resources in terms of the seminar site, local coordination costs, interpretation, local transportation and the reproduction of documents. 

· In January 2005 the Ministry formed a working group to 1) develop, conduct and analyze the results of a survey of teacher educators and teacher education policymakers (led by University of Maryland and OAS); 2) construct a website to house research and encourage dialogue among members of the network (designed by Ojo de Horus Web Solutions) 3) partner with the University of Trinidad and Tobago for all local coordination.

University of Maryland (USA)
· (Carol Anne Spreen, David Imig and Jill Alexa Perry)

· Spreen, Imig and Perry are part of the steering committee and responsible for survey development and analysis, seminar planning and coordination, creating protocols and action plans and follow-up evaluation for country teams. The International Education Policy program at the Department of Educational Policy and Leadership of the College of Education bring their experiences working with teacher professionalism and teacher education, particularly, understanding how policies impact teachers and classrooms and research measuring school quality and school achievement in relation to teacher capacity and preparation.. 

The Organization of American States

· Department of Education and Culture (DEC)

(Lenore Yaffee Garcia, David Edwards, Kiran Badwal, and Silvia Montes)

The OAS-DEC are part of the steering committee and are responsible for implementing and conducting the survey designed by the committee, coordinating and translating communications on the committee’s virtual discussion forum, liaisons with participants, committee and other internal OAS entities. The DEC will also be part of the analysis of the survey

· OAS Scholarships Department

(Marie Levins and Lucrecia Zea-Yonker)

This office has offered to support the participation of 18 participants in the September seminar in Trinidad and Tobago. They will also coordinate the announcement of said event and air reservations for the participants selected.

· OAS Webdesign Team will design and construct the project’s webpage. 

Stanford University (USA)
· Linda Darling-Hammond, will be the keynote speaker and discussion facilitator at the seminar in September and work with participants from universities, unions and ministries as they wrestle with the particular challenges that their countries face. She is one of the world’s leading authorities on teacher- professional development. 

National Institute for Educational Assessment (MEXICO)
· Ernesto Treviño is director of the Institute’s research program on educational quality and looks specifically at teacher characteristics in Mexico. He will assist in the survey analysis and act as a discussion facilitator at the seminar.

Center for the Implementation of Public Policies Promoting Equity and Growth (ARGENTINA)
· Florencia Medrazza heads CIPPEC’s Education Policy Area. CIPPEC is a private, non-profit organization that strives to create a more just, democratic, and efficient State in Argentina to improve the quality of life for all Argentine citizens by working with the ministry and civil society. She brings vast experience of research experience with State and non-state actors, principally teachers unions and school directors, in and around the areas of quality improvement. She will be responsible for assisting with the survey, the analysis of the results, facilitation of discussions at the seminar and coordinating dissemination efforts in the MERCOSUR region.

PREAL-GPT (Nicaragua)
· Ana Patricia Elvir is a researcher-consultant who forms part of PREAL’s Working Group on the teaching profession. She has written extensively on the challenges and lessons learned in both Nicaragua and across Central America and will be responsible for assisting with the survey, the analysis of the results, presenting her research at the seminar and coordinating dissemination efforts in the Central American region.

Partner Organizations and Individuals 

Convenio Andres Bello (Colombia)
· Martha Vargas de Avella coordinates the Teachers Area in the Convenio Andres Bello and works closely with pedagogical universities from across the Andean region. Martha will help with coordination and dissemination in the Andean region and brings her experience and knowledge of teacher preparation at the CAB to the Steering Committee.
World Links (USA)
· Adriana Vilela is an education specialists who works with Ministries that are interested in helping teachers use ICTs  to teach better improve their practice. She has been especially successful in helping ministries and TEIs use ICTs to help prepare teachers in rural and isolated areas.

UNESCO-OREALC Teachers’ Section (Chile)
· Magaly Robalino leads UNESCO-OREALC’s Teachers Section and coordinates the Latin American Teacher Network (KIPUS). She will present UNESCO’s newest study on teachers at the seminar and facilitate a dialogue about the policy implications of the study.


Inter-American Higher Education Organization (OUI) (Canada)
· Patricia Gudiño has vast experience in setting up educational opportunities through university networks. OUI is an important partner wkth the OAS on many fronts and is already deeply involved in the hemispheric project mentioned earlier.

Appendix B. Initial Survey Questions

Central questions survey aims to address: 

How to increase quality of education by focusing on teacher educator education within the broad policy reform frameworks? Also, at least in countries with a recent curricular reform, how did teacher educators participate in those processes, and what professional development did they received in order to know and understand the new curricular contents and pedagogical approaches? 

Questions will be aimed to better understand who are teaching the future teachers and what their working conditions are like.

· Are they teachers in the basic education system? 

· Are they principals or supervisors? 

· Are they ministries` functionaries? 

· Are they also teachers at the university (for example math teachers in the mathematicians career? 

· Are they pedagogical in their approach? 

· To understand the institutional context in which they work, the committee suggests questions such as: Do you count with paid-time in your schedule for planning, team meetings, professional development, research, 


Survey for Teacher Educators 

Personal data 

· How many years have you been a teacher educator?

· Do you consider yourself a professional?

· What is your level of formal education?

· How did you become a teacher educator?

· Have you had formal training in the following? (check all that apply)

· Mathematics 

· English 

· Science 

· Social studies 

· Curriculum planning

Teaching strategies and techniques

· How many years of teacher educator training did you have?
What did this education consist of? 

· List all of the teaching positions that you have held and number of years that led to your current position. 

Professional data 

· How are you evaluated in your current job? 

· What parts of your job are important to you? 

· What is a teacher educator in your opinion? 

· What are you most satisfied with in your current position? 

· What are you most dissatisfied with in your current position? 

· What are the professional communities to which you belong? 

· What are the responsibilities of these communities? 

· Describe the kind of support you receive from these communities? 

· What kind of support or training would you like to receive from them? 

· What support do you receive from the Ministry of Education? 

· Do you receive professional development from anywhere?
Survey for the Ministry

· What are the primary teacher educator institutions?

· What level of education is required for teacher educators? 

· How are they certified?

· How much teaching experience do they need?

· What sort of in-service training is provided?

· What percentage of the education budget is spent on teacher educators?

· How are teacher educators qualifications regulated?

· How many teacher educators are presently in your countries education 
system?

· Has your country (or local government in a decentralized scenario) implemented a program or reform orientated to teacher educators in the last 10 years? 
a. Yes 
b. No 
(If yes, please describe briefly, including the purpose of the reform-program, years of implementation, activities developed and budget.)

· What are the main constraints in the implementation of a teacher educator reform-program? (choose xx). 
a. Budget 
b. Teacher unions 
c. Policy makers agenda 
d. Decentralized system (this is the Argentinean case). 
e. Teacher training institutions (including universities) autonomy 
f. Etc. etc. 
g. Others
· What are the main political facilitators for the implementation of a teacher educator reform-program? 

a. Political support 
b. Macro-economic context
c. Potential teacher union support 
d. Others 

Appendix C: Context 

Challenges in the preparation of teachers are intricately connected to both the conceptualization of the role of teachers as well as the realities of teachers’ professional lives. How teachers are, themselves, educated depends to a large extent on how education systems conceive of the work and role of teachers (Rosas, 2000). At the same time teachers’ salaries and working conditions also have powerful effects on who decides to become a teacher, whether they remain in the field, and how they practice their profession. Declining working conditions and low salaries have created a teacher shortage not only in the Americas but worldwide that threatens the quality of teaching and learning. This project looks at the context in which teacher preparation and professional development is placed, examining specifically the role and development of teacher educators.

In recent years there has been a trend to move teacher preparation from the upper secondary level to the tertiary level in many countries. While increasing the base number of years of education necessary to become a teacher, this shift alone does not ensure or even necessarily promote high quality teacher preparation. Countries in the Americas have very different teacher training requirements. Nicaragua only requires two years of teacher training at the upper secondary level while the United States, Costa Rica, and Chile have long histories of university level preparation of teachers. Many other countries train teachers in post-secondary teacher training institutes. Despite this range, all of these nations, irrespective of years or level of training, are troubled by the quality of their teachers. 
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UNESCO’s Latin American Laboratory study, for example, found that for every additional year of teachers’ post-secondary schooling, student test scores increased by 2.44 points in language and 2.06 points in math. Also, a recent study in Canada found that teachers’ qualifications - defined as their education, experience, and licensing exam scores – are the single largest predictor for students’ scores on standardized exams, larger than parent education or other background factors (Phillips 2002). The mixed findings that propel this debate suggest that the quantity or level of teacher preparation may have less impact than desired if that preparation does not consist of high quality and relevant training. Alternate methods to ensure consistency and quality in teacher education are being experimented with. Professional teacher entry exams such as those used in Paraguay and the United States are meant to create a required bar of knowledge and skill amongst teachers.

The average schooling level of teachers in most countries in the Americas falls between thirteen and fifteen years. Interestingly, the variance between countries does not appear to correspond with sub-region. Chile has the highest level of average years of teachers’ schooling while Brazil, also a member of the Southern Cone sub-region, has the lowest average. Similarly, we see these glaring differences between Costa Rica and Honduras in Central America and between Ecuador and Venezuela in the Andean region. With the move of teacher preparation from secondary to post-secondary and university programs countries are facing new challenges. Brazil, for example, is struggling not only with training new teachers at a higher level but also with re-training many practicing teachers who have only secondary degrees. In other countries this move has also generated problems of increased theoretical removal from the practical realities of the classroom and the loss of some candidates to higher paying fields of university study (Navarro and Verdisco, 2000). 
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Despite these challenges many countries are enthusiastic about increasing the academic background of their teachers. Bolivia and El Salvador have found that universities add rigor and research capacity to teacher preparation programs. Both of these nations are attempting to combine the best qualities of each institution, the rigor of the university with the accumulated experience and working knowledge of teacher training institutes.

Many countries require different amounts of training for primary and secondary level preparation. In general, primary teachers are largely taught instructional methods while secondary teachers are instructed in content area knowledge. This division between primary and secondary level teacher preparation has resulted in some cases in fragmented education systems where there is little continuity between primary and secondary schooling (Arríen 1997). 

Another challenge in pre-service training concerns the issues of recruitment and selection. Because of teacher shortages in many countries combined with the factors of low salaries and poor working conditions discussed above, teacher-training institutes often have little opportunity to selectively admit applicants or even trainers. 
 
Navarro & Majmudar (2001) have identified through case studies six current trends in teacher training in Latin America, which they believe could be best practices if implemented on a wider scale.  The six trends worth further exploration over the course of the project are:

Classroom-based training

They identify from the literature of the 1990s that effective in-service training came from meeting the needs of teachers while in the classroom. The idea is that the sooner a teacher comes into contact with students, the sooner he or she will grasp the role of teaching. These real-life situations that encompass professional, supervised training and last for extended periods were identified as some of the most promising training for teachers.

Effective Teacher Education as Continuing Education

The eight case studies all identified that training is most effective if continued throughout a teacher’s career. Training is viewed not only as pre-service, but in-service and is meant to allow the teacher to self-reflect and to make professional decisions in the classroom. 

Group Training and Networking

Group work allows for time to reflect on teaching experiences and to share anecdotes with fellow teachers. This sharing allows for development of new strategies and practices, creating learning tools from teachers themselves.  It also creates strong networks and friendships among colleagues.

Intensive Use of Pedagogic Support and Supervision

Supervisors play an important role in training. Many who were former teachers have a first-hand understanding of being in the classroom and can better understand the needs of teachers. They provide informed feedback and encouragement. From the teacher’s perspective, these teachers-turned-supervisors are seen as peers rather than government officials who are detached. 

Integration of Training into the Larger Framework of Teacher Career Regulations & Incentives

Salary scales, originally put into place to serve as incentive have been misconstrued. Training has been seen as an avenue to a pay raise rather than professional development. The role of incentives in teacher training must be restructured. An example provided is awarding the incentive only after a yearlong training program that has been pre-approved for its content and relevance.

Training as a Response to Social and Educational Priorities at the Local Level

“Training is effective when—the challenges faced in a particular time and place are understood; teachers, students and schools toward which training is directed are correctly profiled; and the education system is structured in a way that lends reciprocal support to the training activities provided” (p12-13)

Appendix D. Preliminary Timeline of Activities for Teacher Educator Network

	Month
	Important Dates
	Survey
	Website
	Workshop

	June
	June 16th – answers to CIE and revised proposal must be submitted

June 30th – survey online in both languages


	*Steering Committee

Meets via Skype

*Survey designed by

the steering  committee

*Survey posted online and begin gathering responses
	*virtual forum goes online via CIE website

*initial website proposals are analyzed and selected


	*Begin drafting agenda for workshop

*Begin inviting participants for workshop in September

*Researching estimates for airfares and accommodations

*Coordination Meeting with OAS Scholarships office 



	July
	July 10th -- Launching of the website
	*Continue gathering responses
	*Teacher Educator Network website goes online
	*Continue drafting agenda for workshop

	August
	
	*Continue gathering responses

*Initial interpretation and analysis of data

*Begin preparing initial report “Who prepares teachers in the Americas?” using data provided by survey
	*Continue to moderate the virtual forum and update the Teacher Educator Network website
	*Continue drafting agenda for workshop and finalizing plans for Trinidad and Tobago

*Confirm invitations to workshop

	September
	*Workshop to be held September 26th-29th in T&T


	*Continue gathering responses and finalize report “Who prepares teachers in the Americas?”
	*Continue to moderate the virtual forum and provide updates to the Teacher Educator Network website
	*Finalize plans and agenda for workshop
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� For example, the steering committee is already organizing and coordinating three panels, the first at the International Council on Education for Teaching in July, in Brazil, second, the Commonwealth Secretariat for the 16th Commonwealth Education Ministers Conference in Cape Town in December 2006, the third panel will be held at the Comparative and International Education Society annual meeting in Baltimore, MD in February 2007,  panel/workshop will begin dialogue for describing quality indicators for teacher education institutions.
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