“Learning Together: A Workshop for the Caribbean on the

OAS Horizontal Cooperation Program”

Held in the Institute of Advanced Studies for the Americas

Miami FL., July 14th – 18th 2003


(please note this is a working document of draft notes)

Day 1

Monday July 14, 2003

I.) Sofialeticia welcomed participants and requested that they express what they had hoped to get out of the workshop. See their responses below.

Crispin Frederick, Grenada

Mr. Frederick sought a common understanding of the problems of the region and looked to grasp various solutions.  He expected that best practice would come out so that he could take back strategies to his own country.

Ann Baptiste, St. Lucia

Ms. Baptiste is currently coordinating research projects (secondary education).  She hoped to address the challenges in education and how we can learn from examples. 

Marva Ribeiro, Trinidad & Tobago

Ms. Ribeiro was interested in seeing the Caribbean work together, since many countries are neighbors doing the same kinds of projects, they should seek ways to finance together (the single market mandates that we work together).

Ruth Thomas

Ms. Thomas was interested in learning how to achieve quality outcomes not just outputs, especially for disadvantaged youth.

Dr Henry Hinds, OERU

Dr. Hinds, advocated that the main task was to bring together the countries gathered in a variety of ways.  He made reference to a policy document: Pillars for Partnership and Progress (http://www.oeru.org/publications1.htm) where expectations from 1990 and guiding mandates for the region are found.  His hope is a mechanism for creating in terms for exchange and what happens after exchange occurs (sustainability).

Haldane Chase, Bahamas
Mr. Chase hoped to forge enduring and profitable relationships. He was concerned about literacy, numeracy, and vocational and technical programs.  He also expressed an interest in how to rekindle students’ interest, so they receive their education for the future. 

Ival Melville-Myers, Trinidad and Tobago

Ms. Melville-Meyers was interested in addressing the same apparent challenges (i.e. boys and underachievement).  She hoped to share what the region’s brothers and sisters were doing and talk about issues including sustainability and the selection standards.

Merle John, Trinidad and Tobago 

Ms. John was there to listen to others and ask questions so that there could be sharing throughout the hemisphere. 

Sharon Douglas-Mangroo, Trinidad and Tobago

Ms. Douglas Mangroo was interested in learning about issues regarding school to work programs throughout the region and seeing what could be done to harmonize a plan. 

Gema Jara, SEP Mexico

Ms. Jara looked forward to learning and sharing. 

Hugh Wyllie, St. Vincent & the Grenadines

Mr. Wyllie sought to learn about expanding access to secondary education, technical and vocational programs, non-formal education programs, and the use of technology in education. 

Alan Genitty, Yolanda Gongora, Belize
Mr. Genitty and Ms. Gongora were interested in learning about literacy, secondary education, special education, early childhood education, and education for rural communities. 

Wesley Barret, Jamaica

Mr. Barret came with high exceptions, he wanted to be engaged in conversations and reflections regarding; how to empower teachers, distance learning (in rural areas), how to leverage resources, and how to all work together.

Ignacio Jara, ENLACES, Chile

Mr. Jara was interested in sharing his experiences of ENLACES distance education program. 

Pilar Pozner, School Management, Argentina

Ms. Pozner recognized that drop out is the problem, was interested in sharing how can we support school management, teacher education and principal education.

Cynthia Hobbs, World Bank

Ms. Hobbs hoped to share here last three years of work in the Caribbean as an education specialist, as well as offer her perspective as a former teacher.

Carlos Miranda Levy, Dominican Republic

Mr. Miranda Level sought to share and learn ideas to promote better teaching though providing IT skills to teachers. 

II.) Opening Remarks and objectives: Sofialeticia Morales


A.) See Presentation: Sofialeticia Opening Remarks


B.) to learn more about the common challenges


C.) to see if there are lessons from Latin America

1.) and to critically examine such experiences in the hemisphere through reflection, analysis and dialogue to fit into the Caribbean reality

D.) KSAN

III.) Educational Challenges in the Caribbean, Cynthia Hobbs, Education Specialist, World Bank 


A.) See Presentation: Cynthia Hobbs the World Bank
B.) Ms. Hobbs identified the main issues in Education in the Caribbean as being: Access and equity, Efficiency, Quality and regional sharing.  She shared that the current focus must address access to pre-primary, secondary and tertiary education, increased male participation, and increased support for special needs students.  She presented current data on a variety of indicators for cross-country comparisons.  Ms. Hobbs shared the World Banks strategies for education reform through the strategic sector plans and the project “The New Secondary School.” Such components of “The New School” include:

· School Development Plan with quality indicators

· Teacher training in key subject areas (revised curriculum)

· Learning Resource Center with free internet

· Integrated Science Laboratory 

· Support services for disadvantaged students

· School Improvement Project

· Student-run Extra-curricular Activities

· Decentralized budget for school maintenance

· EMIS linked to school supervision
C.) Ms. Hobbs also advocated the importance of for sharing knowledge throughout the region. She articulated the importance of learning from initiatives in other countries to achieve changes in culture, content, and teaching and management approaches.  Sharing lessons can be facilitated by using common statistical indicators (EMIS in each country, based on UNESCO, OERU, and WB standards) 

D.) Discussion: 

· Representatives of the ministries were very eager to receive the literature and statistical information from Ms. Hobbs.  This tangibly supported Ms. Hobbs’ final note in her presentation being the importance of sharing initiatives and information across the region.

· Representatives were particularly interested in having the opportunity to examine the statistics.  

· Further they engaged in a lively discussion about the state of education in the Caribbean and offered their own personal insights and reflections on the information presented by Ms. Hobbs to give a face and further meaning to the statistics. 

IV.) Education Challenges in Caribbean (Part 2), Dr. Henry Hinds, OERU

V.) Education Challenges in Caribbean (Part 3.) Myrna Bernard, CARICOM

A.) See presentation: Myrna Bernard (CARICOM)

B.)  Ms. Bernard began by addressing the changing social, political and economic environment (the Caribbean Single Market Economy (CSME), calling for new educational demands: youth unemployment and linking education to meet labor needs as well as address issues regarding youth at risk.  

She went on to describe a surviving system for education as one, which “provides acceptable and relevant output to its environmental supra- system” and went on to describe the desired outputs. Ms. Bernard pushed the dialogue to question the construction of knowledge itself and valuing different intellegences  (Gardner’s multiple intellegences). 

Ms. Bernard then went on to describe the targets proposed by the 18th Heads of Government Conference in regards to: early childhood education, primary education, secondary education, tertiary education, ICTS, technical and vocational programs, teacher education and development, gender concerns, and capacity building.   She concluded with urging the sharing of knowledge within the region.

C.) Responses from participants: Participants appreciated Ms. Bernard’s presentation.  The discussion that followed addressed the three hemispheric projects:
Equity and Quality:

· Also, many people were responsive to the need for early childhood education, which should be addressed by harmonizing various sectors (i.e. health and nutrition issues) and include educational components for parents.

· Now there is a second generation of children who have parents that did not successfully complete schooling and therefore are not interested in participating in the schooling of their children.

· Issues in regards to gender and social economic status.


Teacher Training:

· The need for a new approach to teaching with new pedagogy and through the use of technology.

· Ideas were discussed on methods of teacher certification for the early childhood education level.

· The importance of identifying a career path for teachers (especially those in early childhood education).

· Also, the point was offered that as there are various forms of accreditation from different training institutions (TVET) there must be a framework created for standardization of teaching competencies (perhaps linked with the UWI).

· Teacher status and pay scale.

· We are still bashing the teachers.


Secondary Education

· Participants discussed the need for standards regarding skills and competencies for life long learning, however made note of the contradiction faced by the current certificate exam in evaluating these.

· Standardization of competencies in the secondary level is essential there are some children that cannot even spell their name at the secondary level (speaks to the neglect at the primary level). 

· Issues of automatic promotion or Junior Secondary Schools as in the case of some countries.

Spanning across the projects:

· Mr. Hinds (OERU) reminded people that in addition tot he OAS, there were systems in place for sharing information, including that which his unit has been working on with UNICEF.  

· However, there was much agreement that face to face interactions work best for the 

region. 
 

· Importance of Research to contribute to the development of projects and create policy.

VI.) Reflection and Discussion on the Educational Challenges: Dr. Santos Mahung, Scholarships, OAS

A.) Identified the fact that equity and equal treatment are not the same, for some children equal treatment does not mean equity.

B.) Recalled in his experience in the Ministry of Education, Belize the frustration in not having the research to make decisions and not having the resources. Further he spoke of “Murphy’s law” and how something was always to go wrong.

C.) Noted that while coordination is essential, it also has restrictions and there are failures for participants to take ownership for initiatives.

D.) Offered a Management perspective

1.) finance and school evaluation- see how schools perform

2.) teacher training/ access and relevance

3.) how we manage the system- loose or restrictive (question of efficiency) 

E.) Issues of access and learning

1.) opportunity costs: cannot be in schooling

2.) Concerned about the outputs of education

3.) opportunities for marginalized groups

4.) special education

5.) boys and girls

6.) Student evaluation

F.) Mr. Muhung closed with recognizing the fact that the 21st century is here calls on ministries to change, and for ministries to connect with each other to promote change.  Not only at the ministry level, but also among the teachers to generate serious learning communities.

VII.) Many of the participants expressed their appreciation for the first days’ dialogue and what they had the opportunity to learn. Some of the presenters from throughout the hemisphere identified with the Caribbean on certain issues, but also recognized their differences. 

Homework was assigned to read the three project profiles and give thought to the shape they would take in the Caribbean Context. 

Day 2: Teacher Training and Professional Development

Tuesday July 15, 2003
I.) Sofialeticia began by posing questions for teacher training and professional development.  She shared about the Teacher Training Project and the ways that the UDSE could offer assistance.  However, she noted that it was the ministers who held the knowledge about the state of education in their countries.  It was here, that she first introduced the notion that change would come from the powerful energy of each person gathered at the workshop, this would be the “solar power” that would make the projects run. She closed addressing the participants with the desire to “walk in their shoes.” 

II) School Management Argentina and Mexico, Pilar Pozner 

A.) Please see document (Pilar Pozner Management Presentation)

The Management in XXI Century Schools Requires Another Professionalization of the Educational Systems

B.) There appeared to be shared problems in regards to the professionalization of teachers in Latin America and the Caribbean.  Participants shared the concern that, heads of schools were often given their positions not based on their skills but rather based on their years of experience. While principals have been educated to teach and work with children, they have not been taught to work with adults, and this situation causes education to suffer in quality.  Pozner argued that with decentralization there has not been adequate capacity building so that people with responsibility can make informed decisions. 

C.) Pozner identified 2 levels of Management: (1) the high ministerial management level, (2) school management level, and argued their needs to be a relationship between the two. She a definition of what Management means: it is not only a discipline, it is the ability to synthesis knowledge and practice, that links ethics with efficacy, policy and administration, framed in the process which is in the education process. 

D.) In her experiences throughout Latin America she argued that while the project was large in size in Argentina, she has found (in reference to the Caribbean countries sizes) that such projects are equally as challenging and in fact at times more complex.   In her case, while the administration was providing attention to the decentralization of school management, given the complexity of technology, the professionalization of a school needed to be revamped.  

E.) Pozner argued that the amount of people to be trained is not the issue but rather valuing their prior experiences and from the beginning make sure to plan, plan, plan... (This is the difficult part).  Through reviewing old methodologies, and developing a diversity of strategies, they identified the competencies they had to have to continue with quality in their practices. From these competencies programs were created, not only conceptually but by providing tools to principals for reflective practice. 

III.) Participants engaged in a dialogue on this topic and also provided written reflections (please see Reflections_PilarPozner_Management)

IV.) Virtual Workshops for a Distance Teacher Development Initiative: Carlos Miranda Levy


A.) Please see presentation (Carlos Miranda Levy)
· Based on his experience at the Enlaces workshop sponsored by the Organization of American States Unit for Social Development and Education, Mr. Levy could reflect on his experience in technology in education as both a participant and a presenter.  Many of the participants at the workshop were eager to learn about technology in education and eagerly welcomed Mr. Levy’s presentation on technology in education.   

· Mr. Levy noted that technology in education is becoming more visible every day.  However, often projects and designs are created in a rush.  Teachers lack the technological skills and vice-versa the technicians lack the pedagogical skills.  

· To address this disconnect Mr. Levy’s ministry created a website for conferences, workshops, and on-line courses to provide content, tools, examples, support, motivation and orientation to IT in education.  This idea grew out of the workshop mentioned above, and was fueled by the energy of the workshop. 

· Mr. Levy made note of a development model to look at all the people, groups, organizations, society at large and the economy that influence education.  He argued, people need to be empowered to interact with each other and motivated to build the skills for life long learning including critical thinking, attention and open to change, collaboration with others, computer skills and communication skills. 

· Nearly 2,000 teachers, principals and computer lab technicians enrolled in the course.  They were actively engaged with forums for their specific professions, and have maintained such engagement. Specific forums include those for communities, ministries of education, education programs, curricula, methodology, evaluation systems, support and development institutions (NGO's, international aid organizations, etc.), support and complementary services.

· Participants appreciated the concrete 16 steps Mr. Levy presented for an IT strategy (however, Mr. Levy noted these were constantly changing and evolving). One of the most essential lessons learned through this process was that it is essential and feasible to personalize education without sacrificing collective learning.

V.) Sofialeticia Morales introduced Marva Ribeiro, Coordinator of Trinidad and Tobago: 

Strengthening the Hemispheric Project: “Responses to the Challenge of Improving the Quality of Initial Formation, Professional Development and the Evaluation of Teachers in the Countries in the Hemisphere”

A.) Marva Ribeiro, coordinator of the Hemispheric Project on Teacher Training, eloquently spoke of the urgency to respond to the issue of teacher.  She emphasized this through the example of her own country stating; “In Trinidad and Tobago, you pay five dollars to be a teacher then you go into the system and teach... and if you cannot teach, you begin to kill our students in many harsh ways” (July 15, 2003).

B.) A discussion ensued in regards to teacher training in the Caribbean sub-region.

C.) Followed by a productive break-out sessions with representatives from consolidated programs and participants.  Below are the reflections from the two break out groups. 

GROUP A

STRENGTHS
1. High quality staff in teacher training institutions

JAMAICA - fairly qualified teachers in content area knowledge and pedagogy (majority have M. Ed & a few PHDs).

TRINIDAD AND TOBAGO – teachers very qualified in content area knowledge and pedagogy (M. Ed. required for primary & secondary; B. Ed. for Early Childhood.

BELIZE – Majority of candidates hold M. Eds w/ few B. Eds.

GUYANA – Increasingly, candidates are entering the profession w/ M. Eds.

BAHAMAS –Candidates required to have M. Eds; There is also a staff development program that supports the PHD candidates

GENERAL: Training staff committed to the profession.

2. Innovative training processes utilized by training institutions

TRINIDAD AND TOBAGO- Offers optional pre-service training for persons interested in entering the profession.

BAHAMAS- Offers teaching cadets program, in which students in their final year of high school are groomed to consider teaching as a profession.

GUYANA, BELIZE (phase out) TRINIDAD AND TOBAGO – Utilize distance education/ Information Communication technologies to provide training.

3. Common teacher certification program for entire country
JAMAICA, BAHAMAS 

· National entity responsible for oversight and awarding of certificates in all parishes/ territories;

· Standard teaching certificate awarded to teachers at all levels (early childhood, primary and secondary).

TRINIDAD AND TOBAGO - Depending on the grade that the new teacher has been trained for, different credentials awarded:

· Primary – teacher’s certificate; 

· Secondary – diploma of education; 

· Early childhood – MARVA)

BELIZE - Depending on the grade that the new teacher has been trained for, different credentials awarded:

· Primary – teacher certificate??

· Secondary – Diploma of education

· Technical/ vocational – Diploma of education

4. Teacher qualifications of Caribbean countries recognized across the sub-region

This allows for the movement of teachers among different the different countries.

WEAKNESSES/ CHALLENGES

1. Training institutions focus on the standard subject/ content areas = lack of teachers in specialized areas

BELIZE – Primary and Secondary levels - Training focused on Math, English, Biology; Need for training in areas like Spanish & Tech/ Voc.

TRINIDAD AND TOBAGO – Because teachers with degrees in tech/ voc can’t get an Ed. degree from UWI, they tend to avoid entering the profession  - CHECK W/ MARVA

GUYANA – Majority of teachers trained in Math & English, leaving other areas underserved.

2. Inadequate facilities (laboratories, libraries, pedagogical materials)
TRINIDAD & TOBAGO – Libraries

JAMAICA – Science Laboratories

GUYANA – Training provided via satellite. It is a stretch on resources.

BELIZE – The responsibilities of the teacher training college are currently being transferred to 5 junior colleges (part of Univ of BZ system). There are  concerns that the transfer of training responsib to UB might result in drain on pedagogical resources.

3. Difficulties in coordination and supervision of training colleges because spread out across country/ island

JAMAICA – Challenge to coordinate activities of the training colleges located in  4 parishes

GUYANA – Difficult to supervise satellite training institutions

4.  Lack of coherence between issues focused on by training colleges and issues addressed in national education policies

Applies to all countries in Group A

5. New teachers may have difficulty adjusting to life at the training colleges because they have to leave their homes/ travel long distances to attend.

Applies to TT (twin island state), BS (archipelago nation), JA and BZ (rural/ urban migration)

6. Challenges w/ Pre-school retention. Specific to BELIZE because of teacher salary structure.

7. Inadequate system for evaluating whether teaching candidates are psychologically suited for teaching.

This can result in a waste of resources and frustration for young teachers who dedicate the time to go through the training only to realize that they are not well suited.

8. Teachers are paid based on tenure and not on their qualifications
This frustrates teachers who continue to upgrade their skills w/o any financial recognition. In addition, this situation can deter teachers from expending time and resources to upgrade skills.

9. Lack of appropriate policies (national or otherwise) for recruiting new teachers

Some debate about whether there is a difference between the recruitment and the selection of teachers.

10. Student/ Teacher ratio – what is the proper balance?

JAMAICA – 1:15

TRINIDAD & TOBAGO – 1:200 (core classes)

 11. Inadequate time dedicated to the practical component of the training program (due in part to poor scheduling etc)
JAMAICA

TRINIDAD & TOBAGO (4wk block & 2wk block)

12.  The trainers don’t practice the teaching strategies they espouse to upcoming teachers – Applies to all in Group A

13. Over emphasis on the delivery of content versus how to teach the content. 

· Participants agreed that the focus on content is linked to the lack of recruitment policies: many trainees enter the programs w/ insufficient preparation in the basic subject areas. 

· Need: Program to focus on the skills needed by specific trainees (content + pedagogical skills OR pedagogical skills only).

14. Inadequate use of information and communication technologies in the training of new teachers – Applies to all in Group A

15. Disconnect between trainees and the school in which they are placed for teaching practice/ between new teachers and receiving school

This often results from the difference in culture between the training college and the receiving school OR between the teaching philosophy of the new teacher and that of the receiving school.

16. Need for quality control  - of trainers or new teachers? MARVA

1.) School for teaching practice has different culture than the training (i.e. nothing to check teachers- bring them in with an open arm)

· philosophy of new teacher may be different than school in which they ultimately work

2.) Lack of teachers

-tech/vocational teacher training

-heads  with degree in tech/voc areas can’t set and educational degree. 

GROUP B

STRENGTHS

SAINT VINCENT AND THE GRENADINES: Almost full employment of teachers trained, however some are not certified, in this conceptualization, training means completion of a duration of a program, while certification means successful completion (UWI Certification).

SAINT LUCIA: Implementation of the DFID/OECS/UWI Secondary Teachers Training Program (graduate level) has been successful and has been institutionalized in the Teachers College (Sir Arthur Lewis Community College)

*this program has been implemented in other OECS countries, there is also a non-graduate version of the course*

SAINT KITTS AND NEVIS: All the OECS countries follow the same initial teacher training program organized and evaluated by the UWI.

Lecturers at the Teachers’ College (a division of the Clarence Fitzroy Bryant College) also participate in supervision of all teachers in the school system, alongside traditional Ministry of Education supervisors (Education Officers). 

Antigua and Barbuda- Almost 80 % of primary school and secondary school teachers are trained and certified.

The UWI Associate Degree program for teachers is being considered government offers at least: 19 scholarships for further education

WEAKNESSES/ CHALLENGES

SAINT VINCENT AND THE GRENADINES: There is the need to monitor the positive change in attitude/ behavior/ commitment of teaches after they have been trained.

There is the need to improve institutional linkages among teachers colleges, curriculum development and the school delivery system within the countries.  (also common for all other OECS countries)

Teacher educators are not (usually) trained in pedagogy.  Employment and reward hinge on high academic qualifications for the most part.  One effect of this situation may be the reduced quantity and quality of exposure of teacher trainers to pedagogy that is relevant and current. 

SAINT LUCIA- There are teachers who have acquired extensive experiences but have not been trained or certified. 

GRENEDA- Teacher education is too slow to respond to changing situations in education and schooling.  Teachers need to be more adequately efficient and effective to address the development needs of the nation.

SAINT KITTS AND NEVIS- Entry qualifications for employment of teachers are not compatible with qualifications for entry to teacher training, some teachers may qualify for employment but not for training. 

There is need for a flexible period of training, the fixed two-year program does not facilitate achievement for some teacher trainers.  The balance between emphasis of content and pedagogy in teacher training needs to be re-examined and adjusted.  There are implications for the achievement of students (secondary school) who form the entrants of training program after they graduate.  

ANTIGUA AND BARBUDA

National needs must be taken to account in the planning and execution of teacher training programs. 

More use needs to be made of projects developed by teachers during their training (dissemination issues).  

GENERAL COMMENTS: 
There is a need to consider the reward structure and career path of teachers in the OECS.  New avenues of reward/promotion should be examined so that paths other than the route to administration may be explored.

Other issues that need to be explored are: Code of Ethics and Licensing of teachers.

Since many teachers are beginning to access a variety of academic and professional courses from a number of sources other than the teachers’ colleges and the UWI, there is the need for some regulatory measures to be put in place.  

When innovations/ projects are being considered in teacher education an understanding the local laws/ regulations must be acquired. 

The Western Zone Joint Board of Teacher Education and Easter Caribbean Joint Board of Teacher Education should be involved in initiatives involving teacher education (initial and continuing professional development)

Status of teachers’ colleges as components of community colleges must be recognized.  It should also be noted that community colleges are gaining the status of ​​​​​​​​statutory bodies in the OECS countries (e.g. St. Lucia, Grenada, British Virgin Islands)

There is a high cost to teacher training, including the cost of actually providing the training and the replacement cost (by employing substitute teachers).  The need to evaluate the cost effectiveness of training needs to be analyzed. 

Day 3: Equity and Quality 

Wednesday, July 16, 2003

I.) Sofialeticia introduced the topic: Equity and Quality and the first Presenter: Ana Marta Najrro

II.) EDUCO, El Salvador


A.) Please see presentation (Educo Ana Marta Najarro)

B.) Ms. Najarro began by describing the state of education in El Salvador.  She described that after 12 years of civil war, there were many children not attending school.  Therefore, through a ten year plan they directed their educational goals towards the students in the pre-school and primary level. 

C.) To reach the nearly ½ million children in the program, concentrated in the rural areas the Educo program worked with communities.  Communities were empowered with their own funds to maintain successful schools.  Through Community Education Associations (ACES) teachers salaries, teachers benefits, teachers contracts, classroom materials and legal funds were managed.  

D.) However, there were many struggles along the way, including building capacity.  Soon it was realized that the ACES did not know how to higher teachers.  Subsequently training, monitoring and follow up training has been offered with a growth in teachers. 


E.) Currently Educo has focused its efforts on ensuring QUALITY.  

F.) The Main Lessons Learned:

1.) Important to trust people- Ms. Najarro stated Educo’s success could not have been achieved it was not for the trust developed between the community and the government.

2.) Take advantage of existing local organizations and work with them.

3.) Select powerful leaders from the community.

4.) Maintain regular supervision, monitoring and follow-up.

5.) Provide people with incentives- based on understanding who they are and where they live.  Incentives such as salaries are not motivating for all people.

6.) Have open communication.

7.) Give people a sense of ownership 

8.) Create space to be open to new ideas and solutions. 

III.) Participants engaged in a dialogue on this topic and also provided written reflections (please see Reflections_AnaMarta_Educo) 

· Mr. Austin Josiah, Antigua and Barbuda sums up the discussion with the powerful statement that “the Educo program shows that democracy works!”

IV.) Member of the Organization of American State Unit for Social Development and Education reflects on the Educo Program

· Rosana Martinelli shared her experience in meeting with representatives of the Educo program at a seminar in El Salvador.  Ms. Martinelli had the opportunity to visit Catholic and regional schools. 

· At the seminar people struggled to understand how participation was defined and what level of decision making power was given to people. Ms. Martinelli described that while Educo had succeeded in its goal to expand access, this success was based on a process which allowed the program to be continuously re-tailor depending on the situation. Such re-tailoring included methods to build the capacity of the schools at various levels. 

· Ms. Martinelli noted the importance of developing specific rules and guidelines and providing guiding individuals including pedagogical counselors instead of supervision to the teachers. Teachers had only one-year contracts but were through Educo were welcomed into the community.  

· Ms. Martinelli reflected on the participation of the parents, who felt like they had the power to make decisions.  It provided a related component of adult education.  What’s more parents felt empowered to advocate for other social services in their community.

II.) Informática Educativa, Costa Rica
A.) Please see presentation (Omar Dengo Eduardo Monge) 

B.) Mr. Monge described that the Informatica Educative Costa Rican approach to education, was a bottom up approach to build capacity and strong cognitive skills in the first levels of education and move through the system successfully building on the previous level. The vision of this approach is to create teachers and students who are producers of their own learning and knowledge by working cooperatively with others. 

C.) In viewing their contribution to schools from an educational perspective, a constructivist pedagogical approach is used to promote learning through technology.  The educational objectives include building skills in creativity, teamwork, mathematics, logic, and technological fluency. 

D.) In regards to the Hemispheric Projects, see synthesized bullets below. 

Equity and Quality 

· Mr. Monge stated that equity was of major importance in their approach, achieved by specifically targeting low-income groups and those that would not have the opportunity to reach technology. Such groups include 50 percent of the public schools have access to the program and reaching 73 schools in rural areas.  

· The program concentrates on mid-sized schools and offers programs to multi-grade classrooms, especially in rural areas. The program has 523 schools and continues to expand by 30/40 schools per year. 

· Mr. Monge reiterated the commitment to quality by stating that the program does not go into a school if they do not have the ability to provide high quality services.

In regards to Secondary School, the program works with nearly 75 percent of the schools in the first cycle (grades 7-9), and then for grades 10 and 11, Omar Dengo no longer has responsibility. 

Teacher Training:

· Mr. Monge described that one of the most essential aspects of the program was the strong and sustainable teacher development system.  Such components include the learning network, which allows schools and teachers to communicate with the foundation for advisory services to teachers and the schools. 

· Another component is the permanent training and development program where teachers are trained for two years and then the public university works with the teachers to provide 120 hours of additional training. 

II.) Participants engaged in a dialogue on this topic and also provided written reflections (please see Reflections_EduardoMonge_OmarDengo)
III.) Mr. Mahung, Director of Scholarships discussed options and means to obtaining assistance/scholarships.

IV.) Enlaces (Links), Chile (no presentation currently available)
Mr. Jara began by describing basic facts about Chile however he made stated that 

Enlaces was created to address the technological needs of the country and importantly was within the country development strategy.  

Overview of the project: Enlaces aims to improve the quality and equity of the educational system through a connected network of educators.  Teachers can communicate with parents, students can collaborate (regardless of region) and schools can improve relations with parents and communities.  These links are not made between computers- they are made between people.  It is through this technology however that students can develop the social skills and basic competencies to build such relationships. 
Equity and Quality

While economically Chile is defined as a middle income country, there are large 

inequalities within.  He went on to say with the opening economy, free trade... national resources and education must be made available to all people, not just the selected few.

Equity and Quality: Rural schools
Mr. Jara described that for small, multi-grade, and often isolated schools, students were organized according to ability to enable use of computers in the classroom. Teachers for rural schools are trained away from the school at a basic program, and then their are subsequent visits from the trainers for on going support and learning interaction.   (Internet is still far from available in all rural schools).

Teacher Training

Part of a larger school change, Enlaces in the context of ICT policy is one of several 

changes. In such use of technology in education there is a need for teacher professional development, new resources, and new pedagogy.

Mr. Jara described that the training carried out in the schools was part of a process with long-term pedagogical support (100 hours of training/year). Importantly the trainers are teachers as well and a collegial atmosphere develops, whereas if the trainers were engineers this would not be the case. (Coverage: 8,300 schools in Enlaces, 75 percent teachers trained). 

The results/ evaluation of Enlaces show that teachers use resources daily and they find it pertinent to their daily needs. However, Mr. Jara honestly offered criticisms, by noting that teachers and students are a long way from developing all the skills necessary to and feel secure with the software.  He recognized that better computer software and internet access, reinforced by educational practice would remedy this. 

They are also finding that students are actively engaged in doing research in schools with their peers.  Teachers appear to be utilizing the technology in a variety of ways and parents have developed an interest in purchasing computers for their homes to support their own work. 

Reflections

· The discussion that followed included: comments, questions, and ideas for future sub-regional collaboration in the use of IT in education.  Participants noted it in the discussion, the value of seeing technologies as an instrument in implementing curriculum and not merely an end in themselves.  

· It was also noted that even approaching the challenge of implementing such programs as Enlaces, is difficult in certain regions.  Meaning that one has to have the learning opportunities of such projects, reflection and time to develop the “mind set” to understand what they have to do. 

· The conversation lead to a discussion, on taking steps as a region to “sit down together” and develop ideas in regards to IT in education. 

V.) Strengthening the Hemispheric Project: “Designing Policies and Strategies to Prevent School Failure”

“ A strong foundation in anything will assist in future growth.”(Participant, 2003)
· The discussion on the prevention of school failure focused predominantly on early childhood education.  It appeared that there was general consensus that early childhood education was a priority to ensure equity and quality throughout the education system. It appeared that this was an efficient way of continuing previous efforts in the region.  

· Such previous efforts and means for sharing knowledge include: countries in the sub-region who have previously drafted standards, the conference last year in Georgetown, the millenium development goals, the research and commitment of the OECS, and UNICEF’s (1984) formulation of a program and subsequent unit on early childhood education 

· Issues in the region included: a lack of standards in early childhood centers (particularly due to the many that were privately run), a lack of a standard teacher training processes (and pays scale), lack of coverage and access, particularly in the rural areas, and the development of assessment standards.

· Branching out from schools: Countries made note of collaboration within different ministries and social services to develop comprehensive policies with a network of actors in early childhood. 

· Thought was also given to what was happening in the lives of children prior to entering the early childhood center.  It was at this point that the discussion was opened to a more community approach to the development of an early childhood education project.

· From here, other issues in regards to the prevention of school failure in the region, included issues such as: children with HIV/ AIDS and the population of “At risk youth.” In regards to females attention was raised to those teenage mothers seeking to return to school. 

· Then discussion created space for the fact that in the hemispheric document, attention is paid to “females” explicitly and not males.  Representatives argued that in the case of the Caribbean one needs to look at gender and more specifically at male underachievement, rather than female underachievement. 

· While it was noted that gender impacts equity at the different levels of education.  It appeared that gender in the region is a difficult and complex construct to address, and future research was needed. 
The Bahamas, Regional Coordinator: 

In the discussion it was learned that: There has been ongoing research and development of a project concept in the Bahamas.  Shortly they will be introducing it in parliament.  They have created a manual for curriculum, registration, and standards, which is ready for publication.  Shortly they intend to request funding for training and have a major conference on early childhood education.  

It was shared that: While the Bahamas has nearly 600 private preschools (unregulated by the government) they seek to provide access to those most marginalized who do not have the means to enroll in early childhood education. 

Day 4: Secondary Education for Life and Work

Thursday July 17, 2003
I.) There was a brief introduction to the Consolidated Programs in Secondary Education
II.) CONOCER, Mexico

A.) Please see presentation (CONOCER Fortino Garza Rodriguez) 

· Mr. Fortino Garza Rodriguez offered a presentation and stimulated a dialogue on CONOCER (The Council for Standardization and Certification of Labor Competency program). This served as a model to the Caribbean in regards to linking school to work.

· CONOCER was formally constituted to promote the development of labor technical standards (nation wide) and to provide assessment and award mechanisms based on these standards. 

· Mr. Garza Rodriguez described the labor competency technical standard (NTCL) as a valid document, which serves as a reference and defines a labor standard.

· Phases: The first phase (1995) created the instrumentation of a labor standards system (SNCCL).  In the second phase SNCCL expanded to offer education based on market demands. By 2001, (the third phase) a competency model was adopted and currently we are in the fourth phase, which entails consolidating SNCCL. 

· Why competencies (basic, key, labor competencies):
Mr. Garza Rodriguez described the importance of competencies, for people can perform the same function in different contexts, they provide quality results and reflect knowledge, abilities, skills and attitudes, and they are measurable, observable, valuable and certifiable.

III.) Participants engaged in a dialogue on this topic and also provided written reflections (please see Reflections Fortino Garza Rodrieguez CONOCER) 

II.) Distance Secondary Education for Adults, Mexico

A.) Please see presentation (SEA Gema Jara)

Mr. Jara described the distance secondary education for adults program, SEA.  

· She stated that SEA was created in Mexico by the government to allow the adult populations in the region to complete the secondary level.  Ms. Jara described how in order to meet the needs of the adult population, predominantly in the workforce SEA addressed issues in curriculum relevancy and scheduling. 

· She went on to say that SEA is accessible through a variety of formats (book, CD, TV programs) and comprises individual work (1 hr/day) and meetings in centers. 

· Ms. Jara stated that teacher trainers/facilitators are trained themselves by CD and online, videoconferencing, Edusat. 

· In conclusion she stated that the programs main challenges include providing opportunities to those in rural areas, ethnic populations, and minorities; lessons learned included the importance of working with different agencies and companies, and their future priorities entailed: access, content, teaching quality, student performance, graduation opportunities. 

Discussion: After the discussion, much attention was paid to similar problems, programs and opportunities of similar programs in throughout the Caribbean sub-region. (Discussion space was shared with CONOCER, for specific reflections on similar programs in the Caribbean please see Reflections Fortino Garza Rodrieguez CONOCER)

III.) Brown Bag Lunch: Hemispheric Dialogue #2: Secondary Education 

A.) At this Videoconference Ministries of Education discussed issues regarding Secondary Education in the Hemisphere.   

· Representative from the Caribbean: Mr. Austin Josiah, Antigua and Barbuda 

· To view the project description as updated in at the Workshop see: (Revised Secondary Education)
· This Videoconference was sponsored by  the World Bank Institute and the SEP

IV). Hemispheric Project: Secondary Education 

A.) A break-out session was organized with representatives of the consolidated programs and representatives of the Caribbean.  

· Based on these discussions, the presentations of the day, and the Video conference a revised project for Secondary Education in the Caribbean was drafted to meet the regional needs.  

· This was particularly completed by the committed efforts of the regional coordinators (Antigua and Barbuda, the OECS, and CARICOM)

· To view the revised project please see: Revised Secondary Education 

II.) Director of Educational Television (SEP/Mexico) offers: the Use of EDUSAT for Strengthening Educational Programs in the Caribbean Region. 
A.) Please see presentation (Jaime Tacher Edusat)
· Mr. Tacher described Edusat as an educational television system that serves to meet the educational needs in basic, middle school, high school and technical school. 

· Mr. Tacher described that in order to meet the diverse needs of the population in Mexico, particularly those in rural areas, satellite transponders and “digicipher 2 technology” were used for “Edusat Net”
· Many questions focused on addressing the technological terms and needs of implementing Edusat.  
· The representatives of the Caribbean Ministries of Education discussed utilizing cable television systems as a method of broadcasting universal educational television. 
· Other ways to utilize Edusat discussed include sharing various means of technology; i.e. television, computers, and information technology.  However, such expansion was warned takes time to prepare and build capacity for within a given context. 
B.) Please see (Sofialeticia closing remarks and Next Steps) to view the strategy for future work with Edusat in the Caribbean

C.) Next Steps include: 

· Send multi-media materials that could be transmitted through Channel 27 to Mexico.

· Select the person that will go to Mexico to be trained on preparation of educational television materials
· Prepare equipment for the transmission of EDUSAT signal
III.) From Profiles to Projects: Recommendations from FEMCIDI 

A.) Please see documents from Paloma Adams, FEMCIDI (in FEMCIDI - IACD Documents)

· Logistical information to get the projects rolling was covered by Ms. Adams 

· Such documents covered in the presentation by include: 

1.) The Project Presentation Guidelines (Special Multilateral fund of CIDI (FEMCIDI), The Organization of American States)

2.) The Format for Presentation of Partnership for Development Proposals 

(The Organization of American States, The Inter-American Agency for Cooperation and Development (IACD))

3.) The Logical Framework Matrix

IV.) The Knowledge Sharing Advisory Network (KSAN)

A.) Please see presentation (Sofialeticia KSAN)
· Soifaletica presented KSAN, the Political-technical Vision and Strategy for Horizontal Cooperation.
· She explained the strategy of working towards unilateral cooperation based on the political will to share lessons learned and (with the support of technical assistance)  
· The strategy now has begun with offering this workshop, which should cascade into offering seminars within the ministries in their own countries.  
· In order to ensure follow through please see (Next Steps revised)
V.) The Learning Together Workshop concluded with a closing ceremony where presenters and participants received literature on the Caribbean. 

· It appears that a fulfilling learning experience was had by all. 

