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Project Concept

1. Project Name: RESPONSES TO THE CHALLENGE OF IMPROVING THE QUALITY OF RECRUITMENT, INITIAL FORMATION, PROFESSIONAL DEVELOPMENT AND EVALUATION OF TEACHERS IN THE COUNTRIES IN THE HEMISPHERE


2. Country submitting the project: Trinidad and Tobago
3. Other participating countries:


	    
	Andean Region
	MercoSur
	Central America
	Caribbean
	North America

	Sub-regional Coordinator 
	Ecuador
	Bolivia
	El Salvador
	Trinidad & Tobago
	Mexico


4. Priority Area:  Education 

· Education is a priority area in the Strategic Plan for Partnership for Development 2002-2005 of the AICD

· Teacher Education is a recommendation from the III Summit of the Americas and the II Meeting of Ministers of Education within the framework of CIDI. 

· CENPE 2002 recommended that the FEMCIDI funds finance multilateral projects

5. Execution Period: January 2004 to December 2007
6. Objectives, brief description of activities and expected results of the project

A. General objective:  To support the definition of public policies in recruitment, pre-service education, professional development and teacher evaluation with a basis in identification of competencies, capacities and standards of general and specific performance in coherence with the demands for quality, pertinence and efficiency of education systems. 

B. Specific Objectives:

Year 1: Identify and systematize consolidated experiences in recruitment, pre-service training, professional development and teacher education evaluation coherent with a framework that identifies competencies, capacities and general and specific performance standards for sub-regions; from this basis, establish sub-regional goals and share results through the means of a virtual forum.  

Year 2: Plan for 5 weeks, one for each sub-region (4 delegates for 19 countries, average of 76) - with responsibilities of teacher education institutes to validate the framework and sub-regional goals, recommend institutions, consolidated experiences, and materials to be disseminated among specialized workshops, internet and/or television. 

Year 3: Develop pilot projects in pre-service education, teacher professional development and/or evaluation-certification, one per sub-region, in teacher education institutions that compliment USAID’s Centers for Excellence. From these pilot projects, prepare virtual courses that benefit, annually, a minimum of 1000 teacher educators, and use existing infrastructure in the OAS: Educative Portal of the Americas, EDUSAT, Institute of Connectivity of the Americas.

Year 4: Organize an Inter-American Forum on Teacher Education to analyze the results of consolidated experiences: framework and sub-regional goals; pilot projects, forums and virtual courses, workshops and training centers, and results from the evaluation of the project. From the conclusions and recommendations of the sub-regional experiences, propose hemispheric goals.

C. Beneficiaries:

a. Technical teams at the ministries of education in charge of teacher education, professional development and evaluation

b. Decision makers in the political arena
c. Higher education institutions in charge of teacher education
d. At least 200 teacher educators per sub-region 

e. 500 country delegates that will participate at the Inter.-American Forum on Teacher Education (school personnel, administrators, universities representatives, firms, unions, academic organizations, governmental institutions, non-governmental institutions in charge of teacher education).

f. Teachers

D. Expected Impact:
a. To create a virtual space for permanent dialogue at sub-regional and hemispheric levels

b. To include all actors from the education community in the reflection process about the practice of teaching. 

c. Provide tools for teacher education, professional development and evaluation to the different political and technical levels.

E.  Main activities:   

a. Implement a virtual network or regional forum to disseminate regional, sub-regional and state information with participation from the coordinators of the projects, directors, administrators and teachers responsible for: pre-service education, teacher development, accreditation, certification or evaluation of teacher performance from the 34 Ministries of Education in the Region.

b. Based on relevant information in the countries, identify competencies, capacities and general and specific performance standards for pre-service education, professional development of teachers, evaluation and certification. The systematized information will serve as a bibliographic source in each one of the 5 sub-regional seminars.


c. Prepare annually: 1) No less than one specialized workshop about: pre-service teacher education, teacher evaluation and certification. 2) Two annual courses in distance education in order to disseminate lessons learned. 3) Specialized information networks, spaces for reflection, and a variety of other teacher incentives. These activities are associated with the Portal and the OAS/IACD scholarship program, Edusat, the Institute for Connectivity and other international bodies that work towards similar goals.

d. Organize sub-regional information to be presented through the Inter-American Forum on Teacher Education, a space for dialogue and reflection, that feeds on the contributions made by schools and administration from the school system, universities, corporations, unions, academic organizations, governmental and non-governmental  teacher education organizations.
F.  Expected results:
a. Confirmation from 5 sub-regional commissions representing their countries. 

b. Organization of a virtual network dedicated specifically to the theme of pre-service education, professional development and teacher evaluation and certification, open at the hemispheric level, with possibilities for participation for 80% of the countries. 

c. Creation of 5 frameworks with sub-regional goals that identify competencies, capacities and general and specific performance standards for pre-service education, professional development and teacher evaluation and certification. 

d. Implementation of a minimum of 5 pilot projects that respond to the framework and sub-regional goals. 

e. Participation of a minimum of 200 teacher educators (per sub-region) annually, in the virtual course concerning innovative and valuable experiences.  

f. Implementation of a minimum of three workshops that will benefit a minimum of 50% of the countries with specialized themes: recruitment and education, development and evaluation. 

g. Participation of 500 delegates in the Inter-American Forum for Teacher Education: personnel from schools and administration from the school systems, delegates from universities, corporations, unions, academic organizations, governmental and non-governmental teacher education organizations.

h. Strengthening of specialized information networks, opportunities for scholarships, loans, distance education courses: bachelors, master's and doctorate; seminars, research, innovations, workshops, results from studies on evaluation systems for teacher performance. 

i. The Ministries of Education: will modify and generate updated policies on recruitment, pre-service education, professional development and teacher evaluation-certification. 

j. Directors of Higher Education and national and state education systems (their government and technical employees, as well as personnel from the teacher education institutes, educational actors from centers and programs) will have access to updated information on initiatives that respond to the more important challenges in the school systems, globalization, modernization, new pedagogical models, and scientific advances.

k. Teachers: will count on incentives and study opportunities and mobilization across countries, sub-regions, other continents, scholarships, workshops to increase efficiency, quality and equity in the school system. 

l. Children and adolescents in the school system: percentage of grade repetition will reduce, as well as drop-out rates and low competitiveness, will receive attention of quality and pertinence in adherence with socio-cultural diversity of their country. Will confront problems of equity, quality, drop-out, with better education of teachers.  

m. The parents of the family will associate efforts with the teachers and civil society to work and support their children. 

n. Research Centers: will modernize their services and increase the number of pertinent studies considering the challenges of the XXI century for society.

7. Project Justification:

In the preparatory meeting for the III Meeting of Ministers of Education of CIDI in April of 2003, in Buenos. Aires, Argentina, the Ministers agreed on three priorities, among them were teacher education in teacher education institutes, professional development and evaluation systems for teacher performance.

The role and function of the teacher has always been central to the issue of effective schooling. Under-performance, high levels of repetition, and the low productivity of so many students point us in a direction which demands that we reexamine our  teacher education programs. We can no longer afford to continue to subject our children to teachers who are inadequately, and in some cases not at all, prepared for classroom responsibilities. Most urgent and immediate attention, therefore, must be devoted to reforming the teacher education sector to reflect this reality (Mark &. Ribeiro,1999). In fact, in the majority of the countries in Latin American and the Caribbean teacher performance is poor, their prestige and social value are low and so is their salary in comparison with other professions. Some countries have an even more troubling reality, with many unprepared teachers without degrees in either early childhood or primary education working in rural areas, small municipalities and marginal areas. On the other hand, the majority of the countries, as part of their reforms, demand a degree in higher education to teach any level. This prerequisite, together with the benefits associated with credentials in higher education, is creating a strong demand for degrees in higher education. This is particularly true in the fields of education and pedagogy that are not necessarily linked to improvements in professional performance of the teachers.

This dual reality demands competent and motivated educators, supported by a forward-looking vision of teacher education. Such a vision must be present in the formulation of educational policies, and ensure that teachers contribute to the definition of their role. This becomes all the more important when confronting the challenges that our globalized world faces, where information and communication technology are advancing at an ever-increasing speed. However, these new forms of technology will be useless and no educational reform will be successful unless the majority of our teachers are appropriately qualified.  We are reminded by Dean Corrigan that “the education of a society can rise no higher than the qualifications of its teachers.  To ignore or neglect the role of teacher education is to ignore the intellectual future of the hemisphere itself”

Description of the problem & previous efforts 
 

Rosa María Torres, writes that “we use the term ‘educator’ to refer to those that work in the school system. When talking about their teacher education, we include classroom teachers as well as principals and supervisors. The importance of linkages among these three parts is evident in the notions of faculty, professional development and school management and crosses curricular, pedagogical and administrative dimensions. Let us frame the question of teacher education within the concept of permanent learning which is to say this understanding that teachers’ knowledge and competencies are not only the result of professional development but rather lessons learned throughout their lives, inside and outside of schools, from the very practice of teaching.” The role of the teacher is still crucial, but it has changed. The teacher’s mission is now to be a mediator/facilitator of learning, a change agent with a repertoire of strategies gained through vast experiences in content and methodology.
Over the course of the four years of this project we hope to achieve clear public policies in teacher recruitment and education, development and evaluation. A first step will be to have made progress in changing the role of the teacher, both conceptually and practically, so that it is possible to respond effectively to the demands of the education system, the challenges of globalization, science and technology. 

The fourth year of the program will make use of the progress achieved in the five sub-regions and will work towards hemispheric goals in ways that are supported by documented evidence, pilot projects, activities, and evaluation actions that can be compared to information gathered at the beginning of this project. By this time it is expected that there will be an increased and expanded use of information and communication technologies through on-site interchanges, virtual forums for the exchange of experiences and information.

Other national, regional or multilateral institutions financing projects in this field

There are important contributions in the region from the World Bank Institute, the Inter-American Development Bank, the Organization of Ibero-American States, the Agency for International Development (USAID), the Inter-American Dialogue and PREAL.

8. Executing Institution: 

Executing Institutions by Sub-region:

     

	Andean Region

Ecuador


	Rosa María TORRES, Minister of Education, Ministry of Education and Culture

Guipuzcoa 454, Quito, Ecuador, 

Phone: (593-2) 2548 297

E-mail:  alfastorga@email.com   

	Mercosur

Bolivia
	María Alejandra MÉNDEZ RODRIGUEZ, Technical Assistant of the Minister, Ministry of Education

Avenida Aguirre Achá  N° 7 , 3-12161 S.M, La Paz, Bolivia

Phone: (5912) 715-77571 (cel phone) / 2440160   Fax: (591-2) 244-0376

E-mail:  amendez@minedu.gov.bo / ale_menrod@hotmail.com       

	Central America

El Salvador
	Patricia MEJÍA LAGOS, National Coordinator of Cooperation and International Relations, Ministry of Education

Centro de Gobierno, Edificio A 2- 3° piso, San Salvador, El Salvador, 

Phone: (503) 222-9965  Fax: (503) 221-3024   

E-mail: patriciamejia.lagos@mined.gob.sv

	CARICOM

Trinidad  & Tobago
	Marva RIBEIRO, Assistant Director, Educational Research & Evaluation, 

Ministry of Education

Alexandra Street, St. Clair, Port of Spain, 

Phone: (1-868) 683-7936 / 622-1412 Fax: (1-868) 622-9484  

E-mail: marvah@tstt.net.tt

	North America

México
	Daniel GONZÁLEZ SPENCER, General Director of International Relations, Department of Public Education

Donceles 100- Centro Histórico 06020 México, DF, México, 

Phone: (5255) 5309-6940 Fax: (5255) 5329-6943  

E-mail: dgri@sep.gob.mx


Each coordinator will shape the project in accordance with their capacities in terms of human resources, infrastructure, access to other working teams, financial resources for operational expenses and research done on the field.

The Technical Secretariat (OAS/UDSE) will:

· Support the documentation of experiences in the hemisphere to facilitate the critical transference of lessons learned. 

· Develop virtual spaces in coordination with the Educational Portal of the Americas to support the training activities for different educational players involved in the project. 
· Organize virtual forums to facilitate coordination and dialogue among different participants in the development of the project.
· Support the evaluation process
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