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Project Concept

For the concept to be considered, all the requested information must be included.
1. Project Name: School Management and Certification for Development and Accreditation of Labor Competencies at the Upper Secondary Level

2. Country Submitting the Project:


3. Other Participating Countries:


· All the OAS members participate and are organized under subregional coordinations.

	
	Andean
	Mercosur
	Central America
	The Caribbean
	

	 Subregional

Coordinator
	Peru
	Brazil
	Costa Rica
	Antigua & Barbuda
	Canada


· All countries make in kind human and institutional capital contributions to the project.

4. Priority Area:
This project echoes the recommendation made at the II Meeting of Ministers of Education Within the Framework of CIDI to CENPE (an independent body of experts that meets each year to evaluate projects applying for FEMCIDI) to provide "priority to multilateral projects responding to the commitments expressed at the III Summit of the Americas..." and consider "youths, secondary education and certification of labor competencies".

Moreover, the objectives of this project are aligned with the priority topic in "Education" from the Strategic Plan for Partnership for Development 2002-2005 specifically on aspects that make reference to:

· Supporting countries in the implementation of projects and activities in secondary education and higher education that meet the needs of a constantly evolving labor market.

5. Execution Period: January 2004 - December 2007

6. Objectives, Brief Description of Activities and Expected Results of the Project:
General Objective 

· Strengthen the capacity of individuals to transition between school and the work world through a reform of school management sustained in dialogue among the educational sector, labor authorities and the private sector. 
Specific Objectives

2004 First Semester:

· Design a school management guide with pedagogical and institutional management components.
 These components will allow for the following developments in the school community at the upper secondary level:

· Transform the curriculum into a tool to build skills and basic competencies that are relevant for school and the work world. 

· Transform school into an entity that certifies modular competencies (multifaceted) for a diverse and constantly evolving work world. 

2004 Second Semester and 2005 First Semester:

· Design pilot projects in selected schools of the upper secondary level of education. The design will be the product of a dialogue among representatives from the educational, labor and private sector in each participant country. The pilot projects will adapt the School Management Guide to the reality of each participant country, articulating actions to facilitate the following developments in the school community:

· Adapt curriculum to strengthen the development of basic and relevant labor competencies such as: language, mathematical and scientific thinking, problem solving, computer skills and teamwork skills. 

· Adopt evaluation and follow-up methodologies to build basic and multifaceted labor competencies that will lead to certifications recognized by employers. 

· Design a profile and a distance-training program for school management advisors. School management advisors must be in-service teacher trainers with specialization in pedagogical and institutional management. They will provide guidance to the school community during the pilot project. The main objectives of the school management advisor will be to: 

· Develop interdisciplinary and collaborative practices aimed to build relevant competencies for the work world. 

· Adopt a follow-up system for school evaluation and certification of labor competencies. 

· Establish criteria and follow-up methodologies for pilot projects.

2005 Second Semester:

· Distance training for School Management Advisors

2006 and 2007 First Semester:

· Develop pilot projects in two selected schools in each participating country from each sub-region.

· Follow-up on pilot projects.

2007 Second Semester:

· Impact evaluation and identification of lessons learned in pilot projects. 

Beneficiaries:

· Youth and adult students in the second cycle of secondary education who will enter the work world after graduating from this educational level. 

· Employers and workers' trainers. 

Expected Impact:
· Youth and adults will receive reliable training in competencies that are valuable in different fields of work.

· Schools participating in the pilot projects will collectively develop and certify labor competencies that are defined by the labor and educational sectors. They will provide lessons to systematize and analyze at the subregional and hemispheric levels. 

· There will be co-responsibility between school and the work world for the relevant training of students.

Activities

2004 First Semester:

· Development of a hemispheric network of 5 sub-regional working groups. Each group will include 2 representatives from the education sector and 1 investigator  of educational development of labor competencies.  The sub-regional groups will work supported by virtual forums that will be set up by the Technical Secretariat, and will develop the following activities: 

· Identify and systematize five experiences of training labor competencies to determine a school management program capable of accomplishing the specific objectives outlined above. 

· Maintain a hemispheric dialogue for the continued revision of the school management guide based on the results from the follow-up process. Provide pertinent recommendations to redirect its implementation. 

2004 Second Semester and 2005 First Semester:

· The hemispheric network will formulate the methodology, design the curriculum and elaborate the materials for:

· A hemispheric distance-training course for school management advisors to support schools selected for the pilot project.  Design of 34 printed manuals, one for each advisor.

· Sub-regional on-site courses for the school community to support the school management advisor. Design of 68 printed manuals, one for each participating school. 

This activity will be supported by the experience of the Educational Portal of the EDUSAT network.

· Each subregional working group will involve labor and private sector authorities. This strategy will help design pilot projects that will take place in selected schools of the participating countries from the subregion. 

· The hemispheric network will develop the methodology and the follow-up tools for the pilot project. Design of 34 printed manuals, one for each advisor. 

2005 Second Semester:

· Distance training course for the 34 school management advisors. All participants will take only one hemispheric distance-training program in two versions: English and Spanish. The distance training courses will take advantage of the existing infrastructure of the Educational Portal of the Américas.

2006 and 2007 First Semester:

· Pilot projects in 68 selected schools of participating countries. Each of the 34 advisors will attend two schools in each country.

· The school management advisors will periodically report to the sub-regional working group, which will systematize the subregional experience and provide appropriate recommendations to the school management advisors.

2007 Second Semester:

· Each sub-region will put together a final systematization of the demonstrative experience. The hemispheric network will develop a final document to be evaluated at a Hemispheric Workshop with representatives from each subregion. 

Expected Results

2004 First Semester:

· Hemispheric network composed of 5 sub-regional working groups

· Virtual infrastructure or web page to support activities of the Hemispheric Network

· A guide for school management

· Bank of lessons learned in school management focused on development and certification of labor competencies.

2004 Second Semester and 2005 First Semester:

· Document on strategies and actions for performing a demonstrative test.

· A virtual hemispheric course for training of the school management advisors in English and Spanish and 34 packages of didactic materials.

· A sub-regional on-site course for the school community in English and Spanish.  64 packages of didactic materials for the school manager’s job. 

· A methodological document and 34 manuals for implementing the pilot project.

2005 Second Semester:

· 34 trained school management advisors in all subregions. 

2006 and 2007 First Semester:

· 34 monthly follow up reports (from sub-regional groups) during the year and a half of the pilot project's implementation. Periodic follow-up reports to the sub-regional working groups

· Monthly updating of the school management guide

2007 Second Semester:

· 5 final reports, one for each sub-region, with lessons learned (including both successes and failures) systematized during the process. 

· Final report with systematized successful experiences and failures during the process.

· Final document systematizing lessons learned and the evaluation of the project. 
· Hemispheric workshop with the participation of 2 representatives from each of the 5 sub-regional working groups.
7. Project Justification: 
In the III Summit of the Americas, the Heads of State and Government. resolved to ensure that secondary education becomes more responsive to evolving labor market requirements by supporting the establishment of mechanisms for the recognition and certification of acquired skills; and to this end, promote the exchange of information and best practices and support cooperation projects.  At the Preparatory Meeting for the III Meeting of Ministers of Education (held in Buenos Aires in April of 2003) countries agreed on the drafting of a project in Secondary Education based on “Labor competency certification and on developing a system that can be systematically operated, providing a road map/gateway to the world of work and greater student-centeredness.”

This priority, of strengthening the link between the secondary education system and the world of work, is born out of the new economic and political context of the 21st century. Over the past 50 years, many countries have developed systems of vocational and technical education at the secondary level. Some countries have moved a step further by developing systems that certify labor competencies.  Their experiences seek to provide youths with the recognition, value in the labor market, and possession of competencies that allow them to perform a task independently from whether those labor competencies were acquired at school or through “on the job” experiences.

The evolving economic, political, and social situation (free trade agreements, multilateral accords, migration issues, etc.) requires not only national but also regional and hemispheric initiatives. With increasing mobility and rapid flows of financial capital, it is vital to design mechanisms that create more competent individuals that can move in sync with changes in the world of work and across distinct contexts. To be able to participate proactively, individuals must have the tools and capacity to adapt and define their own needs in the evolving labor market.   

Hemispheric and regional initiatives are particularly pertinent in the context of linking school to work. The relationship between school and work should strive to become more complementary. Integration between what schools do and need and what the labor market does and needs is vital for sustaining economic and social development.  In this context, the role of certification of labor competencies becomes critical. 

However, the traditional approach of certification boards being separate from the school has proven to be complicated and costly in the context of fiscal austerity facing most countries in the hemisphere. Infrastructure and resources, both human and financial, must be allocated in order to create a reliable and standardized system of certification.  Due to financial obstacles, coupled with the new context of demands from the labor market, it makes sense to re-think the strategy of separated certification boards.  An integrated approach to certification that is built into schools’ curricular and pedagogic models makes sense in terms of efficiency of resources and also in terms of a more sophisticated approach to competencies. 

The dynamic nature of today’s productive order has made traditional secondary, vocational and technical training solutions obsolete in many contexts. As Wolff and de Moura Castro
 point out, the pedagogies being used in the schools of our Hemisphere do not respond to the new “arrangements” in the workplace. In the past, traditional workplaces required obedient workers who performed individual and routine tasks under direct supervision. Today’s workplace requires those basic core competencies such as writing, research, problem-solving, communication and teamwork skills that respond more effectively to a changing context. 

The present challenge is for secondary education to ensure these core competencies are developed regardless of the alternatives each system offers youth and adults. This implies a fundamental change in the way curricular and pedagogic models for upper secondary; both general and technical/vocational, are developed. Increased specialization in education systems has promoted a culture of segmentation within the school and between sectors outside. The economic and social demands placed on countries in the hemisphere require that a more integrated approach to educational development be implemented.  

The project School Management and Certification for Development and Accreditation of Labor Competencies at the Upper Secondary Level embodies the desire of countries in the hemisphere to strengthen the connection, both vertically and horizontally, between secondary education and the world of work. The concept refers not to one blueprint for action, but to a process whereby a mechanism of dialogue and cooperation between the education sector and labor/economic sector is designed and established. The term “School Management” refers to an integrated approach (that combines curricular, pedagogic, and administrative strategies into one consolidated “map”) for the development and certification of competencies.

8. Executing Institution:

The ministries of education of the countries of the hemisphere (grouped into sub-regions) will develop distinct components of the project and be guided by a hemispheric coordinator that will ensure the diffusion of the sub-regional outcomes.
	The Caribbean:  

ANTIGUA AND BARBUDA
Chief Education Officer

Ministry of Education, Culture & Technology

Government Complex

Queen Elizabeth Highway

St. John's

Antigua

e-mail antiguaedu@candw.ag

	Mercosur:

CHILE

Max Colodro

Ministerio de Educación

Jefe de la Oficina de Relaciones Internacionales

Ministerio de Educación Pública

e-mail: mcolodro@mineduc.cl


	Central America

COSTA RICA

Fernando Bogantes Cruz

Director de Educación Técnica

Ministerio de Educación Pública

Avenida Central y Segunda Calle 4

1000- San José, Costa Rica

e-mal: fbogantes@mep.gob.cr
	Andean Region

PERU

Ana Teresa ZIMMERMANN NOVOA

Jefe de la Unidad de Cooperación Técnica

de la Oficina de Cooperación Internacional

Ministerio de Educación

Van de Velde 160 – San Borja

Lima, Perú

e- mail: azimmermann@minedu.gob.pe


	North America

CANADA

Richard Martin

Señor Program Manager, Internacional Academic Relations Division

Dep.. of Foreign Affairs

125 Sussex Ottawa. Notario, Canada KIM IC5

e-mail: richard.martin@dfait-maeci.gc.ca
	


The Technical Secretariat will (OAS/UDSE):

· Support the systematization process of experiences in the hemisphere to facilitate the critical transference of lessons learned,
· Develop virtual spaces in coordination with the Educational Portal of the Américas to support the training activities for different educational players involved in the project, 

· Organize virtual forums to facilitate coordination and dialogue among different participants in the development of the project
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� According to the International Standard Classification of Education (ISCED, 1997) Secondary Education is divided in two levels. Both levels can include programs with general or vocational orientations. General orientation programs are "designed to prepare students for direct access to the upper secondary level in a sequence which would ultimately lead to tertiary education." Programs with vocational orientation "prepare participants for direct entry, without further training, into specific occupations". (Summit of the Americas, Regional Education Indicators Project, Regional Report... pp.156 and 157).


� Declaration of Punta del Este, September 2001, Punta del Este, Uruguay.


� Achieving quality educational processes and developing labor competencies depend upon effective school management. School management must include an approach that effectively integrates pedagogical, curricular and administrative actions that are undertaken by a variety of actors within the school and with participation of the community. 


� Secondary Education in Latin America and the Caribbean: The Challenge of Growth and Reform,   (2000) report for the Inter-American Development Bank 
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