Summary Report on the Inter-American Teacher Educator Network (ITEN)
Research shows that well-prepared teachers are one of the main school factors that contribute to student learning; however, in much of the Americas, the level of teacher preparation is variable and in many cases, deficient.  On September 26-29, 2006, the Ministry of Education of Trinidad and Tobago and the OAS coordinated an international seminar on policy and practice in teacher education, in conjunction with prestigious academic institutions in North, South, Central America, and the Caribbean.  The focus was on teacher educators (“Who are teaching the teachers?”) and on building an inter-American network of individuals and institutions involved in teacher education, in order to strengthen policy and practice.  This project co-financed by a number of institutions, including the Inter-American Committee on Education, builds on the FEMCIDI-financed “hemispheric project” on teacher preparation and certification.

New Approaches to Policy and Practice for Teacher Educators in the Americas: A Seminar to launch the Inter-American Teacher Educator Network (ITEN) provided a week of dialogue, research, and planning and included the discussion of findings from a new survey of teacher educators in the Americas.  One hundred participants, from 25 countries in the Caribbean and North, South, and Central America, included university presidents, teacher educators, government policymakers, researchers, and international organizations dedicated to the improvement of education in the hemisphere were gathered together to work on actions plans that can help foster policy reform once returning home.

Begun as a collaborative alliance of institutions and ministries engaged in teacher education, ITEN seeks to transcend the typical linguistic and regional barriers that in the past have impeded communities of learning to take root and flourish in all countries of the Americas.   Its mission is to create the spaces for individuals and groups engaged in teacher education to develop collaborative research projects,  to share innovative experiences, and to benefit from the synergies and activities that result from engagement with other teacher educators. These energies fuel the network and bring meaning to its activities.

In its first meeting in Port of Spain, the participants, from a wide range of teacher education institutions, came together to address the current situation of teacher education by focusing primarily on, “Who are the teacher educators in the Americas? How are they agents for teacher education reforms? What are the main gaps in knowledge in teacher education? How are teacher educators contributing to that body of knowledge? How might they contribute more?” 

This summary report seeks to briefly touch upon some of the dynamic conversations, insightful presentations, and exciting proposals emanating from the Seminar. Later we will publish a more comprehensive report of the Seminar that will serve as a resource to both present and future members as well as anyone else interested in the participatory study and practice of teacher educators in the Americas.  

We, the members of the Inter-American Teacher Educator Network, offer our gratitude to the Inter-American Education Committee of the OAS for its support of our first phase, in particular the survey, seminar, and website components; to the Inter-American Higher Education Organization for supporting the participation of so many administrators of Teacher Education Institutions; to the Human Development Department of the OAS for the many travel grants; to the Ministry of Education of Trinidad and Tobago for hosting and organizing our first event; to the University of Maryland for loaning its faculty and students to this effort, and to the Department of Education and Culture of the OAS for its coordination and guidance.
DAY ONE

The opening day of the seminar set the stage for the conversations that continued throughout the week. The opening day theme, “Trends and Perspectives,” introduced the big ideas and asked what teacher educators in the hemisphere are looking for to improve their profession’s effectiveness and how to get there. Presentations by the keynote speaker, steering committee members, and speakers painted a diverse landscape of teacher education in the Americas. 

The Seminar participants were welcomed by their host, the Honorable Sen. Hazel Manning who thanked participants “for making the time to participate in this seminar on “New Approaches to Policy and Practice for Teacher Educators in the Americas.” Her remarks were followed by those of Lenore Yaffee-Garcia, Director of the OAS Department of Education and Culture, who laid out the overarching goals and expectations for the seminar as well as a methodology for the sessions. The seminar keynote speaker, Professor Jean Murray of the University of Brunel, UK raised several important needs regarding attempts in the Americas to achieve greater professionalization of teacher educators and teacher educator identity: 1) The need to identify variations in teacher educators’ expertise and practices across the regions, alongside some important commonalities. 2) The need to recognize that commonalities exist both between and across different national contexts and institutional settings 3) The need for a means of analyzing value congruence between teacher education and school teaching within and across regions.
The Steering Committee members presented the data that was collected from surveying three categories of seminar applicants—teacher educators, administrators of teacher education institutions, and officials of education ministries—prior to the seminar. Some of the interesting findings were:

· When asked about teacher qualities, teacher educators tend to focus primarily on the affective dimensions of teaching, whereas ministry officials and policymakers tend to stress the cognitive and managerial qualities/competencies of a “good teacher.” However, when asked about the qualities of a good teacher educator, no respondent from any of the groups listed any such qualities or competencies. Instead, they tended to list the qualifications and certification requirements that teacher educators should possess. 
· But, there was also a wide variation in terms of the certification requirements (knowledge and experience) that are deemed as acceptable evidence of a highly-qualified teacher educator. By and large, teacher educators reported that a university or teacher training college degree that combines subject courses and methods courses is sufficient. Administrators stressed degrees as well as some fieldwork. And ministry officials considered that 5 – 15 years of actual teaching experience in the subject area as the main indicator.

· Although all three groups recognized the importance of improving educational instruction through reforms, there was disagreement about who had responsibility for carrying out what.  Teacher educators and administrators reported that they have participated in some reforms although few had ever had the opportunity to actually design curriculum or curricular standards. Ministry officials, however, overwhelming (with the exception of one country) reported that teacher educators and administrators should not take part in the educational reforms they were implementing. 
In the afternoon participants were convened by region into sub-regional working groups to discuss ways to improve 1) teacher education institutions and 2) public perception of teacher educators and teacher education institutions.  Each working group reported back to the plenary on the challenges facing their sub-region and what it found useful from the deliberations to inform reforms at home.  The final session of the day brought representatives from international organizations, such as Martha Vargas from Convenio Andres Bello, Ana Patricia Elvir from PREAL and Magaly Robalino Campos from UNESCO-OREALC, together to discuss current research in high-quality teaching. Participants then engaged the representatives in a discussion of the trends, innovations, and challenges across the Americas. 
DAY TWO

The second day of the seminar began with a bus trip to the University of Trinidad and Tobago (UTT) where participants witnessed two incredible events—a videoconference presentation and discussion by one of the world’s leading authorities on teacher education, Linda Darling-Hammond of Stanford University, US; and the public announcement by the Honorable Hazel Manning, Minister of Education of Trinidad and Tobago, to move from 2-year teacher training programs in normal schools to a 4-year university teaching degree in which the teacher training colleges would be transformed into campuses of UTT’s School of Education.

Dr. Darling-Hammond engaged participants in considering the question, How do we enable teachers to do the very best work that they can for our children?  She responded with the need for developing powerful teacher education.  Teachers, she argued, are central to any education reform.  A high-quality teacher will be able to reach all students, to give information in a way that is productive, and to address and create pathways for all students from all backgrounds.  Her presentation outlined the steps needed to create quality teachers, including the role of policy, teacher professionalization, and teacher education.  She encouraged seminar participants to:

· find opportunities for teacher educators to look at and plan curriculum together

· recognize the good practices that happen in teacher education but that goes unnoticed

· study teacher educators and institutions to find out what is going on

· develop pedagogy for adult learners, team teaching, and study of each other

· refine processes in each teacher education institution

· look for new pedagogy that blends theory and practice to learn how to reach students 

· create study and research groups to learn how to teach students.
Upon return to the conference hotel, participants were brought together in a plenary debriefing session. The debriefing session ended by collecting “burning” questions that participants had written down on note cards that were then used as the basis for forming topical groups that came together on day three.  The afternoon panel focused on teacher education and the professionalization debate. The session aimed at analyzing strategies for ensuring high-quality teaching through standards, resources, and incentives.  Key questions focused on types of incentives, standards, and resources that might be used to strengthen teacher professionalization.  Professor Jean Murray of the University of Brunel presented the cases of England and the Netherlands and their use of standards to give shape to the teaching profession.  Central to her presentation was the role that teachers and teacher educators play in developing their own professional standards. Illana Umansky of the Research Triangle Institute presented a World Bank project she and Emiliana Vegas coordinated on incentives to improve teaching in Latin America. The question that she posed in the project was How do teacher incentive reforms in Latin America affect teaching quality and student learning? She looked at structures for incentives in four Latin American countries and their effects and debated with participants about the ways that incentive structures could be built into teacher education programs. 

DAY THREE

Day three was framed around the theme of creating strategies and opportunities for professional development of teacher educators.  Presenters and participants looked at institutional and conceptual models of teacher education and strategies for institutional program development. Five thematic discussion groups were formed from suggestions and questions from the prior day: 1)Philosophy of teacher education; 2) Professional development of teacher education; 3) Structural changes for teacher education; 4) Empowerment of teacher education; and 5)The Structure of the Profession: the case of Trinidad and Tobago

The first speaker, Ana Maria Cerda Taverne, of the Ministry of Education in Chile, presented an innovative approach to teacher education, Learning in Pairs, which has demonstrated success in supporting teacher learning in Chile. Barbara Parris, of Erdiston Teachers’ College, discussed a case that lays out challenges and strategies for teacher educators wishing to partner with local schools and administrators. Finally Paolo Speller, President of Mato Grosso Federal University in Brazil, discussed the benefits and trade-offs, structures, and operations of university level programs.

The afternoon session challenged morning views of “traditional” forms of teacher education by suggesting innovative alternatives.  Maria Jose Rubio presented the distance education program of the University of Loja, Ecuador.  David Julien of the Inter-American Training Networks presented on the Inter-American Organization of Higher Education (IOHE), an international association that promotes cooperation between higher education institutions in Latin America and the Caribbean. Manuel Moreno of the University of Guadalajara detailed the components of an on-line teacher education program and stressed the need for teacher educators to understand adult learners, to be able to transcend culture, and professional barriers in order to have a solid understanding of the teaching profession and to have the capacity to manage the on-line process. Michel Laurier, of the University of Montreal, then presented a graduate program that seeks to bring teacher educators into different learning situations by incorporating travel to their partner institutions in Mexico and Quebec. 

· Group One discussed the philosophy of teacher education and came to two conclusions. First, teacher education institutions that seek to define education must first understand education and then, define what type of teacher they want to train.  Second, when choosing educational theory, these institutions must first look at the goals and context in which they want to train teachers. They suggest each institution look at their own context to contemplate these conclusions.

· Group Two discussed professional development in teaching, concluding that a professional teacher should understand pedagogy and have a critical conscience. The role of the teacher, they continued, is to be a facilitator for constructive learning and collaboration. They urged participants to stress the connection between theory and practice in teaching, to create a research base for the profession and to utilize self-reflection and pair learning to develop the profession. 

· Group Three looked at how to manage structural changes in teacher education reforms. Utilizing the current case of Trinidad and Tobago, colleagues from Chile, Argentina, Nicaragua, Mexico and Canada were able to advise the Trinidad and Tobago participants about the challenges and issues of moving from a two-year to four-year program. Their main conclusion was that all reform comes with the traumas of change, but they suggested that reform is doable by paying particular attention to 1) the roles and responsibilities of transitions; 2) the impact of the process and 3) the current evidence of countries that have made the change. 

· Group Four was challenged with the task of how to empower teacher educations. They defined empowerment as the measure in which the teacher educator is responsible for his/her own professional development.  They suggested that teacher educators should build relationships with administrators, create communities of practice and create a certain ownership over the space in which he/she works. They stressed that assuming power of one’s profession comes with assuming the responsibility of teaching well and the responsibility of managing schools well.

· Finally, Group Five was comprised of several Trinidad and Tobago participants who sought best ways to manage the teaching profession amidst change. Questions around the role of the teacher and teacher educator and the limits of their power to be involved in reform were central to the discussion. They concluded that they needed to best define who they will be teaching and to create a network of teacher educators to empower themselves in the process. The network would call for critical reflection of the profession and making teacher education a visible profession.
DAY FOUR

The final day of the program brought many exciting closing events. First to note was the mid-morning 6.0 earthquake that shook the participants (and the electricity) but did not squelch the interest and will to continue to the end of the program, with minor adjustments. Minister Manning joined the program in the morning and facilitators reviewed the conference themes that built up to the final day, focusing on successful features of teacher education and research directions for reforms and policy.

Nidia Mejia, of the Ministry of Education in Nicaragua, discussed the reform process for teacher education in Nicaragua.  She identified five components necessary for the process of reforming the teaching profession. They include: academic components, jurisdictional factors, economic and financial interests and ability, teaching assistance and a close examination of the current offerings and needs of the teaching career.  Oscar Ibarra, the Rector of the National Pedagogy University in Colombia, discussed that country’s experience in developing strategies and pathways for successful teacher education. Dr. Ibarra reinforced the ideas of co-learning and self-evaluation of teachers, ideas that had come out in the seminar earlier.

Finally, Carol Anne Spreen of the University of Maryland facilitated a group conversation to identify the necessary components of teacher education programs. Discussion was rich and the participants concluded that teacher education programs require the following five components at minimum: 

1. A common, clear vision of good teaching

2. Standards of practice and performance

3. Rigorous core curriculum

4. Problem-based teaching methods: case methods, video, action research, extended clinical practice

5.  Partnerships with local schools

Afternoon presentations looked at options and strategies for policymakers and asked how teacher educators could influence policy on teacher education. Florencia Mezzadra, of the Center for the Implementation for Equity and Growth in Public Policies, Argentina, identified the traditional key players in policy making—unions, administrators, and politicians, as well as the key discussion points around policy, mainly pedagogical decisions, political decisions, and budgetary decisions. She suggested ways that teacher educators get involved in the politics by looking for allies outside the educational system, creating networks such as ITEN and using the press.  Next, Paul Mark and Marva Ribeiro, of the Ministry of Education in Trinidad and Tobago, identified positive outputs such as ongoing professional development program implementation and regional interchange in the Caribbean. They also highlighted challenges in identifying coherent teacher education policy frameworks and lack of attention given to teacher education.  Finally, Ernesto Trevino, of the National Institute for Educational Evaluation in Mexico, presented his work on the impact of teacher education policy in the classroom. His study looked at how teacher practices, and by extension, teacher educator characteristics and practices impacted reading comprehension in Mexico. He concluded that pre-service and in-service training for teachers is as important as the daily workload of teachers and that the time required for both must be well-balanced for optimal results.
The program ended with a discussion of ways to move forward facilitated by Lenore Yaffee-Garcia of the OAS and Carol Anne Spreen.  Participants hoped to move forward in: 

1. Creating a network that opens a space for joint reflection, research and knowledge sharing;

2. Investigating the possible development of study tours or visits to institutions of those who participated to see promising practices;

3. Creating international research teams to study teacher education institutions; 

4. Continuing seminars and workshops and focus on issues of professional development such as evaluation and monitoring, performance-based assessment, rural or special education, research methods, publication strategies targeted at teacher educators, programs and policies;

5. Sharing curriculum and syllabi;

6. Organizing research and materials in a virtual library;

7. Generating tools such as assessment protocol, guides to program organization, planning, curriculum guides, sharing competencies, indicators, standards for evaluation and certification; share national and state policies around teacher education;

8. Offering joint or parallel courses across institutions thru distance education and/or video examples of different methods or practices; 

9. Creating peer review or assistance with publication and practices and panels at conferences; 

CONCLUSIONS AND NEXT STEPS
Reoccurring themes that permeated the seminar were the recognition of the valuable opportunity to reflect in an Inter-American context on the self as an educator, the need for more forums and seminars that bring teacher educators, administrators, ministries (and unions) together, and the need for more research (girded by action research methods), and publication on and by teacher educators.  

Following the end of the conference, participants have committed through on-line discussions to the following outputs that will move the Inter-American Teacher Educator Network forward and expand the reach and utility of the ITEN in sharing, supporting, and advancing research and professional development of teacher educators in the Americas.

Practitioner Inquiry and Collaboration Portal 
One long-term objective of this project is ongoing collaborative research.  At the launching Seminar ITEN members proposed that the website be transformed into a portal that includes: 1) A New Research Clearinghouse on, by, and for Teacher Educators. 2) A Professional Development Center and Message Board, 3) A Member-Moderated On-line Virtual Forum and List-serve and 4) The ITEN E-bulletin to disseminate research as well as information on Requests for Proposals, grants, scholarships for professional development and learning opportunities for ITEN members.

Annual Knowledge Sharing Workshops
A second outcome of the Seminar was the need to identify, systematize, and share promising experiences in the Americas with other members facing similar challenges and issues. Of the experiences shared with members at the Seminar in Port of Spain, members overwhelmingly requested that a mapping of innovative experiences take place along priority topics including rural teacher education, indigenous teacher education, distance education, collaborative curriculum design, and alternative pathways. Members felt that one or two in-depth workshops focusing on a particular innovations or issue and would serve as case studies and/or models from which to inform their own national and local objectives. They proposed: 1)Use the OAS’s CONARED methodology to identify Promising and Innovative Practices in Teacher Education (PIPTE) and share them at an Annual Knowledge Sharing Workshop; 2) Conduct a Hemispheric Mapping Exercise of Teacher Education programs and curricula; 3) Systematically organize and present them in publication and through the E-bulletin; 4) Create online courses with the Inter-American Organization on Higher Education for sharing the experiences with a wider audience of practitioners and policymakers.

Annual Teacher Educator Research Seminar 

Members of the Network expressed their desire to have at least one hemisphere-wide conference per year for sharing research findings, discussing new approaches and guide the development and direction of the network. A publication of the findings and recommendations would be presented to the CIE and Ministers of Education (and other education policy bodies) at their yearly meetings.
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